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Main findings

1.

Frederick Bird Primary School serves its community well. It is very well
managed and has many strengths in the quality of education it provides, and
in the attitudes and behaviour of pupils. It is working hard to improve the
attainments of pupils, which at the age of eleven, are below those expected
nationally.

Educational standards

2.

Children enter the nursery at the age of three with a level of skills and knowledge lower
than that usually found with children of this age. They make good progress in the
nursery and in the reception classes, and, by the age of five, achieve the levels
expected nationally in language and literacy, mathematics, knowledge and
understanding of the world and creative development. The majority of children exceed
expectations in their physical development. This good progress and sound attainment
is largely associated with good quality teaching, effective support for children with
English as an additional language and effective curriculum organisation.

Pupils make generally sound progress as they move through Key Stage 1 and by the
end of the key stage their attainments are broadly in line with the national expectations
overall. The National Curriculum assessments for seven-year-olds in 1997 show a very
similar picture, although attainment in writing and science was lower than in reading
and mathematics. The inspection findings indicate that pupils make sound progress in
English and mathematics, attaining appropriate standards by the end of the key stage.
Progress in science is however unsatisfactory overall, and attainments are below the
national expectation. Pupils make at least sound progress in all other subjects,
attaining standards appropriate for seven-year-olds. This overall sound picture of
progress and attainment coincides with recent major changes in the English and
mathematics curricula, good teaching, pupils’ good attitudes to work and effective
support for pupils with English as a second language and those with special
educational needs.

Pupils make generally sound progress as they move through Key Stage 2 but by the
end of the key stage their attainments are below the national expectations in English,
mathematics and information technology, and well below expected levels in science.
Results in the National Curriculum tests for eleven-year-olds present a very similar
picture. Sound progress is made in English and mathematics, but progress in science
and information technology is unsatisfactory. Pupils make sound progress in almost all
other subjects, attaining appropriate standards for eleven-year-olds, but good progress
in art leads to attainments above the national expectation. Sound progress is largely
attributed to a significant proportion of good or better teaching, pupils’ positive attitudes
and good quality support for pupils with English as a second language and those with
special educational needs.

The differences between attainment at the end of the key stages is explained by the
major curriculum development and changed teaching methods that have occurred in
the past two years. In mathematics for example, changes have resulted in raised



10.

11.

12.

attainment for pupils at Key Stage 1 and in the lower years of Key Stage 2. These
improvements have not yet however, impacted on attainment levels at the end of the
key stage. A further factor that has a major negative impact on attainment at the end
of Key Stage 2 is the high level of pupils who move into and out of the school. Of the
pupils currently in Year 6, only sixty-eight per cent were present in the school in Year
3, and only fifty per cent attended the school from the reception year.

In the National Curriculum assessments, the school does however attain standards
broadly in line with those of schools with similar proportions of pupils eligible for free
school meals and with English as an additional language.

Pupils with English as an additional language generally make good progress in
developing their knowledge, understanding and skills in writing and speaking English.
Pupils with special educational needs make sound progress towards the targets of their
individual education plans.

Throughout the school listening skills progress well but speaking skills are not
sufficiently developed. Younger pupils make sound progress in reading. Older pupils
progress soundly through most of Key Stage 2 but progress slows at the end of the
key stage. Younger pupils make sound progress in writing but do not use a wide
vocabulary and the lack of joined writing slows progress. Older pupils progress soundly
but weaknesses remain in handwriting, the use of verbs, descriptive and joining words
and punctuation.

By the end of Key Stage 1 pupils’ attainments in all aspects of mathematics are
broadly average. By the end of Key Stage 2, attainment is below expected levels. Most
pupils have an insecure understanding of the addition, subtraction, multiplication and
division, multiplication tables, and their application and use of mathematical skills
across the curriculum is under-developed.

Pupils throughout the school make unsatisfactory progress in science. This is due to
weaknesses in investigative and experimental aspects of the subject, and an over
reliance on the use of worksheets that do not sufficiently promote pupils’
understanding.

Pupils’ attainment in information technology at the end of Key Stage 1 is in line with
national expectations and progress for all pupils is satisfactory. Attainment at the end
of Key Stage 2 is generally below national expectation and while satisfactory progress
is maintained at the beginning of the key stage, it slows towards the end and is less
than satisfactory due to weaknesses in planning the curriculum to ensure that pupils
build regularly and progressively on their existing learning.

Children under five demonstrate good attitudes to their work and behave well. Pupils
throughout the school are keen to learn, listen well and sustain interest in their work.
They eagerly answer questions, settle to work quickly, and show sensible attitudes
when working with a partner or in a group. The school is a very orderly community.
Pupils’ behaviour is very good, both in class and around the school. There are
excellent relationships within the school and a high degree of racial harmony. Respect



13.

is shown for other people's values and beliefs. Pupils show their concern for others
through their support of charities both in this country and abroad. Awareness of
democratic citizenship develops appropriately through the school council of pupils
elected from each class of the upper school. Pupils willingly take responsibility as
helpers around the school. Whilst older pupils show sound independence in some
tasks, in the main pupils throughout the school do not show confidence in planning
their own work and taking responsibility for their own learning.

Rates of attendance have improved significantly over the past year and are now
satisfactory overall. However, in the reception classes and in Year 1 attendance is still
at an unsatisfactory level. Some pupils from minority ethnic backgrounds have long
periods of authorised absence and these have an adverse effect upon progress. In
addition there is evidence of parents condoning absence. This is unsatisfactory. Pupils
generally arrive at school punctually. In the reception classes, however, a significant
minority of pupils arrive after the official start time and this disrupts their own and
others' learning.

Quality of education

14.

15.

16.

The quality of teaching is good throughout the school. This is a strength of the school
and contributes significantly to pupils’ attainments and overall sound progress.
Teaching was satisfactory or better in over nine out of ten lessons, was good or better
in six out of ten lessons and very good or outstanding in around one lesson in ten. In
a small proportion of lessons teaching was unsatisfactory.

The quality of teaching of children who are under five is predominantly good. For pupils
with English as an additional language, the quality of teaching by support teachers is
good and is sometimes very good. Educational support assistants are used effectively
throughout the school and the quality of support they provide is good. The specialist
teaching provided for pupils with special educational needs is of good quality, focusing
clearly on the assessed learning needs of pupils.

Teachers’ subject knowledge and their expectations of pupils are good. The quality of
teachers’ planning is consistently good overall, but is very good in mathematics, art,
design and technology, history and religious education. In mathematics, for example,
assessment information is used very effectively to inform teachers’ planning and work
is closely matched to meet the differing learning needs of pupils. Planning is at least
sound in the other subjects, although assessment information is not always used to
guide teachers’ planning. Teachers’ day-to-day assessment of pupils’ work is sound.
The methods and organisation used by teachers are usually appropriate to enable
pupils to achieve the learning aims of lessons. The over use of worksheet materials in
science is, however, a weakness which does not ensure that pupils have a sound
understanding of the work covered. A significant strength is the use of whole-class
teaching at the start of most lessons. Mental mathematics questions at the start of
each lesson inject pace into learning, and reinforce number facts well. The
management of pupils is good in almost all lessons and time and resources are used
effectively. The use of homework to reinforce reading, spelling and mathematics skills
is sound.
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18.

19.

20.

21.

22.

