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Main findings

1. This is a school that is securely led by the headteacher and governors. Everyone
connected with the school has the willingness and ability to work together in order
that the school will continue to provide a good quality education for all the pupils.
It is a fine example of a very caring school. Statistical evidence from registers
indicates that many of the pupils attending Southfields school remain for only short
periods of time and neither is their attendance always regular during this period.
Many of these pupils have often arrived at this school just weeks prior to national
assessment tests in both Years 2 and 6. The school’s own analysis of pupil mobility
over the past three years shows that in each year group leaving at the age of 11,
only 17 pupils have remained at the school from the age of 5. 

Standards of attainment and progress achieved by pupils.

2. When children start school in the nursery and reception their attainment is well
below what is expected of other pupils aged three and four. By the time they reach
their fifth birthday they have made satisfactory and often good progress in their
learning as well as their social development. The overall curriculum for the under
fives allows children to make suitable progress and improve their attainment from
the time they start school.

3. This good beginning is maintained as pupils move into Year 1 and by the time they
reach the end of Year 2 their attainment overall is broadly satisfactory in the
majority of subjects and the school is on target to attain even better standards this
year if the current rate of progress is maintained.

4. At the end of Key Stage 1, in the most recent national tests in 1997, attainment in
English was just below the national average. Although 1997 test results show a
similar pattern as for 1996, the inspection findings show a significant improvement
in pupils’ attainment since the beginning of the current year. Attainment in
mathematics was not significantly different from the national average. Science was
assessed by teachers and standards of attainment follow a similar pattern to
mathematics. Those standards are broadly maintained into the lower end of Key
Stage 2. Standards at the end of Key Stage 2 in English, mathematics and science
were well below national average. At present, there is no evidence to suggest that
attainment at the end of the current Year 6 will show any significant improvement
on last years’ results in English and science despite the overall good quality of
teaching within the school. However, in mathematics there are a few pupils who
are predicted to reach very high standards by the end of the year. The results of all
assessments are thoroughly analysed by staff, and steps have been taken to address
areas of weakness. This means that standards overall continue to improve and that
the majority of the children do progress in their learning. 

5. The inspection findings support these results. In most classes, pupils speak
confidently and competently. They listen attentively to adults and to each other and
in some classes they talk readily to their teacher and friends about their work. This
is not the case at the upper end of Key Stage 2 where a significant minority of
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pupils with behavioural problems affects both their learning and that of others.
Attainment in reading and writing is broadly satisfactory in Years 1-4. However,
in Years 5 and 6 attainment is below the national expectation in reading and writing.
Pupils do not read enough fiction and non-fiction books to support their learning.
For example, they do not know how to use research skills well enough to extend
their factual knowledge and understanding of historical events and geographical
information. The range of writing produced by pupils often lacks imagination or
creativity. Pupils do not take sufficient pride in their presentation of work and their
spelling and handwriting skills are poorly developed despite the best efforts of their
teachers. All these skills, which are essential if pupils are to be fully literate, should
be used and applied more appropriately across the wider school curriculum. For
example, very little use is made of literacy skills in history or geography particularly
at Key Stage 2. The school has taken positive steps to improve pupils’ literacy
skills and the co-ordinator for English is training staff in readiness to start a project
aimed at raising literacy standards in the school.

6. At Key Stage 1, standards of attainment in mathematics are broadly in line with
those expected nationally for most pupils. Overall progress in Years 1-3 and for
some pupils in Year 4 is steady and consistent. However, by the time they reach
the end of Year 6 attainment is below the level expected nationally. At present
there are a minority of pupils in Year 6 who are well above this level. These pupils
have been challenged appropriately. For example, two pupils are working from
GCSE text books. There is no evidence to show that mathematics is extended
across the wider curriculum, or that pupils are applying their numeracy skills in
other lessons such as, science or geography. 

7. At Key Stage 1, attainment in science is in line with national averages. In Years
3 and 4 attainment is broadly in line with the standards expected. However, in
Years 5 and 6 attainment is unsatisfactory. There is evidence to suggest that
standards are improving over time and that pupils are making good progress in their
investigative work, and developing their scientific skills and understanding in Years
1- 4 since the beginning of the school year.  

8. In other subjects at Key Stage 1, art, music, geography, and history pupils’
attainment is broadly satisfactory. Attainment in religious education and physical
education is in line with that expected for pupils of similar ages. These standards
are maintained in Years 3 and 4. By the end of Key Stage 2 attainment in art and
music is broadly satisfactory and attainment in religious education and physical
education is satisfactory. However, attainment in history and geography is below
the level expected. 

9. Across all subjects, both in lessons and over longer periods of time since the
beginning of the school year, pupils frequently make satisfactory or good progress
and overall progress is never less than satisfactory in Years 1-4. Most pupils are
keen to respond to any challenge that is offered to them. They are encouraged to
work co-operatively and can discuss their work confidently and competently. In
these cases many pupils are building on their prior attainment, and they consolidate
skills previously acquired. In Years 5 and 6 pupils find concentration and co-
operation difficult, and although the quality of teaching is satisfactory and often
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good, these pupils do not always learn effectively. 

10. There are no marked differences in the performances of boys compared to those of
girls nor are there any variations in the attainment or progress of pupils from
different ethnic backgrounds. Pupils with special educational needs attain standards
which are lower than those expected of pupils of similar ages. They make
satisfactory progress. The work is carefully planned and matched into pupils’
individual plans. Pupils with English as an additional language are very well
supported and make good progress. The work provided is always specifically
directed and matched to the identified educational targets. 

11. All pupils have full and equal access to the curriculum except in design technology
and information technology, and geography at Key Stage 2. In these three subjects
the school is not fully meeting the National Curriculum requirements. 

Pupils’ personal and social development

12. The majority of pupils have very positive attitudes towards learning and their
personal development is appropriate to their ages. Their relationships towards each
other and to adults are generally satisfactory and reflects the headteacher’s, staff and
governors’ vision of the school as a community. Children from different ethnic
backgrounds integrate well in a community that emphasises racial harmony. 

13. In lessons, pupils sustain concentration where they are challenged by good teaching.
Children with special educational needs are supported well in their personal and
social development. Almost all the pupils enjoy school, but older pupils could
develop further their personal study skills through a well-planned homework policy.
The pupils' behaviour is broadly satisfactory but there are marked differences
between the key stages. Often at the upper end of the school a significant minority
of pupils display inappropriate behaviour and this often affects the work and
concentration of the rest of the class. The school has very good strategies in place
to support these pupils with behaviour difficulties in and around the school, before
school, and during playtime and lunch times. The Code of Conduct underpins all
aspects of school life. Most pupils adhere to these rules and they are generally
understood and obeyed. The school's policy on bullying, with its emphasis on
positive action and reconciliation, is commonly understood and successfully applied.
Overall attendance is in line with the national average.

Quality of education provided by the school

14. The overall quality of teaching is satisfactory, often good, or very good. Overall it
is good. Teachers have a secure knowledge and understanding in most subjects of
the National Curriculum but they are less secure in their understanding of an
appropriate curriculum for design technology and information technology. The
overall quality of teaching for special educational needs is broadly satisfactory. The
quality of teaching for English as a second language is good.

15. Where teaching is very effective lessons have clear objectives and identify the
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knowledge and skills to be taught. Daily planning is detailed and activities are
prepared with suitable resources to hand. Instructions are communicated effectively.
Teachers employ a very effective range of strategies to teach concepts or skills. In
some cases their levels of questioning skills are very good, and these challenge
many pupils to a higher level of enquiry and understanding. Where teaching is less
effective there is an over reliance on pupils using worksheets and the tasks are
sometimes too teacher directed. Pupils with behavioural difficulties are managed
very well by all staff. 

16. There is insufficient evidence available to judge the overall quality of teaching in
design technology and information technology across the whole school and in
history at Key Stage 2. 

17. Support staff are deployed very well to support pupils with special educational needs
and English as a second language. Considerable support is also given by the
caretaking, administrative, catering and lunch time supervisory staff who perform
their duties conscientiously.

18. The school has devoted much time and effort to curricular development. The work
is planned very carefully on a two yearly cycle so as to ensure that the work is not
repeated in successive years and parents’ concerns are unfounded. However, the
balance in some subjects such as history and geography are not covered thoroughly
enough in sufficient depth. These weaknesses have a direct impact on pupils’
attainment. Policy documents and guidelines for some subjects are in place and
schemes of work are being revised and action plans being drawn up in areas such
as English and mathematics to provide a more secure basis for teachers’ planning.
Other subjects are at various stages of development and most co-ordinators are very
secure in their knowledge and understanding of the subject. There is a need to
develop schemes of work for design technology and information technology and
geography at Key Stage 2 in order to meet the demands of the National Curriculum.
Statutory assessment and record keeping procedures are in place. As yet, assessment
procedures for other areas of the curriculum are not fully developed but on-going
assessment in the classrooms effectively informs teachers’ planning. Effective
monitoring of special education needs and English as a second language is good.
Extra curricular activities provided by the school add an additional dimension to the
curriculum and are a strength of the school.

19. The school is improving the quality of education provided to the pupils.  Given the
high level of commitment shown to the school by the staff it should  be possible to
improve the areas of weakness to the same extent as those areas that are successful.

Support, guidance and pupils’ welfare / Partnership with parents and the community

20. Parents are happy with the support and guidance offered to their children and
suitable strategies are in place for ensuring pupils’ welfare, health and safety.
Parents are very supportive of the school’s efforts. However, parental concerns
about the lack of homework are valid. There is no systematic approach to
homework across the whole school and this means that there are missed
opportunities for parents to have joint dialogue and discussions about work and
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achievements. Year 6 pupils are not adequately prepared for the amount of
homework that is expected of them in their first year of the secondary school. An
annual report is provided for each child. This does not always reflect progress in
relation to the National Curriculum and information technology is not reported on
separately. 

