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Main findings

Introduction

St Mary’s RC VA Primary School has many strengths. It is a school which cares for its’
pupils and seeks to provide a structured, secure and purposeful environment in which
they can develop both personal and academic skills. It is already aware that there are
some areas of its’ work that require further improvement. The school has expressed
the willingness and determination to continue to improve its’ provision. 

Educational standards achieved

Attainment and progress

Children’s attainment on entry is assessed using the scheme provided by the local education
authority. When children enter the school their attainment is well below average for
children of similar ages. They make very good progress, and by the time they are five
almost all children are working towards Level 1 of the National Curriculum. A
significant proportion have reached this level (which is higher than expected for the
age group), in their number work, reading, speaking, listening and some aspects of
writing. Attainment is good. 

Children enjoy talking about their work to the rest of the class, as when they described their
sunflower paintings. They listen carefully when children and adults are speaking.
Reading is enjoyed, attainment is good and pupils read fluently with understanding.
In their written work pupils form their letters correctly, and many of them can spell
simple words unaided. They use their word books competently in order to find
unknown words. Addition and subtraction to 20 is undertaken with confidence, and
children can weigh and measure using non-standard units. 

Seeds have been planted by everyone, and children can name the root and leaf, as well as
talking about their investigations. Children understand about old and new and have
looked at changes in themselves and each other over time. In design technology they
use materials and tools carefully to make models such as boats and cars. Computers
are used to support learning; individual pupils work at reading or writing programs,
using the space bar and the return key effectively. 

Children are able to use paint confidently, as in their pieces in the style of Van Gogh. They
can draw accurately, using the space on their paper to full advantage, and they enjoy
making 3-dimensional models using scissors, paste, fabric and card. Singing is
enjoyed and the children are enthusiastic. Physical skills are developing; tools and
equipment are handled well as when the children were making butterfly cakes. Most
of them could beat the eggs into the mixture, as well as cracking the eggs beforehand.
They have good control over their bodies, moving on their hands and feet at different
levels in a physical education lesson. 

Results in the 1997 national tests at the end of Key Stage 1 in English, mathematics and
science are well above the national averages. Results at higher levels are well above
the national average. These results show a consistent pattern over the past two years
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in all three subjects. The inspection findings are broadly in line with the results of the
National Curriculum assessments in English and mathematics at the end of this key
stage and are above the level expected. Attainment in science is in line with the
national expectation. The introduction of a new scheme for science and uncertainty
with regular assessment procedures account for this difference. 

In the 1997 tests at the end of Key Stage 2, results in English show that the
number of pupils reaching Level 4 (the expected level) was below the
national average, whilst those reaching Level 5 were in line with
national averages. In mathematics, the number of pupils reaching Level
4 was above the national average, and results at Level 5 were in line
with the national averages. Overall these differences are not great;
pupils’ attainments in mathematics were higher than those in English,
which is broadly in line with the national picture. In science, results at
both levels were in line with the national average. In work seen during
the inspection, pupils’ attainment in all three subjects is in line with the
national expectation at the end of the key stage. In English, the
differences between inspection findings and test results can be
accounted for by adjustments in planning associated with the
introduction of the pilot scheme for literacy.

 
There are strengths in English at Key Stage 1. Reading is secure and fluent,

pupils talk confidently about their work and experiences, listening
carefully to each other when pupils are explaining their work. Writing
is interesting and informative, with accurate spellings and good
standards of presentation. At Key Stage 2 reading standards are good,
and pupils use the library effectively to research their topics. Speaking,
listening and writing reach satisfactory attainment levels, with pupils
undertaking a range of writing, and competently planning and drafting
their stories and accounts. The main weaknesses lie at the beginning of
the key stage with little emphasis being placed on presentation and
producing joined, legible handwriting.

In mathematics, the main strength is in number, with pupils attaining
consistently high levels. Other areas of mathematics are satisfactory,
with some higher attainment all round. At Key Stage 1 pupils can use
all four rules of number, they understand place value and can add using
decimal notation when using money. Their understanding of reflective
symmetry is well above the level expected for their age. At the end of
Key Stage 2, pupils can add and take away decimals to two places and
can multiply and divide by 10. They can add simple fractions, find
bearings and plot routes using a 360 degree protractor. To some extent
number skills are concentrated on at the expense of other areas.
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In their science work at Key Stage 1 most pupils know and can identify a
range of different materials and can talk about some of their properties. 
They are able to name the parts of plants. Some of the older pupils are
beginning to understand the importance of a healthy diet. At Key Stage
2 pupils are developing their awareness of suitable habitats for certain
plants, whilst some of the younger pupils know that some changes in
materials are irreversible, such as when eggs are used in cooking. 
Pupils record their findings on charts and share these with the rest of
the class. By the time they reach Year 6 pupils are secure in their
scientific knowledge and understanding. They can set up a fair test,
and are aware of constants and variables. 

At the end of both key stages, attainment in information technology,
geography, history, and physical education is in line with the levels
expected. In art attainment is unsatisfactory, whilst in design and
technology no work seen reached the expected levels at the end of both
key stages. In music, there was insufficient evidence to make a
judgement regarding attainment. Religious education was not part of
this inspection, because St Mary’s is a church school.

Overall progress is at least satisfactory both in lessons and over time. 
Progress for the under fives is very good. This is because work is
carefully planned and matched into the levels at which children are
working. Assessments are accurate and these help teachers to plan the
next work for their pupils. At Key Stage 1, progress is good in English
and mathematics, it is satisfactory in science. At Key Stage 2 progress
is satisfactory in English, mathematics and science. The main reasons
for these fluctuations stem from recent changes and additions to the
schemes of work, which are just becoming embedded into day to day
work, and some uncertainties about assessment. In history, geography
and physical education progress is satisfactory, whilst in information
technology progress is broadly satisfactory. Progress in art is
unsatisfactory at Key Stage 1 and weak at Key Stage 2. In design and
technology progress at both key stages is poor, whilst in music there
was insufficient evidence to make a judgement. In art, and especially
design and technology, there has been a lack of development over a
considerable period of time. The school has acknowledged these
weaknesses. With the exception of these subjects, progress is
satisfactory in relation to pupils’ prior attainment. 

Literacy skills are well used across other areas of the curriculum, pupils
write prayers, accounts of visits, menus and instructions. Numeracy is
less secure, this is particularly noticeable in the lack of planned
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opportunities to design and make artefacts in design and technology. 
During this year, information technology skills have begun to support
work in other subject areas. 

Progress for pupils with special educational needs is good for children aged
under five, and is broadly satisfactory for the other pupils who are
working in both key stages. Progress for these pupils has been inhibited
because of the interruptions to the planned support timetable, and the
lack of well targeted individual educational plans. Some of these
individual educational plans are not up to date. Pupils with English as
an additional language make good progress in all aspects of their work.

Behaviour in and around school is good and relationships between pupils and
adults are also good, there are high expectations for pupils’ behaviour. 
There has been one fixed term exclusion in the current year, this is an
increase on past years. Occasionally, teachers raised voices were
heard in classrooms, this was not conducive to an appropriate
atmosphere for learning. 

Attitudes to work are good. Pupils listen carefully, respond well and sustain
concentration. They show initiative in lessons and become increasingly
involved in their work as they progress through the school. Pupils make
good progress in their personal development and they happily take
responsibility for tasks around the school, including tidying classrooms,
preparing for assembly, ringing bells and collecting house points. 

The school’s overall level of attendance is unsatisfactory, being below the
national average for schools of similar type. This is mainly due to
parents organising holidays during term time. The school endeavours to
ensure that the importance of attendance is recognised both by parents
and pupils, as these absences adversely affect attainment and progress
for those pupils involved.

Quality of education provided

The overall quality of teaching is at least satisfactory, with a considerable
amount of good or very good teaching at both key stages. There is a
small amount of unsatisfactory teaching, and this occurs in art at Key
Stage 2. There was insufficient evidence to make a judgement regarding
the quality of teaching in design and technology, music or information
technology at both key stages. The quality of teaching is good for the
under fives and is a strength of the school. Work is carefully planned and
is based on the Desirable Learning Outcomes for the age group. Adults

4



work closely together as a team, planning suitable work. 

At Key Stages 1 and 2, teachers work with the whole class. These focused
sessions help to develop concentration, encourage pupils to memorise and
follow and recall instructions. In many lessons teachers set work that
challenges pupils and they have high expectations for them. Occasionally,
teachers raised voices were heard in classrooms, this was not conducive
to an appropriate atmosphere for learning. Teachers plan effectively for
English, mathematics and science lessons, but weaknesses in planning
occur in art, design and technology and music.

Pupils have equal access to the curriculum provided, but the creative subjects
receive insufficient emphasis and because of this, pupils are not receiving
their full curricular entitlement. The main weaknesses in the curriculum
are in art, design and technology and music, where the requirements of the
National Curriculum are not fully met. It is because of this lack of
breadth and balance that pupils are not as fully prepared for transfer to
secondary school as they might be. The school meets the statutory
requirements for assessment in English, mathematics and science, but
currently assessment and recording procedures for all other subjects are
not fully developed. The lack of these procedures makes it difficult to
accurately identify progress or track pupils’ attainment. Assessment
opportunities that are included in planning, are not always used to inform
teachers’ planning or guide the next steps in learning. Governors have
adopted a policy for sex education, which follows diocesan guidance, and
pupils’ personal and social education are effectively developed. There is
a wide range of extra-curricular activities, including competitive games
and these enrich the whole curriculum. Visits and outings to places of
interest such as the Motor Museum, and a residential centre in Wales
extend the basic curriculum effectively. Religious education was not
inspected as part of this inspection because St Mary’s is a church school.

The school’s procedures for monitoring and promoting pupils’ wellbeing, and
health and safety, are good. Arrangements for monitoring progress and
personal development are unsatisfactory due to some weaknesses in
assessment procedures. The overall provision for the support, guidance
and welfare of its pupils is good and pupils are happy at school. The
school’s links with parents are satisfactory, and parents are given
opportunities each term for formal meetings with teachers to discuss
attainment and progress. The majority of parents feel that it is easy to
approach the school with problems or questions, by arranging an
appointments as necessary. At the end of the school day, the teachers take
pupils out of the school to meet their parents. This provides opportunities
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for informal contact between teachers and parents. The school has a calm
and orderly atmosphere and it provides a caring environment in which
pupils have the opportunity to develop their confidence and independence,
and concentrate on their learning. 