The school provides a rich curriculum experience for pupils, whilst at the same time
retaining an appropriate emphasis on English and mathematics which effectively
addresses the needs of a large majority of pupils. Time not allocated to the National
Curriculum is used creatively to extend provision in a range of option choices, health
and sex education, drugs awareness, and personal and social education. There is
good provision for the arts. All pupils, including those with English as an additional
language and those with special educational needs have full equality of access to the
curriculum. Very good long- and medium-term planning of the curriculum provides
effective overall guidance for teachers. Planning in science, however, does not ensure
that pupils build consistently on their previous learning. The organisation of pupils into
attainment groups for English and mathematics is effective in promoting learning.

A particular feature of the school’s provision is the support for pupils who come from
homes where English is not the first language. These pupils are supported in their
language development by teachers and assistants funded through the Section 11
budget. In addition, the government’s Single Regeneration Budget is used to fund a
special Intervention Project to support the language development and learning of
bilingual pupils in Years 1 and 2. The quality of provision made for these pupils is very
good and promotes learning well.

A strength of the school is the large number and wide range of extra-curricular
activities provided for the pupils.

Procedures for the assessment of pupils attainment is sound overall. Methods used are
sound in English and mathematics but less secure for science. A range of suitable
information is built up about pupils’ attainment and progress in other subjects with the
exception of physical education and information technology. The use of assessment
information is used well in English and mathematics to match work to pupils' learning
needs but is not always consistently used in other subjects. For pupils with English as
an additional language, the monitoring and recording of their progress is systematic
and effective. Assessment procedures for pupils with special educational needs are
good.

The school provides effective support for all pupils. Teachers know the pupils well,
closely monitor their personal development and give support in a friendly manner. The
support provided for pupils with English as an additional language is very good and for
pupils with special educational needs it is good. The progress of these pupils is
monitored very well and target setting clearly identifies pupils’ next learning steps. The
academic development of other pupils is monitored soundly overall, but target setting
for individuals is at an early stage of development. Pupils’ behaviour and attendance
are monitored and promoted effectively. Personal and social education sessions are
used constructively to discuss issues of concern to pupils and provide them with sex
education and drugs awareness. Child protection procedures are in place, well known
and very effectively monitored. First aid and other health and safety arrangements are
effective in ensuring pupils’ well-being.

The school has good links with parents and the local community and parents feel
confident to approach the school with concerns, suggestions and complaints. The



excellence of the school’s service to the community was recognised by the awarding
of the 'Charter Mark' in 1997. The information supplied to parents is of very good
guality. Newsletters and the excellent school prospectus and Governors' Annual Report
to Parents contain information offering a wide insight into the work and achievements
at the school, and of its role in the local community. Parents are kept well informed of
pupils’ attainments and progress, and are encouraged to be involved in their children’s
learning. The school makes very good provision for parents to come into school to
extend their own learning, offering classes in English as an additional language,
jewellery making and working and surviving in the world of children. The school has
very strong links with the community. The ‘before and after school club’ provides good
support for parents and the school hosts community events. Well developed industry
links enhance pupils’' educational experience. Links with local schools are developed
well.

Pupils’ spiritual, moral, social and cultural development

23.

24.

25.

26.

Overall the school’s provision for spiritual, moral, social and cultural development of
pupils is very good. This is a strength of the school.

Provision for the spiritual development of the pupils is very good. They are given
knowledge and insight into the values and beliefs of major religions. This gives them
opportunities to be reflective and develop self-knowledge. Collective worship and
assemblies are of high quality. Art, music, dance and religious education also provide
good opportunities for pupils’ spiritual development.

The provision for pupils’ moral development is very good. The school aims have a
clear focus on moral values and emphasise the need to create a caring community
where social responsibilities are developed. Agreed rules are appropriately displayed
and pupils are taught to have a clear understanding of fairness, honesty and respect
for each other. The staff are very good role models. The provision for pupils’ social
development is good. Pupils have opportunities to take responsibility for a wide range
of tasks that contribute to the smooth running of the school. Good links with the local
community and regular visitors to the school, together with residential visits contribute
well to pupils’ social development. The choice afternoon on Fridays promotes social
development across the year groups well.

The provision for pupils’ cultural development is very good. The school provides many
opportunities for pupils to study a wide range of cultures. Every opportunity is taken
to use the multi-cultural background of the pupils to give richness to this aspect of the
school's work. Pupils’ awareness of English culture is promoted well. Cultural provision
is also enhanced by theatre visits, dance, drama and instrumental tuition, including
steel band. School productions and assemblies contribute to the multi-cultural ethos
of the school and are much appreciated by the parents.

Efficiency

27.

The very good management provided by the headteacher and governing body are a
strength of the school. The headteacher provides very strong leadership and, together
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29.

30.

31.

32.

33.

with other senior managers and the governing body, has focused the school on raising
academic attainment and improving the quality of education provided. The governing
body is effective, well led and fully involved in helping the school improve its work. The
school complies with all statutory requirements, although the appraisal of teachers is
behind schedule.

Careful monitoring of its work enables the school to identify clearly its strengths and
its development priorities. These are costed to fit the school’'s budget, and progress
towards its development targets is effectively monitored and evaluated.

There are sufficient suitably qualified and experienced teachers and support staff to
meet the demands of the curriculum and the welfare needs of the pupils. Development
opportunities for both teaching and support staff are very well organised. There are
good arrangements for the induction of new staff.

The accommodation is spacious and attractive and provides a good environment for
learning, although the open plan design for classrooms makes the development of
speaking skills difficult. Specialist facilities, such as the drama hall and music room,
promote learning well. The new school library is bright and attractive. Display is of high
guality throughout. Some areas of the school quickly become stuffy when pupils are
present. Whilst this was not seen to adversely affect learning, staff find the atmosphere
unpleasant to work in. All accommodation is cleaned and maintained very well.
However, the school playing fields are under utilised due to difficulties in grass cutting,
created by the installation of security fencing. The playgrounds are satisfactory but do
not present the same stimulating environment that pupils are used to inside the
building.

Learning resources are good. In mathematics there are sufficient resources but they
are under-utilised in investigational work. The ratio of computers to pupils is adequate.
The library has an extensive range of books, including books well suited to the many
cultural backgrounds of pupils.

The headteacher and governing body work closely together in setting the budget and
controlling expenditure. Very good procedures are in place for budget planning. Very
good use is made of funds to support pupils whose home language is not English,
pupils with special educational needs, and for the in-service training of teachers.
Expenditure is monitored carefully against the budget plan and the school is careful to
ensure that it purchases goods and services at competitive rates. Financial control is
very good. Staff, accommodation, and learning resources are used effectively to
promote standards and provide a good quality of education for all pupils. The quality
of school administration is high. This contributes greatly to its smooth running and
overall effectiveness.

The funding the school receives is above average in relation to primary schools
nationally. Many pupils enter the school from significantly disadvantaged backgrounds
and with below average attainments. They make sound progress, but by the end of
Key Stage 2 attain standards that are below the national expectation. The school does,
however, attain standards in line with those of schools with similar proportions of pupils
eligible for free school meals and who have English as an additional language. Much



teaching is good. Attitudes and behaviour are very good. In many ways the school is
successful in meeting its aims, although those associated with attaining high academic
attainment have still to be met. Overall, having regard for the above factors, the school
provides sound value for money.

Key issues for action

34.

The governors and senior staff of Frederick Bird Primary School should give attention
to the following points in order to further raise standards and the quality of work at the
school.