21. Parents provide valuable help in the classroom, around the school and on
educational visits. The Southfields Community Action group is very supportive of
the school. The school has good established links with a local secondary school,
other local primary schools, and local businesses which positively support and
enhance the work of the school. There are very good links with the people in the
local community. Relationships between this group of people, the staff and
governors are positive, purposeful and friendly. The quality of this relationship, and
the richness of the contribution it makes to the development of the pupils, is a
strength of the school. 

Spiritual, moral, social and cultural development

22. The spiritual, social, moral, and cultural development of all pupils, including those
aged five and under, is good. A welcoming, warm and caring ethos is apparent
throughout the school's work, and is reflected in its aims. Assemblies provide good
opportunities for pupils to learn about Christianity and other faiths. Moral values
are appropriate and are reflected in day to day life and practice. Well chosen stories
in class and assemblies help pupils of all ages to think and talk about aspects of
human behaviour and issues of right and wrong. Pupil’s social development is
supported by the good relationships between adults and pupils. Pupils are well
looked after and cared for in school. The school offers a very wide range of cultural
experiences both through the curriculum, events, activities and visitors to the school.
For example, the performing arts initiative enables the pupils to work with artists
in music, dance and art. 

The management and efficiency of the school

23. The school is securely led. The governing body fulfils many of its statutory
responsibilities efficiently. However, they do not meet their full responsibilities in
regard to the National Curriculum in information technology and design technology
and geography at Key Stage 2. Also there was no information given to parents on
special educational needs in the last annual report to parents. The headteacher and
the senior staff with the support of governors, provide secure leadership. This is
enhanced by the contribution of other adults who share a knowledge and
understanding of how the school functions as a community. The headteacher, staff
and governors have, over the past few months, begun to make good improvements
to the quality of the school development planning. A structure for monitoring and
evaluating the work of the school is now in place. This provides a clear framework
for the future direction of the school.

24. The deployment of staff is satisfactory. However, there is a need to strengthen the
training provision for all staff, including ancillary staff, in order to support the
effective delivery of the National Curriculum in subjects where standards are below
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national expectation. Arrangements for staff appraisal meet statutory requirements.
Accommodation and resources are suitable to meet most National Curriculum
requirements. Parental concerns about the use of the existing accommodation are
valid. However, these issues have already been taken on board by the governing
body and headteacher and are to be addressed in the immediate future with the
alternations and refurbishment of the school over the next few months. Displays of
pupils’ work in classroom areas, the hall and corridors make a major contribution
to the school’s environment. The financial management of the school is good and
there are efficient procedures for financial control. The day to day administration
is very good. 

25. Available money is being put to good use for the deployment of staff, including
non-teaching staff, current curriculum initiatives aimed at raising standards in
English and mathematics, the support for pupils with special education needs,
children aged under five, English as an additional language, the transience of pupils,
and the development of the school environment. With this in mind, as well as the
progress made by the majority of the pupils in the school in most subjects from a
very low baseline of basic knowledge and skills on entry to school in the reception,
the value for money provided by the school is satisfactory. However, the low
attainment achieved by many pupils by the end of Key Stage 2, despite some good
and satisfactory teaching by the current staff is unsatisfactory value for money.
Another area of weakness in which the school gives unsatisfactory value for money
is that it is not meeting National Curriculum requirements in three subjects.

Key issues for action

26.

To raise standards further and to enhance the present quality of the school’s provision, the
governors, headteacher and staff should:

improve pupils’ attainment by the end of Key Stage 2 in English, mathematics, science,
history and geography by:

(i) implementing an appropriate curriculum in each subject;

(ii) making sure that literacy and numeracy are fully developed across the whole
curriculum;

  (iii) identifying the time scale for completion of schemes of work which also  
         includes suitable assessments.

take action to ensure that the school meets statutory National Curriculum requirements in
information technology, design technology at both Key Stage 1 and Key Stage 2 and
geography at Key Stage 2.
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Introduction

Characteristics of the school

27. There are 153 pupils on roll. There are 28 pupils in the nursery. There is one child
with a statement of special educational need. The school has 37 pupils identified
on stages one to three and no pupils on stage four. The number of children having
free school meals is well above the national average. The school has 39 children
who come from homes with English as a second language. Attendance is in line
with the national average. Children at Southfields Primary School come from a
wide range of social backgrounds and experiences. The current baseline assessment
task for pupils on entry to the school shows a poor level of attainment. However,
this does vary between intakes. The majority of pupils have had nursery or some
pre-playgroup experiences. Statistical evidence provided by the school shows that
many pupils remain for very short periods of time and neither is their attendance
always regular during this period that they are living temporarily in the vicinity of
the school. There are some children attending the school who travel from outside
the immediate area. 

28. The school aims to provide a caring, secure environment in which children will
thrive and develop intellectually, socially, spiritually, morally and physically. The
main targets on the development plan all focus on improving pupils’ attainment and
the quality of education provided by the school. Financial priorities are suitably
linked to these targets. Financial arrangements are also in place to cover school
premises, management and community projects.
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29. Key indicators

Attainment at Key Stage 11

Number of registered pupils in final year of Key Stage 1 Year Boys Girls Total
for the latest reporting year: 1997 10 12 22

National Curriculum Test/Task Results Reading Writing Mathematic

Number of pupils Boys 6 4 8

at NC Level 2 or Girls 8 8 9

above Total 14 12 17

Percentage at NC School 64 (67) 55 (7o) 77 (69)

Level 2 or above National 63 (78) 62 (79) 68 (82)

Teacher Assessments Reading Mathematics Science
Number of pupils Boys 6 7 7

at NC Level 2 or Girls 9 9 11

above Total 15 16 18

Percentage at NC School 69 (66) 73 (70) 82 (79)

Level 2 or above National 80 (79) 83 (82) 85 (84)

Attainment at Key Stage 22

Number of registered pupils in final year of Key Stage 2 Year Boys Girls Total

for the latest reporting year: 1997 12 14 26

National Curriculum Test Results English Mathematics Science
Number of pupils Boys 3 4 3

at NC Level 4 or Girls 3 3 5

above Total 6 7 8

Percentage at NC School 23 (14) 27(29) 31 (29)

Level 4 or above National 63 (58) 62 (54) 68 (62)

Teacher Assessments English Mathematics Science

Number of pupils Boys 4 2 3

at NC Level 4 or Girls 5 4 5

above Total 9 6 8

Percentage at NC School 35 (21) 23 (39) 31 (32)

Level 4 or above National 63 (60) 64 (60) 69 (65)

                                                            

1 Percentages in parentheses refer to the year before the latest reporting year
2 Percentages in parentheses refer to the year before the latest reporting year
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Attendance

Percentage of half days (sessions) missed %

through absence for the latest complete Authorised School 5.5

reporting year: Absence National comparative data 5.5

Unauthorised School 2.4

absence National comparative data 0.5

Exclusions

Number of exclusions of pupils (of statutory school age) Number

during the previous year: Fixed period 11

Permanent 0

Quality of teaching

Percentage of teaching observed which is: %

Very good or better 8

Satisfactory or better 98

Less than satisfactory 2
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PART A: ASPECTS OF THE SCHOOL

Educational standards achieved by pupils at the school

Attainment and progress

Attainment

30. At this stage in the school year the overall attainment of pupils in Year 2
is broadly in line with the national expectation in English and mathematics and in
line with national expectation in science. In art, music, geography, and history
attainment is broadly satisfactory. Attainment in religious education and physical
education is in line with that for pupils of similar ages. These standards are
maintained into Years 3 and 4. In art, attainment is satisfactory in Year 5 and for
a minority of Year 6 pupils. However, by the end of Year 6 standards are below
that expected nationally for pupils of similar ages in English, mathematics, science,
geography and history. In music, attainment is broadly satisfactory. Attainment in
physical education and religious education are in line with that expected for pupils
of similar ages. 

31. In the most recent national tests, attainment at the end of Key Stage 1 was
just below the national average in English but not significantly different in
mathematics and science. These results show a significant improvement on the
previous year’s tests particularly in English. Although test results for 1997 are
broadly the same as for 1996 the inspection findings show a significant improvement
in pupils’ attainment since the beginning of the current year. At the lower end of
Key Stage 2 this attainment is broadly maintained.

32. At the end of Key Stage 2 attainment in English, mathematics and science
was below national averages in the most recent national tests. At present, there is
no evidence to suggest that by the end of Key Stage 2 the current Year 6 standards
will have improved. In most cases pupils are working at much lower levels than
they should be. However, there are a few children who are predicted to reach very
high standards in mathematics.

33. It was not possible to make a judgement about standards at the end of both
key stages in design technology and information technology because there was very
limited evidence of work in design technology and too few pupils were seen using
computers during the course of the inspection. 

34. There are no marked differences in the performances of boys compared to
those of girls. Pupils with special educational needs attain standards which are
lower than those expected for pupils of similar ages. Pupils for whom English is
an additional language are achieving standards which are similar to other pupils of
the same age. 

35. The school is not fulfilling the National Curriculum requirements in design
technology and information technology at both key stages and, geography at Key
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Stage 2.