The planned provision for pupils with special educational needs is good, but
during this year the provision has been disrupted. The time allocated for
specialist staff to support these pupils has been inappropriately used to
provide cover for teacher absence or release time. Classroom support
school staff are well used and there is good use made of outside
specialists which effectively promotes educational standards and enables
satisfactory progress to be made. Parents of pupils with special educational
needs are dealt with sensitively and honestly and they are encouraged to
play their full part in the education of their children. Provision for pupils
with English as an additional language is satisfactory. 

Concerns expressed by a small proportion of parents about the amount of
homework provided by the school are not supported by evidence found
during the inspection. The school has a clear, and appropriate, homework
policy. 

The quality of information provided by the school is generally satisfactory and
sometimes good. The school prospectus is very well produced and is
informative and very helpful to parents. The governors’ annual report to
parents provides is satisfactory but it does not fully meet reporting
requirements in respect of the school’s provision for disabled pupils.

Pupils’ spiritual, moral, social and cultural development

The overall provision for pupils spiritual, moral, social and cultural development is
satisfactory, but there are variations.

Within the school there is a strong focus on creating an environment where
Christian beliefs are fostered and developed. Provision for pupils'
spiritual development is satisfactory across the wider curriculum.
Through pupil participation in school assemblies and the celebration of
individual achievement pupils are able to reflect upon and explore their
own feelings and responses. However, the curriculum does not offer
opportunities for pupils to reflect upon, or understand, the contribution
that artists and composers make to spirituality. Creative subjects such
as art and music receive insufficient emphasis and pupils’ experiences
are limited by this. 

Moral development is good there is a secure framework of values that help
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to guide and regulate personal behaviour. Adults set a good example to
pupils, and pupils clearly know the difference between right and wrong.

Social development is good both in the classroom and around the school.
Pupils are given responsibility both around school and within
classrooms, and they work together well, sharing equipment and
working collaboratively. Pupils are very eager to discuss and explain
aspects of their work. Opportunities for competitive sport are good and
there is a range of educational visits including a residential week for
older pupils. All of these initiatives enable pupils to develop social
skills beyond those fostered within the confines of the classroom.

Cultural development is unsatisfactory, with weaknesses in the creative and
practical subjects. Art, music and design technology lack status and
have not been systematically developed over time. The school does not
enrich pupils’ knowledge and experience of these cultural traditions,
neither does it develop a full appreciation of the part these subjects play
in the wider world. 

The management and efficiency of the school

There is a very positive Christian ethos in the school and a common sense of
purpose that reflects most of the school aims and values in the work
planned. The headteacher gives educational direction to the school in
the areas which have been identified as priorities in the school
development plan, and is supported by the governing body and staff. 
However, the curriculum lacks breadth and balance and fails to provide
the full entitlement of the National Curriculum for all pupils,
particularly in art, design and technology, and music. 

The governors have a clear understanding of their duties and responsibilities but in order
to perform these roles fully, they depend upon the completeness of the regular
reports from the headteacher. Governors have not always received sufficient
information to help them when making decisions for instance, with regard to the
use of the special educational needs support teacher to cover for staff absence or
release time. Their role in monitoring the effective use of this resource, and its’
impact on pupil attainment, has not therefore been possible. During the absence of
the special education needs co-ordinator, the required reviews of individual
education plans for pupils with special educational needs have not been maintained. 
There are also some weaknesses in the governors monitoring role, with particular
regard to the breadth and balance of the curriculum. There is a governor linked to
special educational needs and governor links are in place for the National Literacy
Project. 

The school development plan identifies targets for the current year but does not provide
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an effective framework for long term development. The quality of financial
planning and budget forecasting is good, within the limitations of this narrow view. 
A governor has recently taken responsibility for monitoring long term target
setting. The management roles of curriculum co-ordinators are not fully defined and
this prevents them from effectively monitoring the curriculum. Job descriptions
contain insufficient detail, to enable the effectiveness of teachers in managerial
positions to be monitored and evaluated. Inaccuracies in job descriptions create
confusion amongst staff and prevent planned programmes, particularly those
relating to special educational needs support, being fulfilled effectively. 

The governor’s annual report to parents does not comply with statutory requirements, with
regard to disabled access to the school. National Curriculum requirements are not
fully met in art, design and technology and music. Not all reviews for pupils with
special educational needs are held at the appropriate time and formalised appraisal
procedures for staff development are not in place. Reports for parents do not
provide information separately for design and technology and information
technology. 

The overall efficiency of the school, in terms of its financial planning and control, use of
staff and learning resources, and administrative and financial control, is satisfactory.
The overall provision of books, equipment and other learning resources is
satisfactory, with the exception of resources for design and technology which are
unsatisfactory. The school building is very well maintained and the standard of
accommodation both within the school and outside is good. The school is
adequately staffed by suitably qualified and experienced teachers for the age groups
in the school.

The school’s overall administrative arrangements are good. The most recent school audit
was complimentary and its few minor recommendations have been fully
implemented.

Pupils make satisfactory progress and their attainment in relation to national expectations
is also satisfactory. Pupils’ attitudes, behaviour and personal development are
good. Overall, the school provides a satisfactory quality of education but currently
it is failing in its aim to provide a broad and balanced curriculum which includes
aesthetic appreciation. The average level of attainment of pupils on entry and their
social and economic circumstances is poor. Taking all these factors into account,
together with a high level of expenditure per pupil, compared with the national
average for schools of similar type, the school is judged to provide satisfactory
value for money. 
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Key issues for action

To raise standards further, and to enhance the present quality of the school’s provision, the
governors, headteacher and staff should:

Put in place a broad curriculum and make sure that assessments inform teachers’
planning more effectively.

Make more effective use of specialist support staff, to strengthen provision for special
educational needs and music.

Strengthen the leadership and management of the school by :
  

a)  Providing clearer long term direction for the way ahead.

b) Improving systems for monitoring the overall effectiveness of the school
       development plan.

c) Clearly define the role of the subject co-ordinator so that they provide
effective leadership for curriculum development.

Broaden the provision for pupils’ cultural development across the curriculum. 
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Introduction

Characteristics of the school

St Mary’s RC (VA) Primary School is situated close to the city centre. It serves its
immediate area and the wider Catholic community. There are 236 pupils on roll, 121
boys and 115 girls. 12 of these pupils come from homes where English is an additional
language. Currently there are 9 pupils on stages 3 to 5 of the special educational needs
register. 90 pupils (38%) are eligible for free school meals, and this is above average.
Children enter the school in the reception class and their attainment on entry is well
below average for children of similar age. 

The school aims to develop a responsible and independent attitude towards work and society
so that pupils may achieve their full potential, with regard to academic achievement,
aesthetic appreciation and spiritual awareness. Additional aims focus on children
being tolerant and understanding of the rights, views and property of others. The
school has a mission statement that focuses upon its Christian foundation and states
that each child is given every opportunity to achieve full potential through a broad,
balanced and relevant curriculum.
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Key indicators

Attainment at Key Stage 11

Number of registered pupils in final year of Key Stage 1 Year Boys Girls Total
for the latest reporting year: 1997 24 17 41

National Curriculum Test/Task Results Reading Writing Mathematic

Number of pupils Boys 21 22 23

at NC Level 2 or Girls 17 15 16

above Total 38 37 39

Percentage at NC School 93 (85) 90 (94) 95 (82)

Level 2 or above National 80 (78) 80 (79) 84 (82)

Teacher Assessments English Mathematics Science
Number of pupils Boys 21 23 24

at NC Level 2 or Girls 16 17 17

above Total 37 40 41

Percentage at NC School 90 (94) 98 (82) 100 (85)

Level 2 or above National 80 (79) 83 (82) 85 (84)

Attainment at Key Stage 22

Number of registered pupils in final year of Key Stage 2 Year Boys Girls Total

for the latest reporting year: 1997 13 21 34

National Curriculum Test Results English Mathematics Science
Number of pupils Boys 6 12 10

at NC Level 4 or Girls 11 15 14

above Total 17 27 24

Percentage at NC School 50 (69) 79 (60) 71 (68)

Level 4 or above National 57 (63) 62 (54) 68 (62)

Teacher Assessments English Mathematics Science

Number of pupils Boys 9 12 11

at NC Level 4 or Girls 17 16 15

above Total 26 28 26

Percentage at NC School 76 (60) 82 (55) 76 (60)

Level 4 or above National 63 (60) 64 (60) 69 (65)

                                                            

1 Percentages in parentheses refer to the year before the latest reporting year
2 Percentages in parentheses refer to the year before the latest reporting year
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Attendance

Percentage of half days (sessions) missed %

through absence for the latest complete Authorised School 7.08

reporting year: Absence National comparative data 5.5

Unauthorised School 0.39

absence National comparative data 0.5

Exclusions

Number of exclusions of pupils (of statutory school age) Number

during the previous year: Fixed period 1

Permanent 0

Quality of teaching

Percentage of teaching observed which is: %

Very good or better 14

Satisfactory or better 92

Less than satisfactory 8
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PART A: ASPECTS OF THE SCHOOL

Educational standards achieved by pupils at the school

Attainment and progress

Children’s attainment on entry is assessed using the scheme provided by the local education
authority. When children enter the school their attainment is well below average for
children of similar ages. By the time they are five, very good progress has been made,
and children attain good standards which are above the levels expected for the age
group. Almost all pupils are working towards Level 1 in the National Curriculum, and
a significant number have reached this level in number, speaking, listening, reading
and some aspects of writing. This whole area is a strength of the school. 