* Raise standards in speaking and writing at Key Stage 1 and in all aspects of English
at Key Stage 2 by:

- developing writing skills at Key Stages 1 and 2 in English and other lessons,
with particular emphasis on pupils' use of a wide and interesting vocabulary;

- increasing opportunities for pupils to write for different purposes across all
aspects of the curriculum;

- introducing pupils to the use of joined handwriting as early as possible;

- providing opportunities for pupils to develop speaking skills across all aspects
of the curriculum;

- developing assessment methods that inform teachers’ lesson planning and
that enable targets for development to be set for individuals and groups of

pupils.
* Raise attainment levels in mathematics at Key Stage 2 by:

- providing increased opportunities for pupils to use and apply mathematics for
different purposes across all aspects of the curriculum;

- systematically developing knowledge of multiplication tables;

- ensuring that strategies for addition, subtraction, multiplication and division
are developed as early as possible, so that more advanced work can be
tackled with confidence towards the end of Key Stage 2.

* Raise standards in science at both key stages by:

- developing a detailed scheme of work that guides teachers' planning in
providing work that builds sequentially upon pupils’ previous learning;

- providing increased opportunities for pupils to develop skills in investigational
and experimental science;



*

- developing procedures that accurately assess pupils’ attainment, using this
data to inform lesson planning and set targets for pupils.

* Raise standards in information technology at Key Stage 2 by:

- ensuring that all pupils have sufficient planned access to information
technology, to cover all required aspects of the subject;

- monitoring individual pupils’ experiences, in terms of time spent and
application used, to ensure that pupils receive a sufficiently broad and
balanced curriculum;

- developing and implementing assessment and recording strategies to monitor
pupils’ attainment and progress in the use of information technology;
ensuring that assessment information is used to inform teachers’ planning.

* Improve attendance in the Reception classes and in Year 1.

The school development plan addresses these issues.

Introduction

Characteristics of the school

35.

36.

Frederick Bird Primary School is an above average sized school of 535 pupils, with an
additional 62 children attending the nursery on a part-time basis. In 1994, the infant
and junior schools were amalgamated into the new all-through primary school.
Children’s attainment on entry is below that usually found with children of this age. In
1997 the school was awarded the Charter Mark for excellence in public service. The
school is situated in the Hillfields inner city area of Coventry. The immediate area
accommodates some local industrial and commercial businesses but is largely
residential, comprising mainly small houses and high rise flats. A large proportion of
the housing is administered by the local authority. The school community reflects the
racial characteristics of this area. Forty-eight per cent of pupils are white, eighteen per
cent Indian, ten per cent Bangladeshi, five per cent Black Caribbean, four per cent
Pakistani and the remainder come from other minority ethnic backgrounds. Forty-seven
per cent of pupils come from homes where English is not the first language, and fifty-
nine per cent of pupils are supported in the development of their language skills by
Section 11 and Single Regeneration Budget funding. Forty-eight per cent of pupils are
boys and fifty two per cent are girls. A large majority of children enter the nursery with
a level of skills lower than that usually found in children of this age.

The social and economic backgrounds of a large majority of pupils are considerably
disadvantaged. The school serves one of the most disadvantaged wards of Coventry
and in the 1991 Index of Local Conditions was ranked amongst the bottom 2.5 per cent
out of over eight thousand electoral wards in England. Forty-five per cent of pupils are
eligible for free school meals; this is very high compared with the national average for
schools of a similar type. Eight pupils have a Statement of Special Educational Need,
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38.

and twenty-two per cent of pupils are entered on the school’'s special educational
needs register.

The school's aims are to promote pupils’ spiritual, moral, social, cultural, emotional,
intellectual and physical development; to prepare pupils for the opportunities,
responsibilities and experiences of adult life; to recognise that all pupils may have
special educational needs at some time. It aims to develop partnerships with parents
and the community; to encourage everyone to be considerate, helpful and sensitive to
the needs of others; to create an ethos where children and staff are able to work
together to achieve planned objectives and establish positive relationships through the
development of inter-personal skills; to use the rich culture that the children, staff and
the wider community bring to the school to enhance the curriculum and learning
opportunities; to deliver a curriculum that is broad, balanced and relevant and that
ensures high academic achievement; to recognise and share each child’s strengths
and achievements, thereby raising self-esteem; establish a staff development policy
which includes professional review; to provide a wide range of extra-curricular
activities; to acknowledge the importance of personal and social education in the
curriculum; to enable children and others to become independent and responsible
members of the community and to contribute to its development; to develop the roles
and responsibilities of governors and enhance their understanding of the needs of
pupils, staff and the school community.

Key priorities are to raise pupils’ achievement in literacy, to raise pupils’ achievement
in numeracy and to raise the profile of information and communication technology.



39. Key indicators

Attainment at Key Stage 1*

Number of registered pupils in final year of Key Stage 1 Year | Boys | Girls | Total
for the latest reporting year: 1997 44 38 82
National Curriculum Test/Task Results Reading Writing Mathematic
Number of pupils Boys 27 31 40
at NC Level 2 or Girls 21 27 30
above Total 48 58 70
Percentage at NC School 79 (73) 71 (75) 85 (79)
Level 2 or above National 78 (78) 79 (80) 82 (78)
Teacher  Assessments English Mathematics Science
Number of pupils Boys 30 32 33
at NC Level 2 or Girls 29 26 31
above Total 59 58 64
Percentage at NC School 72 (70) 71 (77) 78 (70)
Level 2 or above National 79 (80) 82 (79) 84 (84)

10

! Percentages in parentheses refer to the year before the latest reporting year




Attainment at Key Stage 2°

2 Percentages in parentheses refer to the year before the latest reporting year

11

Number of registered pupils in final year of Key Stage 2 Year | Boys | Girls | Total
for the latest reporting year: 1997 40 36 76
National Curriculum Test Results English Mathematics Science
Number of pupils Boys 17 14 14
at NC Level 4 or Girls 17 16 18
above Total 34 30 32
Percentage at NC School 41 (40) 39 (35) 39 (42)
Level 4 or above National 63 (58) 62 (54) 68 (62)
Teacher  Assessments English Mathematics Science
Number of pupils Boys 16 18 17
at NC Level 4 or Girls 23 16 16
above Total 39 34 33
Percentage at NC School 46 (55) 43 (63) 39 (45)
Level 4 or above National 63 (60) 64 (60) 69 (65)
Attendance
Percentage of half days (sessions) missed %
through absence for the latest complete Authorised School 10.5
reporting year: absence National comparative data 5.6
Unauthorised | School 0.6
absence National comparative data 0.5
Exclusions
Number of exclusions of pupils (of statutory school age) Number
during the previous year: Fixed period 13
Permanent 0
Quality of teaching
Percentage of teaching observed which is: %
Very good or better 12
Satisfactory or better 95
Less than satisfactory 5




PART A: ASPECTS OF THE SCHOOL

Educational standards achieved by pupils at the school

Attainment and progress

40.

41.

42.

Children enter the nursery at the age of three with a level of skills and knowledge lower
than that usually found with children of this age. Children make good progress in the
nursery and in the reception classes, and, by the age of five, achieve the levels
expected nationally in language and literacy, mathematics, knowledge and
understanding of the world and creative development. The majority of children exceed
expectations in their physical development. This good progress and sound attainment
is largely associated with good quality teaching, effective support for children with
English as an additional language and effective curriculum organisation.