Progress

36. The school’s youngest children in the nursery and reception classes have settled well
into school. The majority of the children have a narrow range of social skills and
experiences on entry to school. From a very low baseline of attainment when they
first start school they are making some good progress in their personal development,
language and literacy skills, and mathematical knowledge and understanding.
Progress in areas such as scientific, creative and physical development is steady and
consistent.

37. Since the beginning of this academic year progress in all aspects of English is
satisfactory for Year 2 pupils. In Years 1-4 most pupils speak fluently and clearly
in large and small groups. However, older pupils’ progress at the upper end of the
school is weak and could be better. For example, they are not able to vary the tone
of their speaking according to its context. They do not always engage in
discussions, share ideas and listen well to the contribution of others as well as they
could do. 

38. Progress in reading and writing is broadly satisfactory in Years 1-4. The majority
of pupils are reading fluently and accurately. They are beginning to show an
understanding of significant ideas, themes, characters and events. Some pupils
choose books that offer them challenge and enjoyment. However, in Years 5 and
6 pupils’ progress in reading fiction and non-fiction books is well below the level
expected. Parental concerns about their children’s reading are valid. Progress in
writing in Years 1-4 is broadly satisfactory. Pupils produce a satisfactory range of
writing. Ideas are suitably expressed, and they are using an appropriate range of
vocabulary. From an early age pupils are forming letters correctly and punctuation,
spelling and handwriting are suitably being developed. In Years 5 and 6, progress
is well below the levels expected of pupils of similar ages. The quality and range
of writing for different purposes is often too narrow and the outcomes lack
creativity. Spelling and handwriting skills are poorly developed. Throughout the
school there is insufficient work in information technology to support the work in
English. 

39. Progress in mathematics is satisfactory at Key Stage 1. Pupils are consolidating
their previous work and they are using a range of mathematical apparatus to good
effect to support their understanding of new mathematical concepts. This progress
is maintained into the lower end of Key Stage 2. However, the majority of pupils
at the upper end of Key Stage 2 are not progressing as well as they could do. For
example pupils are not as confident and competent with numbers as they should be.
Their understanding of place value, simple division, percentages, multiplication to
10, in written form and instant recall is weak. However, there are a few pupils who
are predicted to do exceptionally well, in the forthcoming national tests. For
example, two pupils are currently working on GCSE text books which is well
beyond the level expected of pupils of this age. These pupils have a good range of
strategies to solve very challenging problems which are well matched to their ability.
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There is insufficient use of information technology to support the work in
mathematics.

40. Progress in Years 1-4 in science is satisfactory, with some pupils making good
progress since the beginning of the school year. In those classes where pupils have
a basic knowledge and understanding of how to investigate, experiment, they record
results accurately and they share their knowledge and understanding with the rest
of the class using the correct scientific vocabulary. However, in the upper part of
the school, there is a significant minority of pupils who find concentration and co-
operation difficult, and despite the best efforts of their teachers these pupils do not
always learn effectively. There is insufficient use of information technology to
support the work in science.

41. In most other subjects, such as art, music, physical education and religious education
pupils make satisfactory and often good progress in their learning, both in class
lessons and over longer periods of time. Almost all pupils, irrespective of their
gender, ethnicity or attainment, make sound and often good progress in the provision
made. Teachers are skilled at drawing on pupils’ earlier learning, using this as a
starting point for new work and this allows a body of knowledge and understanding
to develop progressively. The exceptions to this are the ones often identified above
in Years 5 and 6. There are some weaknesses in the progress made in history and
geography at Key Stage 2. For example, there are missed opportunities for pupils
to do independent research or extend their knowledge in a greater depth. 

42. It was not possible to make a judgement about progress in design technology and
information technology because there was very limited evidence of work seen in
design technology and too few pupils were seen using computers during the course
of the inspection. 

43. Most pupils with special educational needs make satisfactory progress in their
learning. However, there are some pupils whose behavioural problems do have a
detrimental effect upon their learning. The majority of pupils for whom English is
a second language make satisfactory and often good progress in their learning.

44. Within all the subjects of the curriculum, there is insufficient use made of literacy
and numeracy skills across the whole curriculum, particularly at Key Stage 2. The
school is shortly to become fully involved in the literacy project (February 1998)
linked to national initiatives, which should address this issue and have a positive
impact on improving standards across the key stages.

45. Overall the school is taking steps to improve the quality of education provided for
all its pupils and a range of initiatives are currently being put in place to address
areas of weakness.

Attitudes, behaviour and personal development

46. The majority of pupils’ attitudes towards their work is satisfactory, they behave
appropriately and their personal development is, in most cases, appropriate to their
ages.
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47. Children aged under five make good progress in developing social competence and
independence. Classroom routines are well established, and the children behave
well during activities. They are beginning to learn how to take turns, and know
right from wrong.

48. In Years 1-4, the majority of pupils show satisfactory interest in their work, their
levels of concentration are generally good but this is not always the case in Years
5 and 6. Many pupils’ approach to work is positive and enthusiastic, especially at
Key Stage 1 and the lower end of Key Stage 2. The majority of pupils are
confident learners, and persevere with difficult tasks for appropriate periods of time.
Pupils with special educational needs and pupils with English as a second language
also have a positive attitude in lessons.

In the reception class and at Key Stage 1, the behaviour of the pupils in lessons and around
the school is good. However, there is a marked difference between the lower and
upper end of Key Stage 2. In some lessons a significant minority of pupils display
inappropriate behaviour and this often affects the work and concentration of the rest
of the class particularly in Years 5 and 6. The school’s code of conduct underpins
the principles of right and wrong and the school is making every effort to ensure
that rules are adhered to at all times. Teachers have very effective strategies in
helping pupils with behavioural problems. All staff and visitors alike set good role
models for the pupils. 

50. Pupils are friendly, helpful and willing to talk about their work to adults. They are
generally responsible. Relationships are generally satisfactory throughout the school
and pupils interact well with each other, their teachers and other adults.

51. Opportunities for collaborative learning are limited in some classes but pupils can
work well together on many occasions. When given the opportunity pupils show
the ability to take appropriate initiatives, and are willing to take responsibility. As
part of the school’s policy on personal and social education pupils in Year 6 discuss
the values of teamwork, co-operation and consideration for others. This is very
effectively reinforced during assembly. Participation in such discussions is
encouraging the pupils to listen and respect each other’s views and opinions.

Attendance

52. Levels of attendance are in line with the national average. The school’s records for
attendance comply with statutory requirements. Punctuality is broadly satisfactory
but there are a few instances of lateness. There is an effective procedure in place
for pupils who do arrive late. Lessons begin and end on time. However, there are
a significant minority of pupils at the upper end of the school who do waste time
and this has a detrimental impact upon their learning. The school has good
strategies in place to improve the attendance of its pupils.
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Quality of education provided

Teaching

The overall quality of teaching for children aged five and under, in Key Stage 1 and in Key
Stage 2 is satisfactory; frequently it is good or very good.  Teachers’ knowledge and
understanding is secure in most subjects except for design technology and
information technology. In most lessons there are clear learning objectives, planning
is detailed and the activities are well structured and prepared. However, some
subjects such as design technology and geography are not planned in sufficient
depth. Teachers employ a wide range of strategies to teach concepts and skills.
Levels of questioning skills in most lessons observed are good and these challenge
some pupils to higher levels of enquiry and understanding, particularly in the
exposition of the lesson, and during the course of practical activities. For example,
in one science lesson younger pupils had opportunities to present and discuss their
findings about the different types of sounds made by vibrations from a variety of
instruments such as the cello, guitar, violin and a range of percussion instruments.
In physical education, teachers provide opportunities for pupils to take responsibility
for their own learning, offer ideas and hypotheses of their own. Class control is
usually effective. Good strategies are employed to support those children with
behavioural problems. However, where teaching was unsatisfactory the level of
intervention to extend learning was minimal, the task was too teacher directed and
the pupils set the pace of the lesson. The higher attaining pupils are not always
sufficiently challenged by the range of tasks planned. Work is marked regularly by
all teachers. It is consistent and contains evaluative and positive comments to foster
and encourage pupils to extend their learning. Teachers’ use of assessment to
inform their daily planning for the full range of attainment is well used to match
work to all pupils, including those with special educational needs and English as a
second language.

54. It is not possible to make a judgement about teaching in design technology and
information technology at both key stages and, history at Key Stage 2.  

The availability of classroom support is very good and it is well deployed to support pupils’
learning. Support assistants involve themselves fully in the lessons and attend in-
service training which improves their knowledge and skills.

Relationships with pupils are good. Pupils with special educational needs and English as a
second language are effectively supported throughout the school. The additional
support and attention these children receive from their teachers and support workers
has a positive impact on the standards they achieve, particularly in reading and
writing.

57. Learning resources are generally deployed well in most subjects but in a minority
of subjects they could be put to better use.

Parental concerns about the lack of homework are valid. There is no systematic approach
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to homework particularly at the upper end of Key Stage 2. This means that there
are missed opportunities for parents to have a joint dialogue and discussions about
work and achievements. Year 6 pupils are not adequately prepared for the amount
of homework that is expected of them in their first year of secondary school.

59. Given that pupils start school with a very low baseline of knowledge and skills the
overall quality of teaching has a positive impact on pupils’ progress. The high level
of commitment shown by the current staff, alongside the number of initiatives and
strategies they have in place to improve the overall attainment of pupils, is predicted
to raise educational standards over the current year.

The curriculum and assessment

60. The curriculum provided is reasonably broad. It includes a wealth of activities such
as an arts week, artists, poets and authors in residence, as well as visits to places of
interest. These activities enrich the curriculum by supporting work in many
subjects. The overall curriculum lacks balance because some subjects are not
covered thoroughly enough, these include information technology and design
technology throughout the school, and geography at Key Stage 2. The requirements
of the National Curriculum are not met in these subjects and this is a weakness.
Religious education follows the locally agreed syllabus for the subject and sex
education is taught as part of science. 