Children enjoy talking in small groups and to the rest of the class, for instance when they
talked about their sunflower paintings based on the work of Van Gogh. They are keen
to read, and they read fluently and with understanding, sometimes talking about the
characters in their book in great detail. Written work is wide ranging and interesting.
Letters are formed correctly and many children can spell simple words. In
mathematics many children are able to add and subtract to 20, as well as being able
to weigh and measure using non-standard units. They are secure in their knowledge
and understanding of the world, planting seeds and watching them grow, talking about
their work and drawing some of their observations.

Children understand about old and new and have looked at changes in themselves and each
other over time. In design technology they use materials and tools carefully to make
models such as boats and cars. Computers are used to support learning; individual
pupils work at reading or writing programs, using the space bar and the return key
effectively. 

Children are able to use paint confidently, as in their pieces in the style of Van Gogh. They
can draw accurately, using the space on their paper to full advantage, and they enjoy
making 3-dimensional models using scissors, paste, fabric and card. Singing is
enjoyed and the children are enthusiastic. Physical skills are developing; tools and
equipment are handled well as when the children were making butterfly cakes. Most
of them could beat the eggs into the mixture, as well as cracking the eggs beforehand.
They have good control over their bodies, moving on their hands and feet at different
levels in a physical education lesson. 

This whole area is one of strength and it provides children with a very good start to their
school career.

Results in the national tests in 1997 at the end of Key Stage 1 in English, mathematics and
science are well above the national averages. The results also hold good for higher
attaining pupils in all three subjects and they show a consistent pattern. The
inspection findings are broadly in line with these results in English and mathematics,
where attainment at the end of the key stage is good and is above the expected levels.
Attainment in science reaches the expected level and is satisfactory. The introduction
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of a new scheme of work for science, as well as uncertainty with assessment
procedures account for this difference. 

In the 1997 tests at the end of Key Stage 2, results in English show that the number of
pupils reaching Level 4 (the expected level) was below the national average, whilst
those reaching Level 5 were in line with national averages. In mathematics the
number of pupils reaching Level 4 was above the national average, and results at Level
5 were in line with the national average. The attainment of pupils is higher in
mathematics than in English and this is broadly in line with the national picture, the
differences between the national average and the schools’ results are not great. In
science results at both levels were in line with the national average. During the
inspection pupils’ attainment was found to be in line with the expected levels at the
end of the key stage. In English, the differences between inspection findings and test
results are caused by improved changes in planning due to the introduction of a new
pilot scheme for literacy.

Strengths in English at Key Stage 1 lie in reading, writing and speaking and listening. Pupils
read with understanding and they are fluent and accurate in their reading. They talk
confidently about their work, and they listen attentively to their teacher and to their
friends. Writing topics cover a wide range, spellings are accurate and presentation is
good. At Key Stage 2 attainment in reading is above the national expectation with
some good use of the library for research and information gathering. Attainment in
writing and speaking and listening skills is in line with the national expectation, pupils
write for a variety of purposes and plan and draft their stories and accounts. The main
weakness lies at the beginning of the key stage with little emphasis being placed on
presentation and joined and legible handwriting. 

In mathematics, attainment at the end of Key Stage 1 is above the expected levels, at the end
of Key Stage 2 it is in line with expectations. One strength in mathematics is in
number, where pupils are working at a consistently high level. Other areas are less
well developed but overall attainment is in line with expected levels, with some higher
attainment. These findings are in line with the results in the national test at both key
stages. At Key Stage 1 pupils can use all four rules of number, they understand place
values, can record money over a pound using decimal notation and add these amounts.
Pupils are beginning to understand reflective symmetry using mirrors, and this is well
above national expectation for their age. At the end of Key Stage 2, pupils can add
and take away decimals to two places and can multiply and divide by 10. Pupils can
add simple fractions, as well as finding bearings and plotting routes using a 360 degree
protractor. To some extent number skills are concentrated on at the expense of other
areas. 

Attainment in science is in line with the level expected at the end of both key stages. Pupils
encounter a range of science activities but the evidence shows that this balance to
be fairly recent. At Key Stage 1 most pupils know and can identify a range of
different materials and can talk about some of their properties. They are able to
name the parts of plants. Some of the older pupils are beginning to understand the
importance of a healthy diet. At Key Stage 2 pupils are developing their awareness
of suitable habitats for certain plants, whilst some of the younger pupils know that
some changes in materials are irreversible, such as when eggs are used in cooking.
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Pupils record their findings on charts and share these with the rest of the class. By
the time they reach Year 6 pupils are secure in their scientific knowledge and
understanding. They can set up a fair test, and are aware of constants and variables.

At the end of both key stages, attainment in information technology, geography, history, and
physical education is in line with the levels expected nationally, whilst in art it is
below this level. There was insufficient evidence to make a judgement regarding
attainment in music, as only a small number of lessons were available. In design and
technology no work seen reached the expected levels at the end of both key stages,
and attainment is unsatisfactory. Neither art or design and technology have been
systematically developed over time, and there are insufficient opportunities provided
to develop pupils’ knowledge, skills and understanding.

Overall progress is at least satisfactory for all pupils, whilst progress for the under fives is
very good. In the core subjects of English and mathematics progress is good at Key
Stage 1, with pupils making satisfactory progress in science. At Key Stage 2 progress
is satisfactory in English, mathematics and science. In information technology, history,
geography and physical education progress is satisfactory across both key stages. In
art, progress at Key Stage 1 is unsatisfactory and weak at Key Stage 2. There was
insufficient evidence to make a judgement regarding progress in music. Due to
weaknesses in planning and provision in design and technology, pupils do not have
opportunities to make progress in their knowledge, skills and understanding. With the
exception of these subjects, overall progress is satisfactory in relation to pupils’ prior
attainment. 

Literacy skills are used effectively across other areas of the curriculum with factual accounts,
plays, poems and stories in religious education history and geography. Numeracy is
less secure, although there is some use of these skills in geography. The weaknesses
in planning in design and technology prevent the practical application of these skills
from being effectively used. Information technology skills are beginning to be used
to support other subjects, with weather surveys and research into the Vikings on CD
ROM. 

The school has some 12 pupils who speak English as an additional language, 11 of these are
supported through externally provided funding. Attainment for these pupils is in line
with the national expectation and they make good progress in their language skills. 

Progress for pupils with special educational needs is good for children aged under five and
is broadly satisfactory at both key stages. The interruptions to the planned timetable
of special educational needs groups, and the lack of well targeted up to date individual
educational plans, has inevitably prevented these pupils from making the maximum
possible amount of progress during this year. 

Attitudes, behaviour and personal development

Pupils' attitudes to work are good; they are keen to work independently and to take
responsibility. The under fives play purposefully, sharing their equipment and resources
and taking turns when playing. Children use their social skills and they are beginning
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to become independent, finding the correct word in their word book and choosing
which materials they are going to use for weighing. At both key stages pupils are
eager to learn and sustain concentration well in lessons and they make good
contributions to class discussions. Pupils work independently and in group situations
where they co-operate by sharing ideas and valuing the contributions of others. Pupils
with special educational needs and those for whom English is an additional language
respond positively to the support they receive. They develop good personal skills
which make a positive contribution to their attainment and progress.

Relationships between pupils are harmonious and pupils of all ethnic groups respond well to
one another. The staff endeavour to provide positive role models for pupils and
relationships between staff and pupils are good. These high standards are diminished
on occasions where staff raise their voices in attempts to assert discipline.

There is a clear behaviour and anti bullying policy which is understood by pupils and applied
consistently by all staff both inside and outside of the classroom. Behaviour in class
and around the school is good. There is a purposeful working atmosphere in
classrooms which contributes positively to the pupils' progress and standards of
attainment. Pupils are polite to all staff, to visitors and to each other. They accept and
respond well to the school rules, having a good awareness of right and wrong. At the
meeting held prior to the inspection and in the questionnaires, parents expressed some
concern about the behaviour of some pupils. No evidence of bullying was seen during
the inspection, and pupils are aware of what to do in the event of anti-social
behaviour. In discussions with pupils, they acknowledged that bullying does take place
but considered that appropriate action is taken which is recorded. There was one fixed
term exclusion during the last school year.

Pupils make good progress in their personal development. They happily take responsibility
for tasks around the school. They show initiative in lessons taking responsibility for
their work increasingly as they progress through the school. At Key Stage 1, pupils are
challenged to decide which movements they could link in physical education. At Key
Stage 2, pupils are expected to express opinions and make decisions as to which
aspects of topics they are to follow. Monitors take responsibility for tidying the
classrooms, preparing for assembly, ringing bells and collecting house points. 

Attendance

The school’s overall level of attendance is unsatisfactory, being below the national average
for schools of similar type. 

The school endeavours to ensure that the importance of attendance is
recognised both by parents and pupils. However, the incidence of
parents organising holidays during term time affects attendance levels
and these interruptions have an adverse effect on achievement and
progress for those pupils involved.

Punctuality in the morning is satisfactory although there are some instances
of lateness. Lessons begin and end on time.
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Quality of education provided

Teaching

The overall quality of teaching is satisfactory, with 9 out of 10 lessons being satisfactory or
better. At both key stages there is a considerable amount of good or very good
teaching, with the highest proportion of this being in Key Stage 2. The quality of
teaching is good for the under fives. Work is carefully planned and is based on the
Desirable Learning Outcomes for the age group. There is an appropriate balance
between self chosen and teacher directed activities, with a gradual progression towards
the National Curriculum. Despite these consistent results there is some unsatisfactory
teaching, and this occurs in art at Key Stage 2. There was insufficient evidence to
make a judgement regarding the quality of teaching in either design and technology,
music or information technology at both key stages.

Teachers have a secure knowledge and understanding of the requirements in most of the
subjects that they teach. This is particularly evident in the teaching of the under fives,
where teachers are aware that all subjects play an important role in the experience and
growth of the children. At Key Stages 1 and 2 teachers are secure and confident with
many of the areas of the National Curriculum. In an excellent history lesson at the end
of Key Stage 2, pupils were involved in individual projects on the Ancient Egyptians.
The introduction used artefacts and well chosen excerpts from a video. Planning was
very thorough, there were clear objectives and work was organised to suit the needs
of all pupils. The pace of the lesson was brisk, the questions encouraged individual
responses and the use of specialist language was promoted.