Pupils make generally sound progress as they move through Key Stage 1 and by the
end of the key stage their attainments are broadly in line with the national expectations
overall. The National Curriculum assessments for seven-year-olds in 1997 also show
that the proportion of pupils achieving the level expected nationally, Level 2, was not
significantly different from the national average in reading and mathematics, but was
a little below average in writing and science. These results are similar to those of 1996.
The inspection findings indicate that pupils make sound progress in English and
mathematics and by the end of Key Stage 1 attain standards broadly in line with the
national expectation. Progress in science is, however, unsatisfactory overall, and
attainments are below expected levels. Pupils make good progress in art and attain
standards above those expected of seven-year-olds. They make sound progress in
design and technology, geography, history, music, physical education and religious
education, attaining standards which are in line with national expectations by the end
of the key stage. This overall sound picture of progress and attainment coincides with
recent major changes in the English and mathematics curricula, good teaching, pupils’
good attitudes to work and effective support for pupils with English as a second
language and those with special educational needs.

Pupils make generally sound progress as they move through Key Stage 2 but by the
end of the key stage their attainments are below the national expectations overall.
Results in the National Curriculum tests for eleven-year-olds present a very similar
picture. In 1997, the proportion of pupils attaining the level expected nationally, Level
4, was well below the national average in English, mathematics and science. These
results were very similar to those of 1996. Inspection findings indicate that pupils make
sound progress in English and mathematics, but by the end of the key stage attain
standards below the national expectation. In science and information technology they
make unsatisfactory progress, attaining standards below those expected. Good
progress in art leads to attainments above that expected of eleven-year-olds. Pupils
make mainly sound progress in design and technology, geography, history, music,
physical education and religious education, and attainments are in line with national
expectations by the end of the key stage. Sound progress is largely attributed to a
significant proportion of good or better teaching and pupils’ positive attitudes to
learning.

12
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In the National Curriculum assessments, the school does however attain standards

broadly in line with those of schools with similar proportions of pupils eligible for free
school meals and with English as an additional language.

The current differences between attainment at the end of the key stages is explained
by the very significant curriculum development and changed teaching methods that
have occurred in the past two years. In mathematics, for example, the introduction of
new schemes of work, new strategies for teaching the subject, including an emphasis
on mental mathematics, and numeracy, have resulted in raised attainment for pupils
at Key Stage 1 and in the lower years of Key Stage 2. These improvements have not
however yet impacted on attainment levels at the end of the key stage. A further factor
that has a major negative impact on attainment at the end of Key Stage 2 is the high
level of pupils who move into and out of the school. Of the pupils currently in Year 6,
only sixty-eight per cent of pupils were present in the school in Year 3, and only fifty
per cent attended the school from the reception year.

Pupils with English as an additional language generally make good progress in
developing their knowledge, understanding and skills in writing and speaking English.
Pupils with special educational needs make sound progress towards the targets of their
individual education plans.

Throughout the school listening skills develop well. Speaking skills are however not
sufficiently developed. Whilst pupils are eager to answer questions, speech is not
always articulate or audible. Many pupils lack a wide vocabulary and few speak at
length. For older pupils, skills in debating, posing challenging questions and justifying
opinions are not sufficiently developed. Younger pupils make sound progress in
reading and show a good level of accuracy and understanding with a variety of texts.
Older pupils progress soundly through most of Key Stage 2 but progress slows at the
end of the key stage and too few attain standards appropriate to their age. Younger
pupils make sound progress in writing for a good range of purposes and audiences.
They structure their work well, spelling and punctuating sentences reasonably correctly.
They do not however, use a wide range of adjectives or joining words, and the lack of
joined writing slows progress. Older pupils progress soundly in structuring their work,
spelling, and in writing for different purposes. However weaknesses remain in
punctuation and the use of verbs, descriptive and joining words. The majority still do
not use joined handwriting by the end of Key Stage 2.

By the end of Key Stage 1 pupils’ attainments in all aspects of mathematics are
broadly average. They make sound progress in numeracy, read, write and order
numbers to twenty and apply their knowledge of number patterns when solving addition
and subtraction problems. By the end of Key Stage 2, pupils mentally multiply two digit
numbers by ten and a hundred, and add and subtract decimal numbers to one place.
However, by the end of the key stage most pupils have an insecure understanding of
the four rules of number and are unable to select and use a range of methods
confidently in order to solve problems. Pupils make unsatisfactory progress in
developing their mental ability to recall multiplication facts and their application and use
of mathematical skills across the curriculum is under-developed.
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48.

49,

Pupils throughout the school make unsatisfactory progress in science and attainment
is below average in all aspects of the subject. This is due to weaknesses in
investigative and experimental aspects of the subject, and an over reliance on the use
of worksheets that do not sufficiently promote pupils’ understanding.

Pupils’ attainment in information technology at the end of Key Stage 1 is in line with
national expectations and progress for all pupils is satisfactory. Attainment at the end
of Key Stage 2 is generally below national expectation and while satisfactory progress
is maintained at the beginning of the key stage it slows towards the end and is less
than satisfactory. Several older pupils are adept at searching for information on CD
ROMs, but understanding of control technology, monitoring and modelling are under-
developed.

Attitudes, behaviour and personal development

50.

51.

52.

53.

54.

55.

Children who are under five make sound progress in their personal and social
development and by the age of five attain standards in line with those expected for
children of this age. They demonstrate predominantly good attitudes to their work. Most
are keen to learn, enjoy school and listen and respond well to their teachers. They take
turns when working and playing, and behave well.

Pupils’ attitudes to work are very good. They are keen to learn, listen to adults and
each other well, sustain interest and concentration in their work and persevere, even
when tasks are hard. They are eager to answer questions, as, for example in the
mental mathematics sessions. When set to work independently, most settle quickly,
and show sensible attitudes when working with a partner or in a group.

The school is a very orderly community. Pupils’ behaviour is very good, both in class
and around the school. They are very courteous and considerate, for example in
opening doors for visitors. Property is well maintained and there are no signs of graffiti
or malicious damage. Pupils know the school rules well and mainly respond to them
very well. The rate of fixed-term exclusion is high but has significantly reduced during
the past year, following the introduction of a new behaviour policy. The quality of life
in the school is high.

There are excellent relationships within the school, pupils play and work well together.
There is a high degree of racial harmony. No bullying was seen at the school. When
pupils make presentations to others they are received very well, for instance in the
upper school family assembly, where many pupils had a role to play, including May-
pole dancing and steel drum playing.

Respect is shown for other people's values and beliefs. Pupils show their concern for
others through their support of charities both in this country and abroad. Awareness
of democratic citizenship develops appropriately through the school council of pupils
elected from each class of the upper school.

Pupils are willing to take responsibility. In all classes, pupils are keen to act as

monitors and assist the teachers when requested. Year 6 pupils assist the younger
pupils at lunch-times and act as receptionists and corridor supervisors. Whilst older
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pupils show sound independence when using the computer to seek information, in the
main however, pupils throughout the school show less confidence in planning their own
work and taking responsibility for their own learning.

Attendance

56.

57.

Rates of attendance have improved significantly over the past year. Attendance levels
are now satisfactory overall at just over ninety per cent, although this is still below the
national average for similar schools. Attendance in the reception classes and in Year
1 is still at an unsatisfactory level. Some pupils from minority ethnic backgrounds have
long periods of authorised absence, sometimes caused by long holidays and festivals.
Such long absences have an adverse effect upon good progress. In addition there is
evidence of parents condoning absence. This is unsatisfactory.

Pupils generally arrive at school punctually. In the reception classes, however, a
significant minority of pupils arrive after the official start time and this disrupts their own
and other’s learning.

Quality of education provided

Teaching

58.

59.

60.