61. The youngest children in the nursery and reception classes experience a curriculum
which is very secure and basically sound. As pupils progress their work is matched
into the National Curriculum. The whole curriculum is one which prepares them
well for later learning when they move into the main body of the school.

62. The school has devoted much time and effort to developing its curriculum, and this
work is currently on-going. Policy documents and key stage plans are in place for
some subjects and schemes of work are being revised. A two yearly rolling
programme of topics is in place. This works fairly well in ensuring that the work
planned is not repeated in successive years, and parents’ concerns are unfounded.
Some subjects are taught separately and this enables work to be covered more
effectively. However there are some weaknesses, these include devoting insufficient
time to information technology and design technology. These subjects have a very
low profile and they need to take their full place in the wider curriculum. The
geography and history curriculum also needs to be addressed, particularly for the
older pupils at the upper end of the school. These weaknesses have a direct impact
on pupils’ attainment. 

63. Pupils with special educational needs and English as an additional language, receive
some good support from adults. In some instances individual help is given on a one
to one basis, whilst in others it is given in small group situations. The individual
education plans for children with special educational needs and targets to support
the development of English as an additional language are well managed. Annual
reviews with parents are managed and conducted in accordance with statutory
requirements. The school receives good support from a range of outside agencies.
Some parents expressed concerns about this aspect of the work of the school but
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these are not justified.

64. Extra-curricular activities in sport and other activities of interest, as well as
educational field trips, enrich the curriculum and they make a positive contribution
to extending pupils’ experiences. The school makes good provision for pupils’
personal, health and social education. 

65. Statutory requirements for assessment are met in English, mathematics and science.
As yet, assessment procedures for other areas of the curriculum are not fully
developed but on-going assessment in the classrooms effectively informs teachers’
planning. The school recognises that its assessment procedures are in the very early
stages of development. A start has been made to analyse information from national
testing and steps are being taken to improve standards, these include extra specialist
teaching in the core subjects as well as an analysis of the school’s curriculum.
Pupils’ work is recorded consistently in some subjects, but not all, and this is an
area for continuing development.

66. The school complies with relevant legislation and is successful in promoting equal
access by all pupils to the full range of opportunities that the school provides.
Everyone within the school community is able to play a full part in, and make an
effective contribution to, the life of the school. All pupils are treated equally and
there is no unnecessary differentiation by age, ability, religion, sex, or ethnic
background. There are appropriate role models within the school.

          
Additional requirements for Southfields Primary School - Section 11 

67. The school has four teachers and a bilingual assistant from the local education
authority language unit team who are funded from the Home Office Section 11
budget in order to support pupils for whom English is an additional language. 39
children of the pupils on roll are bilingual, and the majority attain standards as well
as any other group in the school. 

68. The support staff work very closely with other members of staff in the school. They
are involved in regular planning meetings, and are careful to ensure that the
activities of the class as a whole are mirrored by the children with whom they are
working. There is a constant emphasis on the development of speaking, reading and
writing skills and pupils’ confidence in English as a second language. As a result
the children make steady and consistent progress in line with other groups in the
school. Very detailed assessment records are kept of the children’s stages of fluency
in English and these are well used to plan work for the children. 

69. Resources are well deployed to support learning. The school has a satisfactory
range of resources to support projects and these reflect the different cultures
represented among the pupil population. However, there is a need to increase the
number of books for pupils for whom English is an additional language. There are
insufficient dual texts of traditional stories from mother cultures. There are some
notices around the school to welcome, guide and inform pupils and their parents in
other languages. The school recognises the different languages spoken and a
suitable amount of time is given to the celebration of the different cultures within

16



the community.

Pupils’ spiritual, moral, social and cultural development

70. The school is a caring friendly and welcoming environment, with many attractive
and stimulating displays in classrooms and in corridors. Overall the spiritual, moral,
social and cultural development of the pupils is good. 

71. Spiritual development is addressed through a range of curriculum areas and
permeates many aspects of the life of the school. Spiritual development is well
supported in religious education lessons and during assemblies. The act of worship
provides opportunities for listening to music, singing and time for stillness and
reflection. Values and beliefs are well presented, including access to the beliefs of
faiths other than Christianity. Educational visits are arranged to the Gurdwara and
Temple. The Christian festivals of Harvest, Advent, Christmas, Easter, are
celebrated. The school also celebrates other festivals such as the Chinese New Year
and Divali.

72. The school’s code of conduct underpins the principles of right and wrong. Staff set
good role models and the behaviour policy reflects a concern for the moral
implications of behaviour. When inappropriate behaviour affects the concentration
of the rest of the class teachers have a good range of effective strategies to deal with
problems. An initiative to set up a school council, with representatives from each
class is under review with the intention of helping pupils to express moral values
and extend their social and personal understanding.

73. The school fosters social awareness through the opportunities pupils initiate to
support the work of charities, including Children in Need . The school is a caring
community where beneficial attitudes and values are strongly promoted. There are
monitors to collect litter, take registers and to operate the overhead projector during
assembly. 

74. There is very good provision for cultural development. Pupils are offered a range
of experiences through the curriculum and by visitors to the school. Cultural issues
are explored during assemblies and in music, art, literature, and religious education.
For example the celebration of Spring festivals in Year 3, along with the school
assembly on the Chinese New Year, has a significant impact on the pupils’
understanding of other cultures and traditions. The performing arts initiative enables
the pupils to work with other artists in dance, music and art. Pupils are given the
opportunity to use the information technology suite at a local secondary school and
to work with a local business using their design and technology facilities.
Educational visits are made to farms and the Oxford Canal. There is a sufficient
range of books to reflect a multi-cultural society.

Support, guidance and pupils’ welfare

75. The school provides a caring environment, very good support and guidance
to all its pupils and this enhances the quality of education they receive. This aspect
is one of the strengths of the school. The school has good arrangements for
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ensuring the health and safety of pupils at all times. First aid facilities and
procedures are very good. The recent measures that have been put in place to
promote good behaviour, attendance, consideration for others and personal
development encourages pupils to take full advantage of the opportunities presented
to them. Pupils do know what behaviour is acceptable and they are praised by the
staff for their courtesy, good behaviour and helpfulness. However, there are a
significant minority of pupils who do disrupt the flow of the lessons. Staff manage
these situations very well. Parents are very supportive of the school’s efforts. There
are sound procedures in place for child protection and all staff are aware of them.
Procedures for the marking of attendance registers are in place and fully comply
with statutory requirements. An annual report is provided for each child. This does
not always reflect progress in relation to the National Curriculum and information
technology is not reported on separately. 

76. Parents of pupils with special educational needs are regularly consulted and
kept informed by regular meetings and discussions with the staff concerned.
However, the school does not provide parents with a planned programme of work
or guidance which could reinforce, support and help their child to progress with the
basic skills of spelling, reading and writing at home.

77. Starting in the nursery and reception class the well planned induction
programme, which fully involves parents, helps children to settle quickly and
happily into school. Appropriate procedures for the transfer of pupils to secondary
school are in place.

Partnership with parents and the community

78. Links with parents and the local community have a positive effect on the life and
work of the school. The school actively promotes a sense of partnership with
parents and encourages them to participate fully in their child’s learning. However,
there are some parents who are concerned about the lack of homework for all pupils.
The concerns are valid and pupils should be more prepared for this aspect of their
work before going on to secondary school. Parents provide valuable help in the
classroom, around the school and on educational visits. Staff are available at the end
of the day for parent consultation and there are regular evenings for more formal
discussions on children’s work. 

79. Parents are kept well informed about school life through regular newsletters. The
Southfields Community Action group provides a forum for the active participation
of parents in the school through social events as well as raising money for special
projects. Relationships between this group of people and staff are positive,
purposeful and friendly. The quality of this relationship and the richness of the
contribution it makes to the development of pupils is a strength of the school.

80. Close links with the local secondary schools and the business community are
developing the pupils’ sense of citizenship and pride in their own community. Some
of the local people make a valuable contribution to the day to day life of the school.
For example, a local artist works with the children in the classroom and the
playground and the pupils look forward to their time with him. Visitors to the
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school, and extra curricular activities, are valued by both staff and parents in order
to support learning and extend pupils’ personal development. The school has an arts
week during the summer term where the pupils join workshops in painting,
sculpture, textiles and pottery. They also have the opportunity to hear and perform
with musicians from different cultures. The evidence seen from a photographic
display, and the previous year’s experiences in African drumming, demonstrates that
this work enriches the curriculum offered to pupils. 

The management and efficiency of the school

Leadership and management

81. The overall leadership and management of the school is secure. Over the course of
the past year the governing body has had some major changes and at the end of the
Autumn term 1997, three new members were appointed. All governors are keen,
enthusiastic and very supportive of the school. The governing body fulfils many of
its statutory responsibilities efficiently and effectively. However, they do not meet
their full responsibilities in regard to the National Curriculum in information
technology and design technology at both key stages and geography at Key Stage
2. Also there was no information given to parents on special educational needs in
the last annual report to parents. The school’s mission statement and aims have
been clearly identified by staff and governors and are described in the school
prospectus. The aims reflect the nature of the school, the promotion of personal and
social values and the provision of a curriculum which supports pupils’ learning.
They are reflected in classroom practice and around the school. The majority of
parents are fully supportive of these aims and objectives and the direction in which
the primary school is moving. General communication between governors, parents
and the community is good.