The main areas of weaknesses in teachers’ subject knowledge and expertise are in art, music
and design and technology at both key stages. In all three subjects there is
insufficient focus on the development of knowledge, skills and understanding and an
incomplete range of experiences across both key stages. Weaknesses in planning occur
and pupils of different attainment levels and ages are given similar tasks, teacher
expectations are low and tasks are often repeated. As a result, pupils lack involvement
are not challenged by these tasks. In design and technology teachers have little clear
awareness of how to plan appropriately for this subject as opposed to practical tasks
to support elements of science, history or geography. 

In many lessons work is set that challenges pupils and teachers have high expectations for
their pupils. Pupils are questioned carefully, and speaking and listening skills are
practised and consolidated across the curriculum. At Key Stage 1, teachers work with
the whole class, and this central focus develops concentration and helps pupils to
memorise and recall instructions. Clear objectives are set, pupils work productively
and this organisation is has a positive impact on attainment. 

In most subjects, planning for lessons is satisfactory, although it is often targeted towards the
majority age group within the class, and does not always include a range of tasks to
match the different attainment or age levels. Planning for pupils with special
educational needs is also satisfactory, whether they are in small groups or supported
within the class. Planning is unsatisfactory in both art and design and technology, as
little has been done to organise or develop these subjects. Consequently this planning
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does not fulfil the requirements of the National Curriculum, or extend and develop the
full range of skills of all pupils. 

Literacy skills are developed through other subjects such as history, geography, science or
religious education lessons, but the use and application of number in designing and
making items in design and technology is under promoted. Information technology is
planned to cover all requirements of the National Curriculum and it is used in a variety
of ways to support other subject areas. Pupils whose first language is not English
receive support in class from a specialist teacher as well as their class teachers. The
quality of teaching for these pupils is good and it has a positive impact upon their
attainment. 

Teachers have high expectations for the behaviour of their pupils, and classrooms are well
organised and orderly. In most subjects, teachers manage pupils well and standards
of discipline are good. Relationships between teachers and their pupils are generally
good, but there are occasions where teachers raise their voices unnecessarily and this
can disrupt the ethos of the classroom. On these occasions teachers lose sight of the
positive relationships that exist and resort to instruction and reprimand. 

In most lessons the pace is brisk and time is well spent with good introductions and
conclusions that enable pupils to recall past work and relate it to new work. Where
teaching is unsatisfactory introductions are often too long, limiting the amount of time
for tasks and practical work. Tasks are completed but the pupils are not actively
engaged or involved in them. Resources are used carefully but in practical subjects
there is little real knowledge of their potential. 

Day to day assessment is used very effectively to support the work of the under fives.
Elsewhere, this is less secure as procedures are not in place for all subjects, notably
the creative and practical areas. Teachers mark pupils' work regularly, to acknowledge
that work has been completed, but there is little in the way of comments or targets to
support future improvement. In some classes these ticks are overly large and they
interfere with the pupils’ work. 

Provision for homework is satisfactory. It is set in varying amounts throughout the school,
mainly in the form of reading, spellings and mathematics. 

The curriculum and assessment

Most of the National Curriculum subjects are covered satisfactorily but there are some
weaknesses in the breadth and balance of the whole curriculum which is provided for
the pupils. Religious education was not inspected as part of this inspection because
St Mary’s is a church school. As befits a church school there is a strong focus on
creating an appropriate environment where Christian beliefs are nurtured and
nourished. The main weakness in the curriculum is in the creative subjects e.g. art,
design technology and music, where the requirements of the National Curriculum are
not fully met. It is because of this that pupils are not as fully prepared for transfer to
secondary school as they might be. Governors have adopted a policy for sex education
which follows diocesan guidance, and pupils’ personal and social education are
effectively developed. Pupils have equal access to the curriculum provided, but
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because there are some gaps pupils are not receiving their full curricular entitlement.
The basic curriculum is extended effectively by outings to places of interest such as
the Motor Museum, and a residential centre in Wales. A wide range of extra-
curricular activities, including competitive games, enriches the whole curriculum. 

Pupils aged under five receive a thoroughly appropriate curriculum which at this time in the
term is based on both the ‘Desirable Learning Outcomes’ for the age group, and the
National Curriculum. There is a suitable balance between teacher directed activities
and those chosen freely by the pupils, and the curriculum provided gives pupils a very
good start to their school career. Personal and social development are planned for, and
this underpins much of the work in the reception class. This whole area is one of
strength. 

At both Key Stage 1 and 2, the total amount of teaching time available is broadly in line
with recommendations. All subjects are allocated sufficient time for delivery, with the
emphasis on English, mathematics, religious education and science. The school has
worked hard on its curricular planning. Medium and short-term plans are in place in
most subjects and used fairly consistently throughout the key stages. The main
weaknesses are in art, design technology and music where limited subject guidance has
been provided so far. What is missing is a whole school overview of the curriculum,
which identifies accurately what has to be taught and when. Without this overview
it is difficult to monitor what is actually happening in each subject, both in terms of
attainment, progress and coverage. 

Children with special educational needs receive additional adult support, which is deployed
flexibly. In some instances, effective individual help is given on a one to one basis,
whilst in others it is given in small group situations, although there have been
interruptions to this provision during this year. There are some weaknesses in the
individual education plans for children with special educational needs. Targets are not
always appropriate and some plans have not been updated at the appropriate time.
Annual reviews with parents have not always been managed and conducted in
accordance with the requirements during the previous few months. The school
receives support from a range of outside agencies which is targeted effectively. 

Pupils having English as an additional language receive appropriate support which enables
them to access the curriculum planned for them. They make good progress.

Statutory requirements for assessment are met in English, mathematics, and science. As yet,
assessment and recording procedures for other areas of the curriculum are not fully
developed in all subjects. This makes it difficult to track pupils’ attainment or to
identify progress with any degree of accuracy. Although plans show assessment
opportunities these are not always used to inform teachers’ planning of the next steps
in learning. Assessment is particularly effective for the under fives where detailed
assessments, supported by records, allow staff to monitor progress and to target pupils
who need additional support. To support and assist staff the subject co-ordinators have
put together folders of work in English, mathematics and science. Work is annotated
with National Curriculum levels, but not all staff are as confident as they should be
in their knowledge of these levels of attainment. National test data, as well as other
test data, is analysed by the senior management team so that trends can be identified
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and issues dealt with, and this is a strength. 

Pupils’ spiritual, moral, social and cultural development

The provision for pupils’ spiritual, moral, social and cultural development is satisfactory
overall, but there are some variations. 

Across the wider curriculum the provision for pupils' spiritual development is satisfactory.
The ethos within the school encourages the older pupils to confidently express their
beliefs through class contributions to school assemblies. These views are respected
and valued by the other pupils. There are some opportunities for pupils to gain a
limited understanding of other people’s lives, particularly through their studies in
history and geography. The curriculum does not however extend this range of
experience into creative subjects such as art and music and opportunities are lost to
develop time for reflection and an understanding of the works of artists and composers.
  

Moral development is good and pupils clearly know the difference between right and wrong.
There is a framework of values that help to guide and regulate personal behaviour.
Classrooms display guidelines and rules for behaviour, many of which include
reference to respecting the views of others. Pupils are respectful towards each other
and the older pupils have a calm maturity that encourages them to set a good example
to other, younger pupils. 

Social development and behaviour are good, both in lessons, in the classrooms and around
the school. Pupils are given responsibility for accessing and tidying materials used in
lessons and the pupils respond well when opportunities for collaborative work are
available. Good examples of this were seen in the “shopping activities” of the younger
pupils and the use of the programmable toy and mathematics games. Further
opportunities for collaborative work within creative and practical subjects are
inadequate. Relationships between pupils and adults throughout the school are good,
and pupils are very eager to discuss and explain aspects of their work. Opportunities
for competitive sport are good through participation in both the Catholic and City
leagues, and there is a range of educational visits including the Year 6 pupils
residential week. All of these initiatives enable pupils to develop social skills beyond
those seen within the confines of the classroom.

Cultural development is unsatisfactory. The creative and practical areas of the curriculum
and their contribution to cultural development is very weak. The school does not
enable pupils to develop an appreciation of a wide range of cultural traditions and
pupils have little knowledge or understanding of the work of artists or composers. Art
is narrowly defined to simple practical tasks that support other subject. The time
allowed for music is often not used to develop the wider music curriculum, but is
planned as hymn practice or preparation for school performances. In history, pupils
gain some insights into the customs and everyday life in Ancient Egypt and the Viking
period. Comparisons of other areas through geography include regions in China,
Kenya and Mexico.

Support, guidance and pupils’ welfare
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The provision for the support, guidance and welfare of the pupils is good. The school
provides a caring environment in which pupils have the opportunity to enjoy school
life, develop their confidence and independence, and concentrate on their learning. 
There is a calm and orderly atmosphere, the pupils are happy at school and are
confident in their knowledge of what to do should they need help or wish to seek
advice. The provision that is planned for pupils with special educational needs is good.
Too frequently however, this provision is disrupted as the school uses its’ specialist
staff to provide cover for teacher absence or release time.

Procedures for monitoring and promoting pupils’ wellbeing, and health and safety are good.
There are good fire and first aid arrangements and governors are actively involved in
health and safety matters. The procedures for monitoring progress and personal
development are unsatisfactory; the weakness of this provision is the lack of
appropriate assessment opportunities. The school provides a safe and supportive
environment which facilitates learning. Classroom support school staff are well used
and there is good use made of outside specialists which effectively promotes
educational standards and enables satisfactory progress to be made.

There are very good procedures in place to promote discipline and good behaviour. These
allow pupils to take full advantage of the opportunities presented to them. All
members of staff, both teaching and non-teaching, set a good example, and their
dedication and commitment to the support of pupils has a positive impact on progress
made. Parents are supportive of the school’s efforts. However, there is sometimes a
tendency to use raised voices in classrooms, which unnecessarily interferes with an
appropriate atmosphere for learning. 