The quality of teaching is good throughout the school. This is a strength of the school
and contributes significantly to pupils’ attainments and overall sound progress.
Teaching was satisfactory or better in over nine out of ten lessons, was good or better
in six out of ten lessons and very good or outstanding in around one lesson in ten. In
a small proportion of lessons teaching is unsatisfactory.

The quality of teaching of children who are under five is predominantly good. Teachers
and support staff have a good understanding of the curriculum and how young children
learn. Planning is thorough and expectations are high. Children are treated with
kindness and trusting relationships are built. Time and resources are used well and
very good use is made of the classroom helpers who provide valuable assistance both
to children and teachers. Assessment information is used effectively to match work to
children’s learning needs. There is a lack of pace in some writing sessions and
ineffective strategies for training children not to call out answers.

Teachers’ subject knowledge and understanding are good. They use subject specific
language well, pose appropriate questions to check pupils’ understanding and give
mainly accurate information when they lead whole-class sessions. Teachers’
expectations of pupils’ work are good. Appropriately challenging tasks are provided for
pupils of differing prior attainment. The expectations of good presentation, attitudes to
work and behaviour are consistently high. The pace of learning in most lessons is
appropriate and pupils are expected to complete a reasonable amount of work in a
given time.
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61.

62.

63.

64.

65.

66.

The quality of teachers’ planning is consistently good overall but is very good in
mathematics, art, design and technology, history and religious education. In
mathematics, for example, where pupils are grouped by their attainment level,
assessment information is used very effectively to inform teachers’ planning and work
is closely matched to meet the differing learning needs of pupils. Planning is at least
sound in the other subjects, although assessment information is generally not always
used sufficiently to inform teachers’ planning. Teachers’ day-to-day assessment of
pupils’ work is sound. Marking is regular and, in most cases, comments effectively
inform pupils about what has been successful and how to improve their work.

The methods and organisation used by teachers are usually appropriate to enable
pupils to achieve the learning aims of lessons. The over use of worksheet materials in
science is, however, a weakness in ensuring pupils have a sound understanding of the
work covered. Teachers use questioning effectively to check and reinforce pupils’
understanding. Particularly strong whole-class teaching occurs at the start of
mathematics lessons where mental mathematics questions inject pace into learning,
capture pupils’ attention and reinforce the learning of number facts.

The management of pupils is good in almost all lessons. Teachers use the school's
behaviour policy effectively to keep pupils focused on their work. Teachers have clear
and high expectations of pupils’ attitudes and behaviour, and this helps to establish the
very positive working atmosphere that is present in all classes. In a large majority of
lessons, time is used appropriately. Pupils are settled quickly and pupils are expected
to complete a reasonable amount of work in a given time. Resources are well prepared
and are readily to hand to enable pupils to start work immediately.

The use of homework to reinforce reading and spelling skills is sound. There are clear
and consistent expectations of parental partnership in reading. Mathematics homework
makes a valuable contribution to pupils’ learning.

For pupils with English as an additional language, the quality of teaching by support
teachers is good. Sometimes it is very good. Teachers use both the mother tongue and
English effectively to support pupils’ knowledge and understanding of vocabulary and
text, particularly with very young pupils who have little English. Teachers use a range
of teaching strategies and visual aids to support learning. For example, while reading
a story to a group of Year 1 pupils the teacher used a glove puppet to capture the
interest of pupils and on another occasion used a magnetic board to display key
characters and objects from the story in order to support pupils' understanding.
Questioning techniques are used very effectively to extend pupils' understanding of key
ideas and vocabulary. Planning is of a high quality and clearly identifies intended
learning outcomes. Educational support assistants are used effectively throughout the
school and the quality of support they provide is good. In silent reading sessions at
Key Stage 2, too few demands are made for pupils to read with sustained
concentration.

The specialist teaching provided for pupils with special educational needs is of good
guality, focusing clearly on the assessed learning needs of pupils.

The curriculum and assessment
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67.

68.

69.

70.

71.

72.

73.

74.

The school provides a rich curriculum experience for pupils, whilst at the same time
retaining an appropriate emphasis on English and mathematics. This successfully
addresses the needs of a large majority of pupils. This broad and balanced curriculum
covers all required areas of learning for children under five, and meets the statutory
requirements of the National Curriculum and religious education. The time not allocated
to the National Curriculum is used creatively to extend provision in a wide range of
option choices, in art, sport, music and other activities. Health and sex education,
drugs awareness, and personal and social education are given appropriate amounts
of time.

There is good provision for the arts, including good use of visiting artists, dance
specialists and musicians to enrich and extend the pupils’ experience. The arts have
a high profile in the school and there are attractive displays celebrating pupils
achievements in many areas.

Very good long- and medium-term planning of the curriculum provides effective overall
guidance for teachers working together in year groups and across key stages. Planning
in science, however, is inconsistent and does not ensure that pupils build consistently
on their previous learning.

The school organises classes for English and mathematics according to pupils’
attainment level. This is effective in meeting pupils’ diverse learning needs and
promotes at least sound progress.

A strength of the school is the number and range of extra-curricular activities provided
for the pupils. These include basketball, rhythmic gymnastics, football, Indian dancing,
choir, steel band, recorders and community language classes, all of which give good
additional support to curriculum provision. The day and residential visits undertaken by
the pupils make important contributions to pupils' knowledge particularly in art,
geography, history, physical education and information technology, and to their
personal development.

Pupils with special educational needs have good access to the full curriculum, whilst
at the same time having a good level of support for their learning. Individual education
plans are used effectively by class and support teachers to match work to pupils’
learning needs.

A particular feature of the school’'s provision is the support for pupils who come from
homes where English is not the first language. These pupils are supported well in their
language development by teachers and assistants funded through the Section 11
budget. In addition, the government’s Single Regeneration Budget is used to fund a
special Intervention Project to support the language development and learning of
bilingual pupils in Years 1 and 2.

The provision, organisation, management, and use of Section 11 support throughout
the school is very good, and is a strength of the school. The needs of these pupils are
met very well throughout the school. Support is organised to ensure that they have
equal access to the curriculum and are supported in all areas of the curriculum at all
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75.

76.

77.

78.

79.

Pupils’

80.

81.

times. For example, learning is effective when pupils are withdrawn for specialist
support at the beginning of lessons but then are integrated back into the class to
complete tasks related to main theme of the lesson.

Assessment procedures are sound overall. Procedures for assessing children at entry
to nursery and baseline assessment procedures are informative and are used well to
guide teachers in deciding what children need to learn next. In Key Stages 1 and 2,
methods used to track pupils’ attainment and progress are sound in English and
mathematics but less secure in science. A range of suitable information is built up
about pupils’ attainment and progress in other subjects with the exception of physical
education where no formal assessment occurs and in information technology where
there is no system for recording pupils’ attainments. Good standardisation procedures
are in place to assure that teachers’ assessment judgements are reliable, valid and
consistent with national standards. Assessment is well managed, procedures highly
organised and guidance to teachers is of good quality. Monitoring of practice is carried
out, and teachers are given feedback and suggestions for improvement.

Information gained from analysing the National Curriculum test results, as well as from
in-school assessments, is used effectively to set pupils into ability groups for English
and mathematics. Assessment in these subjects is also used by teachers to determine
what pupils should learn next. In other subjects, however, assessment information is
not always used to match work to pupils’ learning needs.