82. The headteacher, with the support of the senior members of staff, and governors,
provides secure leadership. This is enhanced by the contribution made by other
adults and pupils who share deep knowledge and understanding of how the school
functions as a community. The headteacher has a clear overview of the work of the
school. She has very good relationships with children and parents. Over the past
year her priority has been to lead teaching and learning through curriculum and staff
development, thereby raising educational standards in some subjects and the work
with the under fives. This has been done methodically, and efficiently. She has
succeeded in creating a secure, happy, caring and hardworking atmosphere for both
pupils and staff. The school’s ethos reflects the strong commitment of all the staff.
Teamwork is beginning to have an impact on the raising of standards across the
whole school.

83. The school development plan has clear aims and objectives. Curriculum areas are
being suitably prioritised and developed. The targets are appropriate and match the
needs of the school. All staff have clear job descriptions consistent with their roles
and responsibilities. They are working together as a team to produce curriculum
policies. The school recognises the need to develop their schemes of work and
assessment procedures for all subjects at a sharper pace. Staff monitor their subject
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areas through informal discussions and planning documents. There are very limited
opportunities available for co-ordinators to monitor the curriculum in progress during
the course of a school day. Governors receive progress reports on all development
plans regularly. 

84. The routine administration and the day-to-day organisation of the school are very
good. Internal and external communications are concise, and are aided by clearly
stated policies. Procedures are understood by all governors, parents and staff. 

Staffing, accommodation and learning resources

85. The school has a teaching staff who are appropriately qualified, widely experienced
and well balanced. Every member of the teaching staff has responsibility for at least
one or more areas of the curriculum. Staff collaborate effectively as a team sharing
expertise and pooling ideas to create a coherent and continuous learning programme
for the pupils of the school. Teachers work well to their individual strengths,
complement each other and are able to meet the requirements of the National
Curriculum, except in design technology and information technology and geography
at Key Stage 2. In-service training priorities need to be reviewed in order that all
teaching staff are fully equipped to teach all areas of the National Curriculum. All
members of staff have job descriptions outlining their roles and responsibilities.
Staff appraisal will be continued throughout the current year. The appraisal system,
when coupled to the school’s own staff development policy and training, is intended
to provide a framework for professional growth and development for all staff. This
is underway.

86. Support staff are well deployed to support learning and their work suitably
contributes to pupils’ attainment and progress. Considerable support is also given
by the caretaking, administrative, catering and lunchtime supervisory staff who
perform their duties conscientiously. During the school day, parents and other local
volunteers make a worthwhile contribution to the life and work of the school.
Relationships within the school are positive, purposeful and friendly. The entire
team provides pupils with a range of suitable role models. 

87. The buildings are cleaned to a high standard, brightly decorated and provide a warm
and reassuring environment. The accommodation could be used more efficiently
and effectively to support learning for all pupils, including part of the outdoor play
area for the under fives. At present, there is a classroom that is not used. Younger
pupils are working in a corridor, and the school has no library. When the younger
children are having lunch older pupils are disturbed by higher noise levels. Pupils
access to non-fiction books is limited to some books displays in corridors and as a
consequence all of this impacts upon their learning. Parental concerns about the
inappropriate use of the accommodation are valid. However, the new building and
refurbishment scheduled to start in the very near future should address this issue.
Storage space around the school for equipment and resources is broadly satisfactory.

88. The school has satisfactory levels of resources. Apart from the provision for
information technology software, historical artefacts and the need for a library, all
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subject areas possess adequate supplies of appropriate equipment and materials.
However, the information technology equipment and materials is under used for all
pupils including those with special educational needs. The headteacher and
governors recognise that there is a need to improve the use of the existing
information technology resources and to develop a suitable library area in the school
to meet all pupils’ needs. Resources are carefully stored, widely accessible and are
treated with respect by staff and pupils alike.

The efficiency of the school

89. Financial planning is effectively carried out by the headteacher and deputy
headteacher in close collaboration with the finance committee of the governing
body. The school’s delegated budget is suitably allocated to various categories of
expenditure and the funding for special educational needs and Section 11 pupils is
used effectively. The budget is reducing as rolls continue to fall, but this has been
prudently managed with curriculum priorities being properly provided for. Now that
the longer term future of the school is secure, forecasting its budgetary requirements
has become more accurate. 

90. Staff are efficiently deployed and good use is made of non-teaching staff, including
staff who support those pupils with special educational needs and those having
English as an additional language. Because of the size of the school the headteacher
has a number of curricular responsibilities but plans are in hand to re-allocate some
of her responsibilities to recently appointed staff. There are some shortcomings in
the accommodation, and these are being addressed through a refurbishment
programme which begins almost immediately after the end of the inspection. Books,
materials and equipment are put to good use in lessons. One weakness is in the lack
of use of computers, many of which are unused. The school has 13 computers and
during the inspection only three were observed being used. This is inefficient. 

91. Financial control is good, with expenditure being monitored by senior staff, clerical
staff and the governing body. Administrative procedures ensure that the school’s
daily routines are quietly effective. In the light of the context within which the
school is working, the standards achieved and the quality of education provided, the
school gives value for money in some areas but not others. For example, the
children start school with very few skills indeed. By the time they reach the end
of Key Stage 1 their attainment in English, mathematics and science is in line with
national averages, and this is good value for money. This progress is not maintained
in Years 5 and 6, and at the end of Key Stage 2 their attainment in these subjects
is well below national averages, despite some good and satisfactory teaching by the
current staff. This is unsatisfactory value for money. Another area of weakness in
which the school gives unsatisfactory value for money is that it is not meeting
National Curriculum requirements in three subjects. 
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PART B: CURRICULUM AREAS AND SUBJECTS

Areas of learning for children under five

92. The school has a nursery class with children attending on a part-time basis for
mornings or afternoons. At the time of the inspection a large proportion of children
in the reception class were under five. Some children in the nursery class clearly
feel secure and confident, others are still adjusting to the nursery and they feel less
secure. Many of them understand the daily routines and have established very
positive relationships with the staff.

93. Children enter the nursery class with very limited speaking and listening skills and
many of them find relating to other children and adults quite difficult. Staff are
sensitive to their needs and they plan a range of activities which help children to
adjust socially. Teaching is effective and is planned around the areas of learning,
this helps children to make satisfactory progress ready for when they move into the
reception class. Support staff and parent helpers are well briefed and they have a
positive impact on pupils’ learning. 

94. In the nursery, speaking and listening has a high priority and children’s vocabulary
is developed as they are learning. Children are beginning to speak more confidently
about their work and what they enjoy. They listen attentively to stories and to each
other, and a few of them can concentrate on an activity for a reasonable length of
time. Books are easily accessible and the children really enjoy stories and looking
at pictures. 

95. In the reception class children continue to enjoy stories and they make satisfactory
progress in their speaking and listening. They are able to talk enthusiastically about
the work they are doing. Early writing is encouraged and children learn to form
letters. Writing and reading development is slow with below average standards for
the age-range. Over time, children’s progress is steady and consistent with many
of them making good strides in their learning.

96. Children in the nursery class make satisfactory progress in mathematics but their
attainment is still below that expected. By the time they move into the reception
class some children can count confidently to five. For many, their understanding
of number is at an early stage. As they move through the reception class pupils
become more confident in counting and recognising numbers. 

97. Curiosity about the world around them is evident in the children’s approach to
school life. In one nursery session they were exploring how to make sandwiches
from cress they had grown. All of them eagerly attempted to butter their bread,
selecting sufficient cress to put on it, and the whole experience helped them to
understand that some food is grown. Children enjoy model making and painting,
and they develop their skills well. They are able to use scissors, paste and materials
to create collage pictures. This very positive start is built on as children move into
the reception class and they make satisfactory progress.
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98. Children enjoy their activities which involve movement. Nursery pupils are able to
play outside but their time is very limited and there are some missed opportunities
to develop and explore a wider range of skills. Pupils in the reception class make
satisfactory progress in developing their physical skills.

99. Nursery play is purposeful and children are encouraged to share equipment and toys.
Some find this difficult. Staff intervene sensitively and through careful questioning
and talk they extend children’s vocabulary, thinking and understanding. There are
many opportunities for the children to extend and use their social skills and
independence. By the time they move to the reception class many of them are
beginning to co-operate well with each other, they enjoy school and have positive
attitudes to learning.  The overall curriculum provided for the under fives allows the
children to make progress and to improve their attainment from the time they start
school. 

English, mathematics and science

English

100. From a very low baseline of attainment on entry to school, pupil’s overall attainment
in English at this point of the academic year in Year 2 is broadly in line with that
expected for pupils of similar ages. In Years 3 and 4 attainment is also in line with
the standards expected. However, in Year 5 and 6, the overall attainment is well
below that expected nationally for pupils of similar ages. Results of the most recent
National Curriculum assessments at the end of Key Stage 1 showed attainment was
just below the national averages. At the end of Key Stage 2, attainment at Level
4 or above was well below the national average. The percentage of the school’s
pupils reaching Level 5 or above in the National Curriculum tests was well below
the national standards. The 1997 national tests results at Key Stage 1 showed that
a significant improvement on the previous years’ test results. The inspection
findings show a further improved level of attainment at Key Stage 1.

101. Attainment in speaking and listening at Key Stage 1 and in Years 3 and 4 is broadly
in line with national expectations. Throughout the school, teachers do place a great
emphasis on these skills and on the development of a rich and varied vocabulary.
In lessons observed, pupils speak fluently and clearly in large and small groups,
answer questions and share their ideas. They listen with care to the contribution
of others. However, by the end of the Key Stage 2, pupils do not vary the tone of
their speaking according to its context, nor do they develop their ideas and convey
their opinions with clarity, or pay close attention to what others say, or respond
with interest as well as they should do. However, some pupils in Year 4 could
express their feelings evoked by the work of artists and musicians, explaining the
reasons for their comments very well.