Procedures for registration and those for promoting good attendance are effective. The
school’s records for attendance are properly maintained and comply with statutory
requirements. The school’s procedures for child protection are good, and the
designated person is trained and experienced. Appropriate liaison is maintained with
all relevant support agencies. All staff are aware of the school’s policy and of the need
to be attentive and conscientious in their approach to the proper support of the children
in their charge. 

The school’s arrangements for induction into school, which fully involve parents, are sound
and ensure that children settle quickly and happily into school. The routines for
transfer to secondary school, which include exchange visits, are satisfactory.

Partnership with parents and the community

The school’s links with parents are satisfactory. Parents are given opportunities each term
for formal meetings with teachers to discuss attainment and progress and most parents
feel that it is easy to approach the school with problems or questions. The headteacher
and duty staff are available in the playground before and after school and pupils are
taken out to meet parents by the class teacher. There are opportunities for parents to
make informal contact with teachers at this time of the day. Formal appointments can
be made through the school office. 

Parents of pupils with special educational needs are dealt with sensitively and honestly and
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they are encouraged to play their full part in the education of their children. Concerns
expressed by a small proportion of parents about the amount of homework provided
by the school are not supported by evidence found during the inspection. The school
has a clear, and appropriate, homework policy. 

The quality of information provided by the school is variable but is generally satisfactory and
sometimes good. The school prospectus is very well produced and is informative and
very helpful to parents. The governors’ annual report to parents provides a satisfactory
report on the work of the school, but it does not fully meet reporting requirements in
respect of the school’s provision for disabled pupils. Pupils’ annual reports are
produced from a computer databank. Some parents are not happy with these, but
efforts have been made to make them both individual and informative. They provide
appropriate information on pupils’ attainment and progress, although the language used
is not always sufficiently clear to parents. They do not fully meet statutory reporting
requirements in that currently they do not report separately on information technology
and design and technology. Newsletters are irregular and opportunities are missed to
use them as an effective method of meeting the wishes of some parents for better
information from the school. 

The involvement of parents in the work of the school is valued and makes a contribution to
pupils’ learning. Parents help at home with reading and in some classroom support
activities. Elsewhere the involvement of parents in fund raising to provide the school
with additional resources for learning, is much valued by the school. 

Pupils’ learning is increased, and the curriculum enriched, as a result of the school’s success
in its efforts to bring visitors into school and to organise educational and social
excursions. The links that the school has with the Church and the local parish
community are good, and they extend pupils’ experiences and enhance their personal
and social development in a positive way. Links with business are less secure and
opportunities to introduce pupils to the world of work are missed.

The management and efficiency of the school

Leadership and management

The headteacher gives educational direction to the school in the areas which have been
identified as being priorities in the school development plan. The headteacher is
supported by all staff who work together to plan and implement the agreed priorities
and there is a common sense of purpose in reflecting most of the school aims and
values in the work planned. However, the management is failing in its stated aim to
provide a broad, balanced and relevant curriculum with particular regard to aesthetic
and creative development. There is a lack of an overview for the breadth and balance
of the curriculum, and weaknesses in the development of policies. Pupils have not had
full access to their full entitlement to all of the subjects in the National Curriculum,
most especially art, design and technology, and music. 

The governors have an overview of the work of the school that is based on the information
supplied to them. There is a governor linked to special educational needs, with
governor links in place for the National Literacy Project and for monitoring long term
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target setting. Governors receive reports from staff on recent developments and have
a satisfactory knowledge of the school's identified priorities. They consider the
implications of the results in the national tests. Governors have not always received
sufficient information to help them to make decisions; for example in relation to
changes in the special educational needs provision and the impact of this on pupils’
attainment and progress. There are also some weaknesses in the governors monitoring
role with regard to the breadth and balance of the curriculum. 

The school development plan only identifies targets for the current year and does not
provide an effective framework for long term development. The senior management
team and the curriculum co-ordinators are involved in identifying priorities but their
management roles are not effectively defined and do not enable them to monitor the
achievements gained. The role of the subject co-ordinators is not consistently
developed to promote effective curriculum development, nor is there the provision to
enable monitoring, reviewing and evaluating of curricular planning and practice to be
carried out. Overall, the monitoring of standards is inconsistent. Monitoring systems
have limited impact upon developmental planning, and in consequence there is little
progress beyond this narrow vision. 

Job descriptions contain insufficient detail to provide a clear framework for monitoring and
evaluating the effectiveness of teachers in a managerial position. Inaccuracies in this
area create confusion amongst staff and prevent planned programmes for art, design
and technology, music and special educational needs support being fulfilled effectively.

The governor’s annual report to parents does not give details of disabled access to the school
buildings and in this respect it does not comply with statutory requirements. Other
areas of weakness are as follows: National Curriculum requirements are not met fully
in art, design and technology and music, not all reviews for pupils with special
educational needs are held as negotiated, and formalised appraisal procedures for staff
development are not in place. Reports for parents do not provide information
separately for design and technology and information technology. 

Staffing, accommodation and learning resources

The school is adequately staffed by suitably qualified and experienced teachers for the age
groups in the school, and there is a satisfactory balance of experience and expertise.
The match of number, qualifications and experience of support staff to the demands
of the curriculum is satisfactory. Teachers are well deployed in classrooms and most
have at least one additional responsibility over and above their classroom teaching
duties. The skills and experience of the teaching staff are used effectively for the
benefit of the school community. 

There are effective informal arrangements for the appraisal of teachers but the school has
failed to implement a formal procedure. The headteacher involves himself in a process
which includes lesson monitoring and professional discussions, the outcome of which
feeds directly into the school’s development planning and the professional development
of staff.
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The school building is very well maintained and spacious and the standard of accommodation
both within the school and outside is good. The school has invested heavily in a
recent refurbishment and maintenance programme which has provided a pleasant
learning environment. The classrooms are well organised and decorated with pupils’
work and other informative material. The school has a number of specialist areas
which enhance the quality of education and support provided for pupils. These areas
include a library, hall, resources room, specialist special needs accommodation and an
infant activity room. Storage arrangements are satisfactory and in total there is
sufficient accessible storage space throughout the school buildings. Outside there is
sufficient playground space and a well maintained playing field. Disabled access is
a problem, as there is no provision for access to the upper storey teaching areas. 

The quality of cleanliness both inside and outside the school buildings is good. The site
services officer works hard to achieve, and maintain, a high standard. She undertakes
her duties with keenness and diligence and her contribution to the life of the school
is considerable.

Resources are effectively managed by co-ordinators. The overall provision of books,
equipment and other learning resources is satisfactory, in English it is good. Library
resources are good with a wide selection of good quality texts. Resources in design
and technology are unsatisfactory. 

Good use is made of external resources in support of the curriculum. Pupils make various
visits during the school year which enhance the delivery of the curriculum.

The efficiency of the school

The overall efficiency of the school, in terms of its financial planning and control, use of
staff and learning resources, and administrative and financial control, is satisfactory.
The governing body works closely with the headteacher to ensure that it fulfils its
duty to plan, control and monitor the management of the school. Additional support
is given by the school’s finance officer representing the local educational authority.
The school benefits from having governors with specialist knowledge, which
contributes to the effectiveness of the governors committee structure and the support
and guidance that they give to the school. Governors have proper regard for the
development and use of reserves and their decisions are consistent with the school’s
development plan and the priorities they have set for the school. Within the current
limitations of the school development plan, the quality of financial planning is good.
Budget forecasting makes use of sound techniques that ensure that financial decisions
are based on the best information available.

The governing body has a clear understanding of its duties and responsibilities which it
performs conscientiously. They receive regular reports from the headteacher which
should enable them to properly perform their monitoring duties. However, appropriate
monitoring is not always possible, because of lack of relevant information supplied
by the headteacher. The governors’ decisions on funding for pupils with special
educational needs are based on sound principles, there is a special needs support
teacher and classroom assistants who are used to promote the progress of pupils with
special educational needs. Decisions, taken by the headteacher, regarding the use of
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the special needs support teacher to provide cover for absent colleagues or those
involved in managerial tasks has prevented a considerable amount of the planned
provision for special educational needs groups, from taking place. This is not an
appropriate use of her time. With this exception, the use of the teaching staff is
satisfactory. Non-teaching and supervisory staff provide considerable support to the
school and they perform their duties conscientiously. The school makes satisfactory
use of the learning and accommodation resources available to it.

The school’s overall administrative arrangements are good. The school’s clerical staff have
a good appreciation of their roles and responsibilities which they perform quietly and
conscientiously. They make a very significant contribution to the efficiency of the
school operation. The most recent school audit was complimentary and its few minor
recommendations have been fully implemented.

The average level of attainment on entry to the school is well below average. Over time
pupils make satisfactory progress, and their attainment in relation to national
expectations is also satisfactory. Pupils’ attitudes, behaviour and personal development
are good. Overall, the school provides a satisfactory quality of education but
currently it is failing in its aim to provide a broad and balanced curriculum which
includes aesthetic appreciation. There is a high level of expenditure per pupil,
compared with the national average for schools of a similar type. Taking all these
factors into account, the school provides satisfactory value for money. 
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PART B: CURRICULUM AREAS AND SUBJECTS

Areas of learning for children under five

The quality of education in the reception class provides children with a very good start and
is a strength of the school.

At the time of the inspection almost all children had reached their fifth birthday and most of
them were following the National Curriculum. Children start school at the beginning
of the academic year in which they are five and most have attended the adjacent
playgroup. This year their attainment on entry, measured by the local education
authorities baseline assessment procedure, was well below the expected levels. A good
proportion of children were unable to speak in sentences, either to each other or to
adults. They found listening difficult and they had a very small concentration span,
in fact some of them found it almost impossible to concentrate for more than a minute
or two. Simple stories were enjoyed by a few pupils, and only a very few had any
early experiences of writing. Very few could sort or count objects or use any
mathematical language. Their skills were extremely limited in all aspects of their work
including social, creative and physical development. By the time they are five very
good progress has been made and children attain standards that are above those
expected nationally. Almost all are working towards Level 1 in the National
Curriculum and a significant proportion have already achieved this level in number
work, reading, speaking and listening and some aspects of writing.