The Annual Report to Parents forms the basis of the pupil’'s individual, cumulative
record, which is passed on with pupils as they move through the school. This record,
together with the individual pupil’'s Record of Achievement, carries narrative comments
about attainment and progress in all subjects and samples of work to exemplify levels
of attainment and progress. Transfer procedures are secure.

For pupils with English as an additional language, the monitoring and recording of their
progress is systematic and effective. Records are regularly updated to assess pupils’
progress in order to plan for future work. Samples of pupils work are scrutinised in
order to judge whether the support given to individual pupils is appropriate in relation
to their progress.

Assessment procedures for pupils with special educational needs are good. Needs are
identified quickly and all aspects of the Code of Practice for special educational needs
are implemented, including the provision of individual education plans which guide
teachers in providing suitable work to foster pupils’ development.

spiritual, moral, social and cultural development
Overall the school’s provision for spiritual, moral, social and cultural development of
pupils is very good and reflects strongly the multi-cultural background of its pupils. This

is a strength of the school.

Provision for the spiritual development of the pupils is very good. They are enabled to
acquire knowledge and insight into Christian values and beliefs and those of the
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82.

83.

84.

world’s other religions. This gives them opportunities to be reflective and develop their
spiritual awareness and self-knowledge well. Collective worship and assemblies are
of high quality, provide uplifting experiences for all, and are a very strong feature of the
school. Art, music, dance and religious education also provide good opportunities for
pupils’ spiritual development.

The provision for pupils’ moral development is very good. The school aims have a
clear focus on moral values and emphasise a desire to create a caring community
where social responsibilities are developed. A firm moral tone is effectively fostered
and maintained through all staff recognising and valuing good behaviour in pupils.
Agreed rules are appropriately displayed and pupils are taught to have a clear
understanding of fairness, honesty and respect for each other. The staff are very good
role models and opportunities are both planned and taken, to reinforce this ethos
through the school’s very well planned personal and social education programme and
that of religious education. The school also places a strong emphasis on teaching
about moral issues such as equality of opportunity.

The provision for pupils’ social development is good. Pupils have opportunities to take
responsibility for a wide range of tasks that contribute to the smooth running of the
school. Year 6 pupils look after the younger ones and work as receptionists at lunch-
time. There are classroom monitors and opportunities to be elected as class
representatives on the school council in Key Stage 2. Good links with the local
community and regular visitors to the school together with residential visits for Year 5
and 6 pupils contribute well to pupils’ social development. The choice afternoon on
Fridays, where pupils from Year 1 upwards choose an activity, promotes the social mix
across the year groups and enhances the social dimension of the school’s provision.

The provision for pupils’ cultural development is very good. The school's schemes of
work ensure opportunities for pupils to study a wide range of cultures. Every
opportunity is taken to use the multi-cultural background of the pupils to give richness
to this aspect of the school's work. Pupils’ awareness of English culture occurs through
local studies. Cultural provision is enhanced by theatre visits, the teaching of Indian
dance and drama, extra-curricular instrumental tuition including steel band tuition, and
pupils’ participation in community events in music dance and drama. School
productions and assemblies contribute to the multi-cultural ethos of the school and are
much appreciated by the parents.

Support, guidance and pupils ' welfare

85.

86.

The school provides effective support for all pupils. Teachers know the pupils well,
closely monitor their personal development and give good support in a friendly manner.
The support provided for pupils with English as an additional language is very good
and for pupils with special educational needs it is good. The progress of these pupils
is monitored very well and target setting clearly identifies pupils’ next learning steps.
The academic development of other pupils is monitored soundly overall, but target
setting for individuals is at an early stage of development.

Pupils’ behaviour is monitored very carefully by all adults in the school. Clear rules are
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87.

prominently displayed and taught to pupils. Procedures for dealing with unacceptable
behaviour in the classroom and at break times are firmly established, diligently followed
and are effective in maintaining a calm, orderly community. The reward system,
including the award of merit certificates, is used consistently to reinforce good attitudes
and behaviour. Attendance is monitored effectively and promoted strongly. Parents are
frequently reminded of their responsibilities to ensure their children attend school. In
school attendance is promoted through the use of certificates which reward improved
and full attendance. These are awarded in assemblies and have a strong motivational
effect on pupils. Personal and social education sessions are used constructively to
discuss issues of concern to pupils and provide them with sex education and drugs
awareness.

Child protection procedures are in place, well known and very effectively monitored.
Good links have been established with support agencies. The procedures for dealing
with minor injuries are very good and a significant number of staff are trained first
aiders. Procedures to ensure pupils' safety and well being are effective.

Partnership with parents and the community

88.

89.

90.

91.

The school has good links with parents and the local community. The excellence of the
school’s service to the community was recognised by the awarding of the 'Charter
Mark' in 1997.

The information supplied to parents is of very good quality. The regular termly
newsletter and the excellent school prospectus and Governors’ Annual Report to
Parents contain information offering a wide insight into the work and achievements at
the school, and of its role in the local community. Parents' meetings are held each term
to discuss pupils’ progress, and parents of pupils with special educational needs are
kept well informed. Parents are kept well informed about the termly educational topics
and parents’ opinions about the work of the school are regularly sought through
guestionnaires. Parents feel very aware of events at the school and when invited to
events, such as family assemblies, support the pupils in great numbers. Parents feel
confident to approach the school with concerns, suggestions and complaints.

Parents are encouraged to be involved in their children’s learning by supporting
reading, spelling and other work at home. Whilst parents are welcomed into school to
work in class or in other ways support the school, only a relatively small number are
able to do so. The school makes very good provision for parents to come into school
to extend their own learning, and aid this by providing créche facilities. Classes in
English as an additional language, working and surviving in the world of children,
jewellery making and many others also encourage parents to become involved in the
school.

The school has very strong links with the community. The ‘before and after school club’
provides good support for parents. The school hosts major community events such as
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92.

the Hillfields Health Event and the annual community bonfire. Well developed industry
links through the Partnership Centres allow pupils to extend their experience. Large
numbers of pupils benefit from visits to the local factory of a multinational engineering
company. The curriculum is also enhanced by visits within the school's immediate
vicinity and by a wide range of visitors to the school. The positive links with the
community contributes very effectively to pupils’ attainment and progress.

Links with local schools are well developed, including primary group meetings and a
well established induction programme for pupils in Years 5 and 6. Good links are
maintained with a local special school, with reciprocal visits of staff and pupils. This
promotes social development well.

The management and efficiency of the school

Leadership and management

93.

94.

95.

96.

Very good management provided by the headteacher and governing body is a
significant strength of the school. The headteacher provides very strong leadership
and, together with the deputy headteachers, other senior staff and the governing body,
has effectively focused the school on raising academic attainment, improving the
guality of education provided and ensuring equality of opportunity for all. A high degree
of success has been achieved in these aspects of the school’'s work, and as a result
the ethos of the school is excellent. The day-to-day affairs of the school, as well as its
long-term development are managed very well by the headteacher and senior staff.
Since the amalgamation of the infant and junior schools, a good sense of teamwork
has been established that has enabled the school to be successful in working as a
single organisation and attaining the targets for development it sets itself. The school
achieves a high degree of success in implementing its aims, values and policies,
although has yet to achieve its aims related to high academic achievement.

The well led and effective governing body is fully involved in helping the school
improve its work. The sub-committees of the governors work very effectively and in
close partnership with the headteacher and senior staff. They are fully involved in the
budget and development planning processes, making informed decisions based on
careful monitoring of the school’'s work and needs. The school complies with all
statutory requirements although teacher appraisal is behind schedule.