102. Attainment in reading is broadly in line with national expectations and this is
maintained in Years 3 and 4. At the end of Key Stage 2, standards are still below
national expectations. There is a wide range of attainment in reading but in Key
Stage 1 and in Years 3 and 4, most pupils read simple texts confidently, accurately

23



and with good comprehension. They are able to use a variety of strategies to help
support their reading when they encounter unfamiliar words and read with
confidence and enjoyment. Pupils at the upper end of Key Stage 2 do not use a
range of texts for information and reference. Their library skills are unsatisfactory.
Their knowledge about literature, their ability to talk about characterisation, style
and plot, as well as to compare texts of similar type, is very limited. There is a
home-school diary that is used regularly by both teachers, classroom assistants,
voluntary helpers and parents to record details of the books read. However, this
diary does not yet provide a channel for dialogue between the school and home in
order to support pupils’ progress in their reading skills. Parents concerns about
reading are valid, particularly at Key Stage 2. 

103. Attainment in writing is broadly in line with national expectations at Key Stage 1,
and in Years 3 and 4. Pupils are eager to develop their skills, can form letters
correctly and show an awareness of the use of full stops and capital letters. They
have clear strategies to support spelling and handwriting and these are used to good
effect. By the end of Key Stage 2, the number of pupils who reach Level 4 is well
below national expectations. Their range of extended writing tasks is too narrow.
Work is not as organised, relevant or as clear as it might be. Pupils’ responses lack
creativity. Punctuation and grammar are not applied to their work as confidently as
it could be. Spelling and handwriting skills are unsatisfactory. Presentation of work
is often untidy. 

104. The above skills are broadly used and applied across the wider curriculum in Years
1 to 4. More work undertaken in English should be transferred to other subjects
throughout the school and particularly at the upper end of Key Stage 2. There is
an over reliance on worksheets for factual writing and too many mechanical
exercises set without context or reference to individual attainment and need.

105. Progress is satisfactory and often good in Year 1-4, with some pupils having made
particularly good progress since the beginning of the school year. Good progress
has been made, both during the lesson and over longer periods of time, in pupils’
knowledge of poetry and the structure of the language used to support their own
writing. Some good quality books available to the pupils enhanced their learning.
Where progress is slower pupils use worksheets that depend on them mainly copying
text or some colouring in. Overall progress is unsatisfactory at the upper end of
Key Stage 2. There was insufficient evidence of pupils’ planning, drafting, revising
and proof-reading their work. Higher attaining pupils are not always effectively
challenged by the narrow range of tasks set. Those pupils with special educational
needs and English as an additional language are well supported and work is suitably
matched to their attainment. There was no evidence of information technology
being used to support pupils’ work in English.

106. At Key Stage 1, pupils are generally well motivated and attentive. They contribute
actively to discussions and collaborate productively. This is sustained into the lower
end of Key Stage 2 where levels of concentration are satisfactory. In some classes
observed, particularly at the upper end of Key Stage 2, some pupils constantly
interrupt the flow of the lesson, and this affects both the work and concentration of
the rest of the class. In these cases they are not mature enough to take the
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responsibility for their own learning. The school does not have a systematic
approach to homework across the whole school. This means that by the end of Year
6 pupils are not adequately prepared for the amount of homework that could be
expected of them in their first year of the secondary school. 

107. The overall quality of teaching is satisfactory and often good. Where it is most
successful, staff planning is very detailed with clear aims and objectives. In most
cases teachers are secure in their subject knowledge. There is skilful questioning
to encourage discussion and exploration of ideas and opinions. Teachers use their
own spoken language appropriately to extend pupils’ vocabulary and knowledge.
Teachers’ have started to take a more rigorous approach to the teaching of
handwriting skills but, as yet, this is not consistent throughout the school. Where
teaching is less effective the range of tasks are too narrow to extend pupils enquiry,
exploration and discovery. Teachers do not give sufficient attention to pupils’
planning, drafting and proof-reading their work. Work is marked regularly and
pupils are clear about what they need to do in order to try and improve the standard
of their work. Support staff, including staff working with pupils with special
educational needs, English as an additional language and parent volunteers,
effectively support the work of class teachers.

108. The current scheme of work is under review. The English co-ordinator has attended
an intensive literacy course in line with new national initiatives and is preparing
staff to commence this work in September 1998. All teachers are consistent in their
teaching, and there is a common understanding in the need to develop at a sharper
pace the pupils’ literacy skills across the whole school in order to raise standards.
Statutory requirements for assessment are met. The school keeps detailed formal
and informal assessments of pupils’ progress. However, the school’s assessment
policy is at an early stage of development. More consistent use should be made of
assessment outcomes when planning for the full range of attainment. Assessment
is already well used to match work to pupils with special educational needs and
English as a second language. At present, there is no library for pupils to use. The
school recognises that this is an area for development. A suitable action plan has
been put into place and approved by governors to establish a library after the
rebuilding works and refurbishment of the school has taken place in the very near
future. Library furniture, a wider range of fiction and non-fiction books, dual texts
in other languages are in the process of being ordered. The school makes good use
of taped and broadcast materials. 

Mathematics

109. At this point of the academic year pupils’ attainment in mathematics is broadly in
line with national expectations. In the most recent national tests at the end of Key
Stage 1, attainment was not significantly different from the national averages.
Pupils add and subtract to 10 with confidence and are beginning to understand place
value and to arrange numbers to 100 in order. They can recognise odd and even
numbers and use appropriate mathematical language to describe plane and solid
shapes. Pupils can sort and classify heavy and light objects when weighing. They
can use grams as standard units of weight and are able to read the pointer on the
scale beam balance. Pupils can recognise right angles around the school and in
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shapes. These standards are maintained into the early stages of Key Stage 2. For
example, Year 3 pupils discuss their work, organise it well and try different
approaches when trying to overcome mathematical problems.

110. At Key Stage 2 however, pupils’ overall attainment is below national expectations,
especially at the end of Key Stage 2. In the most recent national tests at the end of
the key stage, attainment was well below the national average. Positive strategies
are being put into place to raise standards. In Years 5 and 6, pupils’ inability to
manipulate number is having a significant impact on their learning. Their
understanding and use of place value, simple division, percentages, aspects of
millilitres and centimetres, multiplication to 10, in written form and by instant recall
is unsatisfactory. However, some higher attainers in Year 6 are given extension
activities which provide challenging tasks well matched to their abilities. For
example, two pupils in Year 6 are working on GCSE text books which is well
beyond what might be expected for pupils of this age.

111. At Key Stage 1 and the lower end of Key stage 2, overall progress is satisfactory.
Previous work is consolidated in the majority of lessons and a range of mathematical
apparatus is used to good effect when pupils are introduced to new mathematical
ideas and concepts. Pupils find the new work challenging and they are making good
strides in their mathematical understanding. Progress at the upper end of Key Stage
2 is unsatisfactory overall. Disruptive behaviour from a significant minority of
pupils in Years 4, 5 and 6 can sometimes impede their progress and affects the
completion of tasks. However, when these situations manifest themselves teacher
intervention is quick and effective and pupils are made aware of sanctions if they
misbehave. Pupils with special educational needs are given differentiated tasks and
attain levels appropriate to their abilities .  Class assistants, teachers for English as
an additional language and staff working with pupils with special educational needs,
are very supportive and, as a result, pupils make satisfactory progress overall.

112. Pupils’ attitudes to learning are satisfactory at Key Stage 1 and in Years 3 and 4.
In the majority of lessons pupils enjoy the activities. Concentration is good in the
majority of lessons and most pupils can work independently and form positive
relationships with the teacher and classroom support assistants. However, at the
upper end of Key Stage 2 there is a significant minority of pupils who find
concentration and co-operation difficult, despite the best efforts of their teachers to
motivate their interest in mathematics.

113. At Key Stage 1, the quality of teaching ranges from good to very good, overall it
is good. At Key Stage 2, the quality of teaching is satisfactory and there is also
some good teaching. Teachers are secure in their subject knowledge and there is
a good balance of whole class teaching and group work. In the majority of lessons
the tasks are challenging and differentiated for the wide range of ability. Good use
is made of apparatus to help pupils to understand mathematical concepts. Teachers
often mark books during the lesson which helps pupils to understand what they have
to do to improve their work.

114. Lesson time is used efficiently and effectively in the majority of classes. Very little
homework is set to reinforce number skills and to prepare Year 6 for secondary
school. Teachers do not plan to use information technology in their lessons to
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extend pupils’ learning.

115. The school fulfils the requirements of the National Curriculum Programmes of
Study. Mathematics meets statutory requirements and provides equal opportunities
for all pupils including those with special educational needs. The curriculum is
broad and balanced for the youngest children and in Key Stage 1. However, at Key
Stage 2 there is insufficient depth. The scheme of work needs to be revised to
incorporate more mental arithmetic. Statutory assessment procedures are in place.
Assessment on a day to day basis is effective at both key stages and this often helps
pupils to improve their work. 

116. The subject is well led by the co-ordinator. A detailed analysis of the 1997 national
tests identifying the weaknesses in certain aspects of mathematics has already been
carried out. This is being translated into changed planning at Key Stage 2 in order
to overcome these weaknesses. The school recognises the need to monitor
numeracy across the whole curriculum to ensure continuity and progression in
learning, and to address at a sharper pace the low standards of pupils’ attainment
particularly in Years 5 and 6.