Children listen well and respond with enjoyment to rhymes and stories. They join in
discussions about their work as when a group of them talked to the rest of the class
about their sunflower paintings, based on the work of Van Gogh. The majority of
children can form letters correctly, controlling the size and shape of letters with
growing confidence and joining their writing. Many can spell simple words using
taught phonic skills and are beginning to use word books and word banks. They enjoy
books and are always keen to read, showing a good level of understanding. 

Mathematical skills are promoted through a wide range of practical activities. Many children
are able to add and subtract to 20, using appropriate mathematical vocabulary such as
count on, count back, more or less than. Some children can weigh and measure using
non-standard units. In science the children have been finding out about growth. They
have planted seeds and can describe and draw what is happening as their seeds grow
into plants. Some children could draw on their own knowledge about plants, seeds
and flowers, predicting what might happen to their plants in the classroom. Children
understand about old and new and have looked at changes in themselves and each
other over time. In design technology they use materials and tools carefully to make
models such as boats and cars. Computers are used to support learning; individual
pupils work at reading or writing programs, pupils can use the space bar and the return
key effectively. 

Children are able to use paint confidently, as in their pieces in the style of van Gogh. They
can draw accurately, using the space on their paper to full advantage, and they enjoy
making 3-dimensional models using scissors, paste, fabric and card. Singing is
enjoyed and the children are enthusiastic. Physical skills are developing; tools and
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equipment are handled well as when the children were making butterfly cakes. Most
of them could beat the eggs into the mixture, as well as cracking the eggs beforehand.
They have good control over their bodies, moving on their hands and feet at different
levels in a physical education lesson. 

English, mathematics and science

English

Inspection findings show pupils’ attainment in English is above national expectations for
pupils at the end of Key Stage 1, they are in line with national expectations at the end
of Key Stage 2. In the 1997 tests at the end of Key Stage 1 pupils achieved results
that were above national averages. At Key Stage 2 the test results were below national
averages at Level 4 (the expected level), but were in line with the national picture for
higher attaining pupils. The differences between inspection findings and test results
can be accounted for by adjustments in planning during this year. The school is
involved in the pilot scheme for literacy initiated by the local education authority and
this is having an impact on raising standards. Staff are now more aware of the need
to plan consistently for the next stage of learning in word and sentence development.

Skills in speaking and listening at both key stages are good. Pupils listen attentively, speak
clearly and concisely and with increasing confidence. They develop and explain ideas
and respond appropriately to what others say. The school has encouraged
opportunities for pupils to rehearse and further develop these skills through
opportunities in role play, celebration assemblies, class and school productions. High
standards of speaking and listening were observed in the Year 6 class assembly to
pupils and parents. In Key Stage 2, pupils are encouraged to express opinions when
solving problems, discussing the plight of others in the world, or considering the
similarities and differences of past societies such as the Ancient Egyptians. 

Reading standards are good, and by the end of Key Stage 1 pupils are reading accurately and
fluently. Many of them have strategies to identify unknown words, and they have a
good understanding of what they have read. At Key Stage 2 attainment is in line with
expectations, with some above average attainment for higher attaining pupils. Pupils
are able to express opinions about authors and discuss their reasons for choosing
books. Individual study skills are enhanced by the use of library resources, and pupils
are able to explain how to find information and the use of contents, index and
glossary. The use of home readers, a reading diary and the dialogue with parents has
contributed to the raising of standards. 

Writing is above the level expected at the end of Key Stage1, and in line with expectations
at the end of Key Stage 2. There is an appropriate variety and a range of writing
opportunities with examples of prayers, menus, instructions, information, stories, plays,
and poems. Drafting and note taking is effectively used at Key Stage 2. Opportunities
for extended writing are included in other areas of the curriculum such as religious
education, history and geography. Handwriting develops satisfactorily at both key
stages. However, at the lower end of Key Stage 2 presentation is inconsistent,
preventing some pupils from reaching the required levels expected, with no insistence
on handwriting being joined. Literacy skills are well used across the curriculum.

27



Progress seen during the inspection and over longer periods of time is good at Key Stage 1.
At Key Stage 2, progress is more variable but is satisfactory overall. Progress in
speaking and listening is good at both key stages. At Key Stage 1 pupils also make
good progress in reading and writing. At Key Stage 2, progress in reading and writing
is satisfactory overall, although presentation skills are less secure at the beginning of
the key stage. Progress for pupils with special educational needs is satisfactory
overall, but group lessons for these pupils have been interrupted for considerable
periods of time this year. This has inhibited the progress of the pupils involved.
Classroom support is used pupils’ progress. Pupils for whom English is an additional
language are well supported and make good progress.

Pupils respond to challenges positively and with enthusiasm. They enjoy their lessons and
work happily, both individually and collaboratively. Good levels of concentration are
demonstrated, even when activities or introductions are extended. In Key Stage 2,
research and study skills are well developed and the recent investment in library and
information technology resources contributes to improving standards.

The quality of teaching is good at Key Stage 1 and satisfactory at Key Stage 2 with some
very good teaching at the end of both key stages. Where planning has clear learning
objectives, high expectations and the pace of the lessons is challenging, pupils make
good progress. This was observed in a Year 2 lesson where pupils discussed an
imaginary journey, and in a Year 6 lesson where pupils developed good collaborative
skills in preparing and recording a script for a play. Teaching has weaknesses. These
occur where planning does not show a match between pupils’ attainments and the task
set, and when introductions are too long. There are limited procedures in place for
assessing the achievements of pupils and they are not used to plan for the next stages
of learning. Reading records are inconsistent in detail and do not always inform pupils
what needs to be done next. Marking is consistent but rarely are comments included
to set targets for improvement. 

The provision for pupils with special educational needs has been inconsistent during this
year, with staff time allocated for group sessions frequently being used to cover other
teachers’ lessons. Inevitably, these interruptions have had a negative impact on the
progress of the pupils involved. When it is available, classroom support is efficiently
used.

Resources are good and information technology is used to develop language skills, including
drafting. Library resources have been reviewed, and there is a balance of texts which
reflect a multi-cultural society and respond to gender and equal opportunity issues.
Recommendations for improvement are not yet linked to the long term planning of the
school development plan. 

Assessment procedures have been improved with the gathering of pupils’ work which has
been linked to National Curriculum levels, but the information gained is not used
effectively to improve progress. However, the role of the subject co-ordinator requires
greater definition, so that procedures for monitoring teaching and learning are
implemented. 

Mathematics
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Attainment at the end of Key Stage 1 is above the national expectation, whilst at the end of
Key Stage 2 it is in line with national expectation. In the 1997 tests at the end of Key
Stage 1 the numbers of pupils reaching Level 2 (the expected level), and Level 3 (the
higher level), are well above the national average. At Key Stage 2, the number of
pupils reaching the expected level was above average, but the number of pupils
reaching the higher level (Level 5) was in line with the average. In work seen during
the inspection the greater emphasis and comparative strength in number work accounts
for this fluctuation. That said however, there is some higher attainment in all aspects
of mathematics. 

At Key Stage 1 number skills develop well. At the end of the key stage pupils can use all
four rules of number, they understand place values, and they can record and add
money over a pound using decimal notation. Mathematical language is used
appropriately, and pupils use the appropriate signs and symbols in their work. Pupils
are beginning to understand reflective symmetry using mirrors. They are able to recall
previous work on this topic, and this is well above national expectation for their age.
At the end of Key Stage 2, pupils can add and take away decimals to two places and
can multiply and divide by 10. Pupils can add simple fractions, find bearings and plot
routes using a 360 degree protractor. Pupils are beginning to solve problems and they
can present their results clearly and in an informative way. 

Progress varies across the key stages. At Key Stage 1 progress is good overall with earlier
learning on number being used as the basis for later learning. Some good progress has
been made in work on understanding the properties of shape, with pupils recognising
and using 2D and 3D shapes, moving on to a recognition of reflective symmetry.
Progress in number work is good throughout the school, and at Key Stage 2 progress
in other aspects of mathematics is satisfactory. Progress for pupils with special
educational needs is satisfactory.

At Key Stage 1 pupils’ response is good, whilst at Key Stage 2 it is satisfactory. Pupils
undertake work enthusiastically, they are well-behaved and they apply themselves well
to their tasks. Pupils are keen to respond to questioning, especially at Key Stage 1.
When appropriate, pupils work well collaboratively they share equipment and are
respectful and co-operative collecting and putting away materials as directed. Pupils
in Year 1 played Ludo and directed the Roamer with minimal supervision, whilst Year
6 pupils have a Dice League to encourage quick recall of multiplication. These
activities were both purposeful and were obviously enjoyed. 

Teaching is good at Key Stage 1. At Key Stage 2 it is satisfactory overall with some good
teaching. When teaching is good, staff have sound subject knowledge and lessons are
structured to meet the needs of all pupils. Expectations are high and good use is made
of time and resources. Good use is made of whole class introductions which enable
pupils to understand complex material. Tasks are timed and lessons have a brisk pace.
In a good lesson in Key Stage 1, the class was working on addition and subtraction
using the number line. They were able to predict outcomes and check their answers
using this method. Both the introduction and practical activities were well organised
to support the pupils’ learning. Occasionally, where teaching is less secure teachers’
subject knowledge sometimes lacks a clear focus and in consequence expectations are
not always consistent. Work is not always appropriately matched to attainment,
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especially in the case of pupils with special educational needs. At both key stages,
over-direction by teachers affects the development of independent reasoning. 

Numeracy skills are used in Key Stage 1 when pupils collect data and produce a bar graph,
and in Key Stage 2 when bearings are measured and simple routes are plotted.
However, there are few opportunities to apply these skills in designing and making
activities in design and technology. Information technology is beginning to make an
impact through the use of programmable toys. The curriculum is heavily weighted
towards number work, and planning does not always take into account the different
requirements of the mixed age classes. On occasions this inhibits smooth progression
through the school. This is partly due to the limitations in the commercial scheme of
work that is being used, and the school is aware of the impact of this on the breadth
of the pupils’ experience.