The deputy headteachers and co-ordinators work effectively to ensure that there is
good quality monitoring of teaching, curriculum development and the standards
achieved. This, together with the analysis of assessment results, enables the school
to identify its strengths and its targets for development. These, together with national
initiatives, such as the implementation of literacy and numeracy hours, form the very
good quality school development plan. Progress towards its development targets is
effectively monitored and evaluated.

Co-ordination and management of provision for pupils with English as an additional

language is of high quality. There is a strong sense of team work between staff
specially funded to provide this support and with class teachers. This enables mainly
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good progress to be achieved.

Staffing, accommodation and learning resources

97.

98.

99.

There is an appropriate number of suitably qualified and experienced teachers to meet
the demands of the curriculum. Whilst most subject co-ordinators do not have initial or
subsequent training in their subject, they nevertheless have sufficient expertise and
interest to fulfil their roles well. Sufficient support staff are available to meet the
educational and welfare needs of the pupils. Assistants in the nursery, and those
supporting pupils with special educational needs and English as an additional
language, are appropriately experienced and qualified. Development opportunities for
both teaching and support staff are very well organised. They are linked to the priorities
identified in the school development plan and contribute well to the quality of teaching.
The programme of teacher appraisal is behind schedule. Good arrangements for the
induction of new staff are in place and newly qualified teachers receive appropriate
support from the Local Authority as well as in-school support. Good contributions to the
smooth running of the school are made by lunch-time supervisors, caretaking and
administrative staff.

The accommodation is spacious and attractive and provides a good environment for
learning. Display is of high quality. Some teaching areas of the school quickly become
stuffy when pupils are present. Whilst this was not seen to adversely affect learning,
staff find the atmosphere unpleasant to work in. All accommodation is cleaned and
maintained very well. However, the school playing fields are not maintained well due
to difficulties in grass cutting, created by the installation of security fencing. The
playgrounds are satisfactory but do not present the same stimulating environment that
pupils are used to inside the building. The nursery is well equipped for both outdoor
and indoor activities. In the main part of the school, the teaching spaces are sufficient
to meet the curriculum needs of the pupils, although the open plan design does not
promote speaking skills well. The large main hall, drama area and music room support
learning well. The new school library is bright and attractive. The parents’ meeting
room is very accessible and frequently in use. The local community is encouraged to
make good use of the school's facilities, which it does, and treats them with respect.

Learning resources are good overall. Accessibility of resources is mainly good. The
ratio of computers to pupils is adequate. The library is accessible to all pupils and has
an extensive range of books, including books well suited to the many cultural
backgrounds of pupils.

The efficiency of the school

100.

The headteacher and governing body work in close partnership in setting the budget
and controlling the school's expenditure The school uses its financial resources
effectively. Very good procedures are in place for budget planning. Local and national
priorities as well as the targets and priorities identified by the school inform budget
decisions. Expenditure is monitored carefully against the budget plan by the
administrative staff, senior managers and finance committee. The school is careful to
ensure that it purchases goods and services at competitive rates. Financial control is
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101.

102.

103.

very good and proper financial procedures are observed. Issues identified in the last
audit report have been satisfactorily resolved.

Very good use is made of funds to support the learning of pupils whose home
language is not English and to support pupils with special educational needs. The
school makes efficient and effective use of the funding it receives for the in-service
training of teachers. This ensures that they have the skills and understanding needed
to teach effectively and help pupils make sound progress.

Staff, accommodation, and learning resources are to a very large extent used
effectively to promote pupils’ progress and provide a good quality of education for all
pupils. However in mathematics, whilst there are sufficient resources, they are not
sufficiently used in investigational work. The current poor state of the playing field
inhibits its use. The quality of school administration is very high. This contributes
greatly to its smooth running and overall effectiveness.

The funding the school receives is above average in relation to primary schools
nationally. Many pupils enter the school from significantly disadvantaged backgrounds
and with below average attainments. They make sound progress but by the end of Key
Stage 2 attain standards that are below the national expectation, although in the lower
years are starting to attain standards close to the expected levels. The school does,
however, attain standards broadly in line with those of schools with similar proportions
of pupils eligible for free school meals and with English as an additional language. The
school provides a significant proportion of good teaching and fosters very good
attitudes and behaviour in its pupils. In many ways the school is successful in meeting
its aims, although those associated with achieving high academic attainment have still
to be met. Overall, having regard for the above factors, the school provides sound
value for money.
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PART B: CURRICULUM AREAS AND SUBJECTS

Areas of learning for children under five

104.

105.

106.

107.

108.

Children who are under five are taught in the school’s nursery and reception classes.
Children enter the nursery at the age of three with a level of skills and knowledge lower
than that usually found with children of this age.

In language and literacy children make good progress and by the time they are five,
attainment is equal to the national expectations. Children talk and role-play in small
groups when playing in the sand and in drama lessons. They describe what makes
them happy and sad. They make believe that they are plants and carry out a series of
movements to represent growth, confidently and with enjoyment. At story time they
listen, at times with rapt attention. In discussion about the stories, they show by their
answers that they have understood the texts well. They express their ideas with
confidence, albeit using a limited vocabulary. In groups and individually, they willingly
share a book with an adult. They talk about the stories and pictures. Most recognise
their names, know most initial sounds and a range of familiar words. Children write
stories to a satisfactory standard by using some initial sounds, familiar words and good
representational drawings.

Children make good progress in mathematics and by the time they are five, attainment
is equal to the national expectations. They make repeating patterns and use their art
skills to print patterns of flowers. They recognise and correctly name shapes such as
circle, square and triangle. They use language of quantity such as ‘more than’ and
‘less than’ appropriately. Pupils sing a wide variety of rhymes and jingles which
promotes understanding of number. They recognise, count and quantify numbers to
ten. Some know numbers to twenty. Using pictorial aids, they effectively learn addition
and subtraction. Children record their work neatly and some form numbers properly,
although there are quite a number of pupils who reverse numbers.

Children’s knowledge and understanding of the world progresses well and they develop
a sound understanding of this area of learning. They develop sound awareness of the
neighbourhood and explore and recognise features of living things when they visit the
farm and carry out pond studies. In the growth topic, children make accurate
observations of sunflowers and make simple recordings. They know that plants need
rain and sunshine to help them to grow and they name the simple parts of a plant,
such as roots, flowers and petals. Materials and equipment are explored and skills of
cutting, gluing, joining and drawing are used well for a variety of purposes, such as
collage work. Computer skills develop soundly; pupils understand how to use the
computer for games. Children who are learning English as a second language, use the
listening centre effectively to practise vocabulary such as the names of fruit.

In their physical development, children make good progress and attain standards that
are above those expected nationally. They show good awareness of space in walking
and running activities and when playing on the large-wheeled vehicles as they guide
themselves safely through different routes at a brisk pace. They show good balance
in floor work and on apparatus. Children use the seesaw and chute in the playground,
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109.

110.

111.

safely and confidently. They develop small apparatus skills well by using a range of
equipment such as beanbags, hoops and balls. Some demonstrate good ball passing
skills as they kick a sponge football to each other, with a good degree of accuracy.
Control and manipulative skills are developed well through the use of an appropriate
variety of tools including pencils, paint brushes, scissors, glue sticks and moulding
tools. Manipulative control is developed further by the use of a variety of construction
kits.

Through the provisions of a wide variety of activities that include art, music, drama and
imaginative play, children make good progress in creative development and attain
standards that equate to those expected nationally. They show an increasing use of
their imaginations, when painting and drawing flowers and when representing happy
and sad moods in drama lessons. In singing they build up a good repertoire of hymns
and songs about festivals such as May Day.