Science

117. At the end of Key Stage 1 pupils’ attainment is in line with national expectation.
In Years 3 and 4 attainment is also broadly in line with the standards expected.
However, in Years 5 and Year 6 attainment is unsatisfactory, and in the most recent
national tests attainment was well below the national average. In those classes
where pupils are attaining satisfactory standards they discuss and comment on their
investigations, predicting what the possible outcomes might be and they are
generally secure in their scientific knowledge. In classes where standards are
unsatisfactory pupils’ knowledge and understanding is weaker in all aspects of
science and they are working at much lower levels than they should be.

118. In Year 1-4 many pupils make satisfactory progress, with some pupils making good
progress since the beginning of the school year. In a good Year 2 lesson pupils
were listening to, playing, and making musical instruments. Pupils were able to
contribute many useful ideas about the sources of sound, and the vibrations made
by sounds, which were drawn from their previous experiences throughout the school.
Most pupils are interested in their work. Many of them co-operate effectively when
working on a task, either under the direction of their teachers or when working
independently. In the upper part of the school, mainly in Years 4-6, there is a
significant minority of pupils who find concentration and co-operation difficult, and
despite the best efforts of their teachers these pupils do not always progress as well
as they could do. Information technology is not used to support learning.

  
119. All the teaching was satisfactory, with some good teaching in Key Stage 1. In a

very good lesson in Year 4 the teacher moved the lesson forward at a good pace and
no time was wasted. Learning points were highlighted and then drawn together in
a satisfactory conclusion, and this helped pupils to consolidate their new knowledge.
Another strength was the way in which the teacher supported individuals and
groups, managing his time well and using the blackboard as an effective teaching
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aid. 

120. The subject is well managed and its delivery has been carefully planned to cover all
elements of the subject. Steps are being taken to improve attainment at the upper
end of the school and the co-ordinator is being released to work alongside
colleagues in classes with Year 6 pupils. Positive strategies are being developed
across the whole school and it is predicted that attainment will be improved overall
in the current year. 

Other subjects or courses

Art

121. Attainment in art is broadly in line with that expected nationally at the end of Key
Stage 1. Pupils are on course to meet the end of key stage statements of the
National Curriculum in Years 3,4, and 5 and for a minority of pupils in Year 6.

122. Foundations in the use of materials and techniques are firmly embedded at an early
age. In Years 1-5 the standard of painting, while slightly more varied across
classes, is broadly satisfactory. Many pupils are able to mix colours with confidence
and in most classes have a clear understanding of the effects of mixing, including
how to develop a range of tints and tones. Although three-dimensional work is less
well developed, some pupils are able to work practically and imaginatively using
clay. Many pupils know the work of several artists and have successfully
represented elements of texture, colour and the tone typical of these artists, in their
own painting and collage. 

123. In the majority of classes pupils are making some steady and consistent progress.
Over time they make satisfactory progress in the development of skills and
techniques. Pupils are fairly confident at observing and drawing what they see.
They are able to represent the objects well through drawing, painting and collage,
using fabric effectively. Some children take pride in their work and are well
motivated. They work very well in collaborative situations. For example, older
pupils have worked with a local artist and produced a large sculpture of a tiger in
the playground. They are currently working outdoors with the artist using fabrics
such as cement, tiles, and plastics to produce a large sculpture of a snake. Where
progress is unsatisfactory pupils lack a knowledge and understanding of how to
apply the basic skills to their work. In many instances their creativity is very
limited. Pupils show positive attitudes towards art. Behaviour during art lessons
is generally good.

124. The overall quality of teaching is satisfactory. Where teaching is most effective
teachers have a sound understanding of the subject. Their lesson objectives are
clear and resources are well prepared. In these cases suitable guidance and
instructions on the use of tools and techniques are given by teachers and support
staff. This enables children to explore those tools and techniques and experiment

28



with them effectively. The majority of art lessons are managed well. However,
where teaching was unsatisfactory the level of intervention to extend learning was
minimal, the task was too teacher directed and the pupils set the pace of the lesson.
A good scheme of work has recently been developed but, as yet, not fully reflected
in practice across the whole school. Resources for art are well chosen, carefully
stored and easily accessible for use in all classrooms. This helps pupils to attain
well.

Design technology

125. It is not possible to make a judgement about pupils’ attainment or their progress in
this subject as there is insufficient evidence. In the small number of lessons seen
the teaching was generally good. Lessons move at a good pace and careful planning
allows pupils to use their own ideas and imagination. Pupils are keen and eager to
work, their concentration is held but their skills are limited. One strength is the
positive manner in which many pupils co-operate together when working at their
tasks.

126. There is not enough design technology included in the planning, and the lack of
work to be seen indicates a limited approach. Not all class timetables have a time
allowance for the subject, all of which means that National Curriculum requirements
are not met. 

127. The school is aware of the situation. What is needed is a whole school approach,
with staff training and suitable documentation to support the delivery of the subject.
The accommodation and the resources for the subject are good, but they are not
used efficiently. 

Information technology

128. Information technology does not comply with the requirements of the National
Curriculum. Therefore no judgements can be made on pupils’ attainment and
progress in the subject or the quality of teaching. During the inspection there were
too few opportunities to observe pupils using the computer to support their learning.
Discussions with pupils during the course of the inspection demonstrated that their
knowledge and understanding is weak.

129. There was little direct teaching during the week of the inspection and, in the vast
majority of cases teachers plans did not include how information technology could
be used to support pupils’ learning. Although the school has been successful in
acquiring 13 computers from local industry most are not in use during lessons and
there is insufficient software to support teaching and learning in most areas of the
curriculum.

130. There is no policy or scheme of work for information technology. Teachers’
subject knowledge is insecure. The school recognises the need to develop a whole school
approach, with staff training and suitable documentation to support the delivery of the
subject.
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131. On occasions pupils are given the opportunity to use the information technology
suite at a local secondary school and to work with a local business enterprise project
using their design and technology facilities. However, this knowledge and
understanding of computer technology is not transferred to pupils’ work in the
classroom situation.

Geography

132. On the evidence available pupils’ attainment at the end of Key Stage 1, and in Years
3 and 4, is broadly in line with that expected for pupils of similar ages. This is not
the case in Years 5 and 6 where attainment is well below the standard expected.
At the end of Key Stage 2 pupils have very little knowledge and understanding of
the geography curriculum.

133. In Years 1–4 pupils have a reasonable understanding of places, including their
immediate environment, and they are able to use simple mapping skills and plans
effectively. The junior aged pupils know that rivers have an effect on the landscape
and they have a range of geographical vocabulary, which they use as well as they
are able. Many of the remaining pupils, in Years 5 and 6, can only talk about their
current work in a limited way, and their overall knowledge of the subject is
generally poor. There is no evidence to indicate that pupils use information
technology to support work in geography. 

134. Progress is erratic, but at best it is satisfactory, with some Year 2 pupils making
good progress over time. Progress is weakest at the upper end of the school. The
main reason for this is a disjointed approach which has not allowed the subject to
be studied in sufficient depth throughout the school. In the main, most pupils are
interested and involved in their work. They are eager to get on with things and
sometimes this eagerness means that they work too quickly, which then limits the
effectiveness of their learning. 

135. In the lessons observed, only at Key Stage 2, the teaching was good. In these cases
the lessons were well planned, with challenging tasks which extended pupils’
knowledge and understanding about rivers. In a good example in Year 3, the
teacher referred to the previous lessons, high-lighting the main learning points and
reminding the pupils how these linked into the current lesson. This helped their
learning to be consolidated. 

136. The school is not yet meeting the requirements of the National Curriculum in this
subject, particularly at the upper end of the school. The lack of an effective scheme
of work, as well as gaps in the subject coverage, limits pupils’ knowledge and
understanding and lowers their attainment.

History

137. Judgements regarding standards of attainment and progress at Key Stage 2, are
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based on one lesson observed, the scrutiny of pupil’s work, school documentation
and discussions with teachers and pupils. It was not possible to make a judgement
on teaching at Key Stage 2.

 
138. Attainment in history is broadly in line with that expected for pupils of similar ages

at the end of Key Stage 1. Good understanding was generally demonstrated in
discussions and a few pupils are able to develop their ideas beyond the level
provided. Pupils are introduced to historical events and can make comparisons of
past and present pictures, objects and events. At Key Stage 2, pupils have a very
basic knowledge of historical stories, events and chronology.

139. Overall progress is steady and consistent at Key Stage 1. The majority of pupils
make progress in their ability to grasp the concept of change. The skills of enquiry,
explanation and description are developed appropriately and pupils are building on
prior attainment. Pupils usually work co-operatively, sustain an interest in their
work and take an active part in lessons. They are able to communicate ideas orally
but less proficiently in writing. Discussions with pupils demonstrates their interest
in learning about the past. 

140. At Key Stage 2, overall progress in history is unsatisfactory. Pupils do not examine,
analyse and evaluate source material in sufficient depth. There is little evidence to
show that pupils are using their literacy skills to support their work in history or
using any independent research skills in order to extend or record their factual
knowledge and understanding of the past. There is no evidence of information
technology being used to support learning. Discussions with older pupils in Years
5 and 6 demonstrated that they do have some interest in the past and they could
recall some knowledge and understanding of events in history. Their work in
history broadly meets the National Curriculum requirements.

141. At Key Stage 1, the overall quality of teaching is satisfactory and at times good.
Planning is detailed and provides a sound framework for the teachers to develop the
study units in their own way. In many instances questioning skills are used to good
effect and discussions are well managed. 