Science

At the end of both Key Stage 1 and 2 pupils’ attainment in science is in line with the level
expected. In the 1997 assessments, which were undertaken by the teachers at the end
of Key Stage 1, the number of pupils reaching Level 2 and above was well above the
national average. In the tests at the end of Key Stage 2, the numbers of pupils reaching
Level 4 or above was not significantly different from national averages. The difference
between the teacher assessments and the inspection findings at Key Stage 1 has been
the introduction of a new scheme for science work and uncertainty over regular
assessment procedures. 

At both key stages pupils encounter a range of science activities but the evidence shows that
this balance is fairly recent. At Key Stage 1 most pupils know and can identify a
range of different materials. They can talk about some of the properties of materials
and name the parts of plants. Some of the older pupils are beginning to understand
the importance of a healthy diet. At Key Stage 2 pupils have a developing awareness
that certain plants require a particular type of habitat in which to grow. Some of the
younger pupils in this key stage know that some changes in materials are irreversible,
such as when eggs are used in cooking. Findings are recorded on charts and shared
with the rest of the class. By the time they reach Year 6 pupils are secure in their
scientific knowledge and understanding. This group of pupils can set up a fair test to
find out how the shape of an object affects its’ strength. They are aware of constants
and variables, and in a good example could control the angle of the ramp when testing
for strength. Literacy skills are used, when pupils write reports detailing their
activities. 

Progress is satisfactory, both in lessons and over the last two terms. Where the better
progress is made pupils have ample opportunities to draw on their previous knowledge.
A good example occurred in a Year 1 lesson where pupils’ previous knowledge about
the properties of plastic, paper, metal, rubber and wood was used as a starting point
for further work on the properties of materials. Progress is less secure where the
teaching is weaker, and tasks are inappropriate and do not match pupils’ existing
knowledge or their understanding. Pupils with special educational needs are given
appropriate support which enables them to make satisfactory progress.
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Pupils are well behaved and keen to learn and they have a positive attitude towards their
science. They concentrate well on the tasks they are given, trying hard to tackle things
independently and sharing their ideas with each other. 

The quality of teaching is good at Key Stage 2 and satisfactory at Key Stage 1. In the
successful lessons there is good planning and classrooms are organised well, and no
time is wasted. Teachers have a good command of the subject. In the weaker lessons
there is some insecurity about the subject and tasks are too complex for the pupils to
understand. When this happens, progress is limited and very little effective learning
takes place. Sometimes teachers spend too much time talking, leaving insufficient
time for pupils to carry out their investigations thoroughly.

Current work in science in fairly new, but already there is evidence of a more cohesive
approach which prevents repetition, allows the subject to be covered in sufficient
depth, and is having a positive effect on attainment. 

Other subjects or courses

Art 

As there were limited opportunities to observe lessons in both key stages judgements are
based on these observations, the scrutiny of pupils’ work, school documentation and
conversations with teachers and pupils. Standards of attainment at the end of Key
Stage 1 are below the national expectation. At the end of Key Stage 2 attainment is
well below the national expectation and the subject does not fulfil the requirements of
the National Curriculum. Overall standards are below those expected for pupils of
similar ages nationally.

At Key Stage 1 pupils can draw from direct observation and illustrate stories using pencils,
crayons and paints. At Key Stage 2 pupils can copy images from photocopied
worksheets, and use pastels, crayons or paints to add colour. Pupils have used
landscape photographs and extended them, matching the colours and the shapes. They
have little understanding of the work of artists, designers and craftworkers. The pupils
are able to follow instructions and complete a number of exercises around a given
theme. However, the pupils have had little experience of how to develop their own
ideas or experiment with and choose suitable materials and methods of working. At
Key Stage 2 pupils have access to sketchbooks but these do not add to the breadth of
their work. The pupils’ knowledge, skills and understanding are well below that
expected for pupils of a similar age nationally and progress over time is unsatisfactory.

The policy document only relates to the work of Key Stage 1 at present, and over time the
majority of pupils have had little structured teaching in either practical skills or the
knowledge and understanding of this subject. Consequently the progress over time and
in lessons seen in relation to national expectations is unsatisfactory for pupils at Key
Stage 1, but is weak for pupils at the end of Key Stage 2. There was no evidence of
tasks being planned to suit different attainment levels. 

Pupils work carefully, they listen attentively, and follow instructions but they lack confidence
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and involvement with the creative and imaginative elements of their work. 

There was insufficient evidence to make a judgement regarding the quality of teaching at
Key Stage 1. At Key Stage 2 the quality of teaching is unsatisfactory. Where
teaching is unsatisfactory there are weaknesses in teachers’ subject knowledge, time
is used ineffectively and expectations are very low. At Key Stage 2, teaching and
learning are limited by the previous lack of development of pupils’ knowledge, skills
and understanding. Teachers resort to tightly organised exercises which prevent the
pupils from developing independent responses or using their initiative. There is
insufficient focus on the requirements of the National Curriculum and no suitable
system for assessment.

Teachers lack clear guidance to help in planning their lessons and often lack confidence in
their knowledge, skills and understanding. The subject lacks status and has not been
systematically developed over time. All of these elements have a negative impact on
pupils’ attainment.

Design and technology

At the end of Key Stage 1 and 2, no work seen reached the expected levels for pupils of
similar ages nationally. Due to weaknesses in planning and organisation pupils do not
have appropriate opportunities to develop their knowledge, skills and understanding.
Consequently, attainment and progress at the end of both key stages are well below
the expected levels. There was insufficient evidence to make a judgement regarding
the quality of teaching or pupils’ response at both key stages. Discussions were held
with teachers and pupils and school documentation was also scrutinised. At present,
on the evidence available, the subject does not fulfil the requirements of the National
Curriculum.

Practical tasks have included rudimentary mobiles linked to the science topic, making Viking
helmets and space rockets. The pupils experience a very limited range of different
materials, with food and construction kits mainly available in Key Stage 1, and models
using paper and card having a greater frequency in Key Stage 2. Activities are based
on following instructions, with all of the pupils making similar objects and most of
these items and models are based on history, geography or science project work.
Pupils at the end of the key stage have little experience of problem solving, designing,
making, modifying or evaluating their individual ideas. Pupils do not have ready
access to a range of tools and materials, or the knowledge required to select tools and
materials that are appropriate for design and technology activities. There is no
discernible development in the pupils’ knowledge, skills and understanding. 

Teachers lack subject knowledge and expertise and they are unsure about the appropriate
types of activities to plan. 

The subject has no defined role, as practical tasks are linked to science, history and
geography topics. Over time there has been no clear focus on the development of
pupils’ knowledge, skills or understanding. Resources are very limited, they are
inaccessible and are very rarely used. The subject lacks status and has not been
systematically developed over time. These factors have inhibited pupils’ attainment. 
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Geography

There were limited opportunities to observe lessons in Key Stage 1, and judgements
regarding attainment are also based on the scrutiny of pupils’ work and school
documentation and discussions with pupils and teachers. Attainment at the end of both
key stages is in line with the national expectation.

At the end of Key Stage 1, pupils have sound knowledge of their immediate locality. They
are aware of the nearby shops and understand geographical features and terminology
from first hand experiences, such as where they live and routes to school. Pupils
record changes in the weather and draw simple plans. The range of work is extended
through Key Stage 2 and at the end of the key stage, pupils have an understanding of
the study of places such as Africa and China, and themes such as weather, rivers, and
environmental change. Local studies are extended by using maps of differing scales
and aerial photographs. Pupils in Years 5 and 6 identify and compare changes in land
use. 

Progress is satisfactory both in lessons seen and over longer periods of time. Past learning
is used as the basis for developing knowledge and understanding. Pupils solve
problems by applying their skills to a range of tasks. In Year 1 pupils begin to use
symbols to represent features on their route to school, whilst pupils in Years 3 and 4
develop mapping skills and use co-ordinates. In Year 5 pupils use atlases to extract
information about similarities and differences between China and the British Isles and
in Year 6 they have a sound knowledge of world maps being able to identify oceans
and continents, and explain differences in climate and land use. Pupils with special
educational needs make satisfactory progress particularly when being supported by
teaching or non teaching staff. 

Pupils’ attitudes are positive and, in discussion, pupils are enthusiastic about their visits and
enjoy finding out about other places. They are well behaved and collaborate when
finding information. 

There was insufficient evidence to make a judgement regarding the quality of teaching at
Key Stage 1. At Key Stage 2 it is satisfactory. In a very good lesson in Key Stage
2, pupils learnt about how to measure wind strength using the Beaufort scale. The
introduction was well planned to include past learning which helped the pupils acquire
new knowledge and questioning was skilfully used to extend the experience. There is
some use of information technology to support and extend learning, especially in Key
Stage 2 where a weather survey is being conducted. Information is taken from
Teletext and personal observations are being recorded. Teachers mark pupils’ work
accurately although there are few comments to help the pupils to improve.

There has been an audit of resources, teachers’ planning has been reviewed and pupils’ work
has been monitored. All of these initiatives undertaken by the co-ordinator have had
a significant impact on standards. A portfolio of examples of pupils’ work has been
gathered, in order to raise awareness of National Curriculum levels. The current
school records do not clearly identify the levels reached by the pupils and the use of
assessment to plan for the next stages of learning is insufficient. 
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History

There were limited opportunities to observe lessons in Key Stage 1 and judgements regarding
attainment are also based on the scrutiny of pupils’ work, discussions with teachers
and pupils and the scrutiny of school documentation. Attainment at the end of both
key stages is in line with national expectations. 

Pupils at Key Stage 1 have an understanding and awareness of the past. They are beginning
to make comparisons of the differences between Victorian and present day products,
such as sweets. At Key Stage 2 pupils have a good factual knowledge of the periods
that they have studied and are starting to select information from historical sources.
This has enabled them to interpret the different ways in which history can be depicted,
for instance, through their study of Ancient Egypt.

Progress is satisfactory at both key stages. Pupils acquire new knowledge and understanding
and are developing skills to help them research information and solve problems.
Geographical skills support work on Viking place names, whist information technology
skills are used to research information stored on CD ROM for the same topic. Through
visits to the Black Country Museum and the Transport Museum younger pupils are
made aware of the past and how to gain information from objects and artefacts. Pupils
with special educational needs make satisfactory progress.

Pupils respond well, they are keen to participate and there are good levels of
concentration. Pupils work collaboratively and learn to listen to and
respect the views of others, relationships are good. 

There was insufficient evidence to make a judgement about the quality of
teaching at Key Stage 1, but at Key Stage 2 it is satisfactory. Where
teaching is good, planning includes challenging activities which use
previous learning to extend knowledge and understanding. In a good
lesson in Key Stage 2 pupils were questioned about comparative events
in Britain at the time of the Ancient Egyptians. Expectations were high
and the questions posed developed the way pupils used their
knowledge. This linked current work to their previous learning and
compared this period chronologically with that of Stonehenge. Pupils
are well managed and discipline and relationships are good. 

The school is aware that the current whole school curriculum plan does not
provide a properly balanced coverage of the National Curriculum for
the pupils in mixed age classes. Planning procedures are being
reviewed in order to resolve the problem. Over time, this has limited
some aspects of pupils’ progress.

Information technology
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Standards of attainment are broadly in line with national expectations at the end of both key
stages. Much of the work seen has only been introduced during this year, when some
new computers were purchased. The work seen during the inspection was of
acceptable standard and opportunities are provided on a regular basis for pupils to
develop the full range of skills specified in the National Curriculum. Programs used
involved the communications and handling aspect of the subject, there are also
opportunities for pupils to develop control, monitoring and modelling skills throughout
the school. Overall there is a diverse and stimulating use of a range of information
technology applications.

The youngest pupils and those in Key Stage 1 can use the mouse to follow interactive stories
and they can key in instructions and cancel the memory of a programmable toy. In
Year 3 pupils can explore various functions of their program to change the size, font
and colours used to print their names, whilst in Year 6 pupils can control and plot
compass directions. At Key Stage 2 pupils were compiling a weather survey, using
daily reports and observations. They had combined this with the use of the weather
information held on Teletext. In another class pupils were researching their Viking
project using the information they had accessed from a CD ROM. Information on
Viking place names had been researched and was being compiled into a database.
Literacy skills are enhanced through the use of word processing activities. Pupils in
Key Stage 2 can store and delete information and print out their work. Pupils in Year
6 were using a cassette tape recorder to record their plays. This was an effective use
of equipment to support English work. 

Pupils are making satisfactory progress in terms of learning how to use computers as tools
for learning, or as a means of developing, expressing and refining ideas in the various
subject areas. Pupils with special educational needs have equal access to information
technology resources and make satisfactory progress. 

Pupils respond well to information technology sessions and their behaviour is good. They
work well in pairs, small groups or individually; sharing ideas, supporting one another
and taking turns to handle equipment. They behave responsibly when handling
equipment, are able to remain on task for long periods of time and take pride in their
finished work. 

There is insufficient evidence to make a judgement regarding the quality of teaching, as
pupils were either unsupervised or working with a voluntary helper. The subject co-
ordinator is very secure in her subject knowledge, and teachers are now connecting
subject matter in lessons across the curriculum to the educational potential of the
software available in the school. There is access to a computer and a printer in every
classroom and the school also has a programmable Roamer. The recently improved
resources have had a considerable impact upon pupil attainment. 

Music

It was only possible to observe a very few music lessons during the inspection because of
timetabling arrangements. It was not possible to make judgements about pupils’
attainment or progress at the end of each key stage. Teachers’ plans and other
documentation were seen, and discussions were held with staff and pupils.
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Most teachers at Key Stage 1 use a taped programme, and lessons are at the right level with
sufficient opportunities for pupils to take part in singing and playing. However in one
lesson observed there was no direct teaching as the taped programme was followed
carefully, without intervention. In the other lesson teaching was satisfactory and
pupils’ understanding of musical phrases was extended. On both occasions pupils
were interested and involved, being keen to listen and to play. 

The co-ordinator is timetabled to teach music for one day each week, mainly in Key Stage
2. Part of her time is devoted to leading two hymn practices, and there have been
some recorder groups. Current arrangements mean that the school’s provision for
music is disjointed with much time being spent each term on practising for
performances. This means that the requirements of the National Curriculum are not
met fully. What is missing is access to a broad and balanced music curriculum for all
pupils. 

Physical Education.

Attainment is in line with the expected levels at the end of Key Stage 1 and 2. Pupils attain
satisfactory standards in gymnastics and games at both key stages and swimming at
Key Stage 2. There was insufficient evidence to make a judgement regarding dance. 

By the end of Key Stage 1, pupils link and repeat sequences and make improvements in the
quality of movement. By the end of Key Stage 2, pupils sustain energetic activity over
increasing periods and show improvements both in the control and the quality of their
movement. Ball handling and games skills are developed to enable all pupils to enjoy
team games. Pupils are aware of the need to perform safely and older pupils can
explain the need for warming up exercises and effects on their bodies of extended
exercise.

Progress for pupils in gymnastics, games and swimming is satisfactory at Key Stage 1 and
2. There was insufficient evidence to make a judgement regarding progress in dance
at either key stage. There is some good progress by the end of Key Stage 2. Pupils
with special educational needs, also make satisfactory progress. 

Pupils’ attitudes are good, they are highly motivated, enthusiastic and enjoy physical activity.
The concentration on team building skills is well developed, relationships are good and
pupils respect the contributions of others. Pupils with special educational needs make
satisfactory progress and are included in all activities. 

Overall the teaching of physical education is satisfactory with some good teaching at the end
of both key stages. Where teaching is good, teachers have high expectations, secure
subject knowledge and understanding, and clear learning objectives which are linked
to the National Curriculum programmes of study. Where teaching is less secure, the
pace is slow and progress is interrupted by periods of inactivity. 

There is a sound policy for physical education including comprehensive guidelines. The
development of physical education is included in the school development plan and an
awareness of dance has been heightened by the provision of in service training.
Involvement with additional staff employed by leisure services department has created
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opportunities for older pupils to experience a wider range of team games. Swimming
is well developed with most pupils achieving the minimum requirements before
leaving the school. Boys and girls represent the school competitively in a range of
activities including badminton, football and netball. Outdoor pursuits such as canoeing
and abseiling are available for pupils in years 5 and 6 during residential courses. All
of these aspects have a positive impact on attainment.

The internal accommodation is satisfactory for gymnastics and dance, and outdoor facilities
are good for games with both hard and grassed areas being available. Gymnastic
equipment is suitable for the majority of pupils but there is no suitable equipment for
the youngest children. Consequently, this the equipment restricts the planning of
suitable exercises and prevents children being given the responsibility for moving their
own apparatus. 

Religious education was not included as part of this inspection as this is a church
school. 
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PART C: INSPECTION DATA

Summary of inspection evidence

The range and extent of discussions with pupils

  Conversations were held with pupils about their work and aspects of school life.
  An identified sample of pupils, working within each attainment level was heard to read in
every class, other pupils were also heard reading.
  Many pupils were examined orally in mathematics.
  Pupils with special educational needs were observed working and conversations were held.
  Pupils were observed at the beginning and end of every school day and during break and
lunch times, conversations were held.

The range and extent of conversations with members of staff

  Discussions were held with the headteacher, teachers sharing posts of responsibility and
other members of staff.
  Conversations were held with non-teaching staff, support assistants, mid-day supervisors
and caretaking staff.

The range and amount of pupils’ written work and other work seen

  A carefully structured sample of pupils’ work, with evidence from all abilities, was seen
in every year group and class.
  Work on display around the school was scrutinised.
  Pupils’ current work was observed during lessons. Previous work was scrutinised.
  
Any other evidence

  Discussions were held with parents, governors and members of the wider community.
  69 lessons or parts of lessons were observed by 5 members of the team. 86.1 hours were
spent gathering evidence over a period of 19.5 inspector days.
  Assemblies and collective acts of worship were attended.
  The documentation provided by the school was scrutinised.
  The policy statements of the school, schemes of work, teachers’ planning files and pupils’
curriculum records were studied.
  National test results and baseline assessment results were studied. 
  Attendance records and registers were inspected
  The budget figures and the school development plan were analysed
  A parents’ meeting was held. This was attended by 9 parents. A written report was
prepared. 46 completed questionnaires were returned. These were analysed.
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Data and indicators

PUPIL DATA
Number of pupils on
r o l l ( f u l l - t i m e
equivalent)

Number of pupils
with statements of
SEN

Number of pupils on
school’s register of
SEN

Number of full-time
pupils eligible for
free school meals

YR - Y6 236 3 9 90

TEACHERS AND CLASSES

Qualified teachers (YR - Y6)

Total number of qualified teachers (full-time equivalent) 9
Number of pupils per qualified teacher 21

Education support staff (YR - Y6)

Total number of education support staff 5
Total aggregate hours worked each week 113

[Primary and nursery school]

Average class size: 26.2

FINANCIAL DATA

Financial year: 1998/99

£

Total income 424323

Total expenditure 444863

Expenditure per pupils 1704

Balance brought forward from previous year 38431

Balance carried forward to next year 17800
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PARENTAL SURVEY

Number of questionnaires sent out: 250

Number of questionnaires returned: 46

Responses (percentage of answers in each category):

Strongly
agree

Agree Neither Disagree Strongly
disagree

I feel the school encourages parents to play an
active part in the life of the school

28 52 13 4 2

I would find it easy to approach the school with
questions or problems to do with my child(ren)

39 50 4 2 4

The school handles complaints from parents well 24 43 17 4 7

The school gives me a clear understanding of what
is taught

13 61 24 2 0

The school keeps me well informed about my
child(ren)’s progress

28 57 11 4 0

The school enables my child(ren) to achieve a
good standard of work

37 50 11 2 0

The school encourages children to get involved in
more than just their daily lessons

22 48 22 9 0

I am satisfied with the work that my child(ren)
is/are expected to do at home

30 37 11 15 7

The school’s values and attitudes have a positive
effect on my child(ren)

28 52 13 4 0

The school achieves high standards of good
behaviour

24 46 17 7 7

My child(ren) like(s) school 46 41 11 2 0
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