142. The scheme of work for history is in draft form and as yet, assessment opportunities
are not fully developed. Good use is made of the visits to museums and local
historical sites to support pupils’ learning. The resource base of materials for
history is unsatisfactory, and this limits pupils’ understanding and knowledge of the
subject.

Music

143. Attainment in music is broadly in line with that expected for pupils of similar ages
at the end of both key stages.

144. The basic standard reached in the development of musical skills at both key stages
is broadly satisfactory. For example, pupils are able to keep a steady rhythmic beat,
clap a simple pattern and read simple graphic scores. Pupils are given good
opportunities to listen and appreciate a wide variety of music including music from
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other cultures in assemblies and in class music lessons. Singing takes place
frequently and, though little attention is given to the basic elements of singing
technique and the quality of performance, children do sing with enthusiasm and
enjoyment. Composition work is under developed. There was no opportunity
during the course of the inspection to observe any instrumental work.

145. Progress in most aspects of the subject is satisfactory. Pupils, including those with
special educational needs, and English as an additional language make satisfactory
progress in singing, and in their basic skill development. Across both key stages
they are consolidating skills and building on prior attainment. However, progress
in composition is very minimal throughout the school. Pupils respond well in music
lessons and are keen to participate. Their behaviour was good in all lessons
observed. They listen attentively to music and are able to talk about what they have
heard, who wrote it and something of the character of the piece. Pupils value and
respect the opinions of others, reflect and act upon what they have discussed. 

146. The overall quality of teaching is satisfactory. Staff are well supported in the
delivery of the music curriculum through following a published scheme of work.
Planning is detailed and effective. Assessment procedures are in the very early
stages of development. The management of pupils in music lessons throughout the
school is good. Resources are adequate and helps learning to be effective. The
extra-curricular musical activities provided during the school’s arts week adds an
additional dimension to the curriculum.

Physical education

147. Attainment in physical education is in line with that expected of pupils of similar
ages at the end of both key stages. Pupils are aware of their bodies increased pulse
rate through vigorous activity, they respond to challenging tasks, and work with
enthusiasm. At Key Stage 1, good use is made of the hall space. Pupils can
balance and use equipment to work out a sequence of movements with a partner.
They are able to use apparatus safely and by observation and demonstration to one
another they can improve their work. 

148. Pupils make satisfactory progress at Key Stage 1 and good progress at Key Stage
2. Teachers continually encourage pupils to do better, and evaluate the development
of new skills. Pupils are beginning to refine their actions into a longer series of
movements. In gymnastics pupils can use the floor space to turn, roll jump and
balance. In dance at Key Stage 2 pupils are imaginative in their movement to the
music of Tchaikovsky’s. Swan Lake . They also enjoy moving to a contrasting
modern piece of music. The majority of pupils can control movements in their
dance through changing the speed, direction and shape of their bodies and are able
to build up sequences in their dance movements working individually, in pairs and
as a whole class. 

149. Pupils respond well to physical education at both key stages. Key Stage 1 pupils
change quickly and behave responsibly. At Key Stage 2, pupils’ motivation is high
and they behave well in lessons and at the swimming pool. They collaborate well
in mixed gender groups and in team games.

32



150. The quality of teaching at Key Stage 1 is satisfactory and at Key Stage 2 it is good.
Teachers have a secure grasp of the subject, and lessons have clear objectives. All
lessons are closely supervised, and pupils are reminded of health and safety issues
before warm-up sessions. Good support is given to those pupils with special
educational needs. Teachers have high expectations for pupils’ learning outcomes,
and as a result they develop confidence. Previous work is consolidated, and pupils
are challenged to develop balance and poise in gymnastics and in dance. 

151. The school provides a balanced and broad curriculum covering games, gymnastics
and dance. Swimming is provided for Key Stage 2 pupils. However, there is a
need to produce a policy and scheme of work to ensure progression and continuity
in pupils’ learning across the key stages. Teachers are in the process of assessing
pupils’ skills and attainment in order to inform parents in the annual reports. 

152. Resources for physical education are adequate and stored centrally for ease of
access. The school hall accommodation for physical education and games is
adequate. The older pupils take advantage of a local sports centre to encourage
teamwork and volley-ball skills. The outdoor grassed area is spacious and is marked
for football. Extra-curricular football  practice is offered to both girls and boys and
there is five-a-side girls football team. All these factors enhance pupils’ attainment.

Religious education

153. No lessons were observed in Key Stage 1 during the inspection. Judgements are
based on the scrutiny of pupils’ work, talking to teachers and pupils, attending
assemblies throughout the week and examination of displays of work around the
school.

154. Attainment in religious education throughout the school is in line with the locally
agreed syllabus. By the end of Key Stage 1, pupils have an understanding of the
stories in the Bible related to the Creation and the Christian festivals of Harvest,
Advent, Christmas and Easter. Key Stage 2 pupils are able to talk about stories
from both the old and new testaments.

155. Pupils in Year 3 are studying Spring festivals. They know the customs and
traditions behind the Chinese New Year and are familiar with the Chinese good luck
welcome “Dai Gatt”. Through a drama sequence in assembly the pupils understand
the Chinese calendar and the reason for 1998 being named as  Year of the Tiger.
Pupils at the end of Key Stage 2, can talk about moral and social issues, and these
include aspects of co-operation; working together through team work and
consideration for others during the course of their personal and social education
lessons.

156. Pupils are interested in their work and they listen well to their teachers. They are
confident enough to offer opinions to the teacher’s questions about the story of
Lazarus. They show respect for one another’s views during class discussions and
this has a positive affect on the pupils’ spiritual, moral, social and cultural
development. 

157. Pupils make satisfactory progress at both key stages. Teachers differentiate tasks
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and there is good support for pupils with special educational needs.

158. The quality of teaching ranges from satisfactory to good at Key Stage 2 and overall
it is good. Lessons are well planned with specific reference to the previous lesson.
Teachers often use their own experiences to illustrate a point and to stimulate the
pupils’ interests. Teachers recap on previous lessons based on important festivals
in the Christian calendar. Teachers bring in a range of bulbs and plants to help the
pupils understand the beginnings of Spring. Day to day assessment is effective and
teachers mark books during lessons, and as a result pupils make improvements to
their work. Monitoring of the curriculum is needed to ensure all aspects of the
agreed syllabus are covered.

159. The subject is well co-ordinated and there are links with other aspects of the
curriculum through art, music drama and the daily act of worship. Visits to the
Gurdwara and the Temple have been arranged as part of the pupils’ understanding
of other religions in addition to Christianity. Resources are broadly adequate.
However, more religious artefacts are needed to support learning. 
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PART C: INSPECTION DATA

Summary of inspection evidence

160. The inspection was carried out by a team of four inspectors gathering first hand
evidence for a total of 15 inspector days.

32.4 hours were spent in classes and a total of 66 lessons or parts of lessons were observed.

47.25 hours was spent in scrutinising pupils’ current work and past work.

Assemblies were attended.

During the course of the inspection many pupils were heard to read and examined orally in
mathematics.

Pupils with special educational needs / Section 11 were observed and samples of work from
pupils of all abilities were scrutinised in every class.

School documentation was inspected including attendance registers, test results, pupils’
records and school development plans.

Discussions were held with pupils, staff, representatives of the governing body and the wider
community.

The views of parents were sought through a meeting and a questionnaire. The meeting was
attended by 18 parents.
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Data and indicators

161.

PUPIL DATA
Number of pupils
on roll (full-time

equivalent)

Number of pupils
with statements of

SEN

Number of pupils
on school’s register

of SEN

Number of full-
time pupils eligible

for free school
meals

YR - Y6 153 1 37 92
Nursery
Unit/School

28 0 0 0

TEACHERS AND CLASSES

Qualified teachers (YR - Y6)

Total number of qualified teachers (full-time equivalent) 9.50
Number of pupils per qualified teacher 16.11

Education support staff (YR - Y13)

Total number of education support staff 8
Total aggregate hours worked each week 109.50

Qualified teachers (Nursery school, classes or unit)

Total number of qualified teachers (full-time equivalent) 2
Number of pupils per qualified teacher 1.50

Education support staff (Nursery school, classes or unit)

Total number of education support staff 3
Total aggregate hours worked each week 85

[Primary and nursery school]

Average class size: 21.9

FINANCIAL DATA

Financial year: 1997

£

Total income 359986

Total expenditure 374996

Expenditure per pupils 2106

Balance brought forward from previous year 41033
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Balance carried forward to next year 26023
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PARENTAL SURVEY

Number of questionnaires sent out: 153

Number of questionnaires returned: 54

Responses (percentage of answers in each category):

Strongly
agree

Agree Neither Disagree Strongly
disagree

I feel the school encourages parents to play an
active part in the life of the school

31 54 9 4 2

I would find it easy to approach the school with
questions or problems to do with my child(ren)

39 54 0 4 2

The school handles complaints from parents well 19 54 15 7 2

The school gives me a clear understanding of
what is taught

19 57 7 9 4

The school keeps me well informed about my
child(ren)’s progress

26 52 7 11 4

The school enables my child(ren) to achieve a
good standard of work

19 56 15 11 0

The school encourages children to get involved in
more than just their daily lessons

20 61 15 4 0

I am satisfied with the work that my child(ren)
is/are expected to do at home

15 35 17 26 6

The school’s values and attitudes have a positive
effect on my child(ren)

26 61 7 2 4

The school achieves high standards of good
behaviour

20 54 13 11 2

My child(ren) like(s) school 52 44 4 0 0
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