The quality of teaching of children who are under five is mainly good. Teachesd
support staff have a good understanding of how young children learn and of the
required curriculum. Planning is thorough. Expectations as to what children should
learn are high, for example in activities to extend children’s understanding of phonics
and mathematical vocabulary and operations. Children are treated with kindness,
unobtrusive control is exercised and trusting relationships are built. Good use is made
of time and resources, such as the motivating games used to reinforce the concept of
‘more than’ and ‘less than’. Very good use is made of the classroom helpers who
provide valuable assistance both to pupils and teachers. There is some lack of pace
during writing sessions and a lack of effective use of voice range to motivate children.
Methods of training children not to call out answers are not sufficiently effective.

Induction procedures are good and partnerships are encouraged between home and
school, which help children to settle quickly. Entry and Baseline assessments are
carried out and the information gained is used effectively to match the curriculum to
pupils’ needs. Early years learning is managed well. Children who are under five follow
a broad and balanced curriculum that addresses all of the required areas of learning.
As they gain skills and confidence, children are introduced, appropriately, to the
programmes of study of the National Curriculum.

English, mathematics and science

English

112.

113.

Standards of attainment at the end of Key Stage 1 are broadly in line with the national
average. By the end of Key Stage 2 pupils attain standards which are below the
national average. These inspection findings reflect the results of the National Tests of
1997. Subjects such as history, geography, science and religious education contribute
soundly to pupils’ overall attainment and progress in literacy.

At the end of Key Stage 1, pupils’ attainments in listening are in line with national

expectations. Pupils attend well to their teachers’ instructions and explanations, enjoy
hearing stories being read and listen well for sustained periods of time. Sound progress
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114.

115.

116.

is made in developing speaking skills but by the end of the key stage attainments are
below the national expectation. Pupils are eager to answer questions but often do so
in very quiet voices. Speech is not always articulate, and pupils do not use a wide
vocabulary. At Key Stage 2 pupils make sound progress in speaking and listening. By
the end of the key stage they attain standards in listening that are in line with the
national expectation but in speaking attainment is below this level. Pupils respond
eagerly to questions and put forward their points of view with growing confidence,
although not always using an extensive vocabulary or speaking at length. Additionally,
there is still some lack of clarity of articulation, and debating skills, posing challenging
guestions and justifying opinions are under-developed aspects of pupils’ attainment.
Across the school, speaking and listening skills are often inhibited by the normal and
reasonable background noise coming from neighbouring, busy classes, which is
inevitable within an open plan building.

Pupils make sound progress in reading and, at the end of Key Stage 1, attain
standards which are equal to the national average. They read texts from a wide
selection of appropriate reading schemes with a good level of accuracy and
understanding. All endeavour to read with expression, but for those pupils who are
concentrating on word building, this skill has not yet been grasped fully. All understand
terms such as author and title, and they know the meaning of fiction and non-fiction
reading categories. This good start is built upon systematically throughout Key Stage
2, but progress lessens by the end of the key stage, when standards attained are
below the national average. Pupils read at their own level with a good degree of
understanding but the skills of reading with consistent accuracy and expression are not
acquired satisfactorily. Pupils understand terms such as index, glossary and contents
but have insufficient grasp of dictionary skills. Skills in finding information to support
their answers and scanning a text for specific points are beginning to be used, but are
not suitably developed to meet the required level. Most pupils have established a
preference of authors and titles.

Sound progress in writing leads to broadly average attainment by the end of Key Stage
1. Pupils write for a good range of purposes. They write instructions, recipes,
invitations and accounts of visits to such places as Cheylesmore. In the story writing,
pupils structure their work well, use a good balance of accurate or phonetically
plausible spelling and punctuate sentences reasonably correctly. Weaknesses in pupils’
writing include the use of adjectives and joining words. Strengths are built upon
consistently and by the end of Key Stage 2 pupils’ writing is structured well and
spelling becomes increasingly accurate. Pupils write for a good range of purposes
including newsletters, posters, letters, author studies, messages and story titles.
However, due to a lack of use of enhanced verbs, a range of descriptive words, and
variety of joining words, all of which add colour and interest, the standard of writing
attained by pupils by the end of the key stage is below the national average.
Punctuation is not consistently secure and this includes inaccurate use of speech
marks by higher attaining pupils. Throughout the school handwriting skills are not

sufficiently developed. The majority of pupils print instead of using a joined script and
by the end of Key Stage 2 most pupils have not mastered a mature handwriting style.

Pupils with English as an additional language generally make good progress in
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developing their knowledge, understanding and skills in writing and speaking English.
Pupils with special educational needs make sound progress towards the literacy targets
of their individual education plans.

Pupils’ attitudes to learning are consistently good. In all lessons pupils show good
levels of concentration. They are enthusiastic about their work, keen to improve and
work hard. Relationships with adults are good. Pupils co-operate well during shared
tasks such as group reading and discussions on a variety of topics. Behaviour is very
good and most pupils are courteous both to each other and to adults. Pupils enjoy and
take seriously their duties as librarians, when they assist in the issue and return of
books and in keeping the library in good order. They have been trained in using the
computerised borrowing system, which they do well.

The quality of teaching is predominantly good, is sometimes very good, with only very
occasional unsatisfactory teaching. The best lessons are planned very well, and
activities are suitably matched to the prior attainment and needs of the pupils.
Teachers have very good subject knowledge, and use a wide variety of strategies to
promote learning. They explain new work well, provide a very good range of activities
to cover the various aspects of English and conclude lessons by reinforcing the main
learning points. Teachers have high expectations of pupils’ behaviour and work. Good
relationships are forged between teachers and their pupils. A wide range of suitable
and stimulating resources is used. Assessment skills, of asking the right question,
setting appropriate tasks and viewing the outcomes of pupils’ work are used well.
Additionally, the good practice of sharing the learning objectives with pupils is used
systematically. Homework is set regularly for spelling, reading and library research
work. In lessons with unsatisfactory features, pupils are not given sufficient
opportunities to reinforce learning, too much time is given to organisational issues and
not enough to exploring and extending meaning. At times, teachers’ handwriting on the
boards does not set a good example for pupils to emulate and young pupils are
expected to write without spelling aids. There are also occasions when teachers’
control techniques and manners are too severe. This has a detrimental effect on the
development of pupils’ confidence and self-esteem and prevents lessons from being
enjoyed fully. Information technology is used to support learning to a limited degree,
but is insufficiently well used overall.

The subject is led and managed effectively. Schemes of work are in place for all age
groups and provide sufficient guidance for teachers. The requirements of the National
Curriculum are met fully and there is good equality of access for all pupils. Assessment
is sound and judgements are moderated between teachers. The information gained
from assessment is used effectively to set pupils into groups for learning, and this
promotes progress well. Resources for the subject are good. Books are of good quality
and quantity, and titles have been chosen carefully to cater for the rich mix of cultural
backgrounds of the pupils. The subject contributes well to pupils’ social and cultural
development through such provision as drama groups and a variety of methods of
grouping pupils for the different activities undertaken. The library is organised
effectively and good use is made of pupils’ skills in its day-to-day running
arrangements. The subject makes efficient use of support staff and great effort is
extended by all to assist pupils whose first language is not English in the mastery of
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Mathematics
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121.

122.

Standards of attainment are in line with the national average by the end of Key Stage
1. The results of the 1997 National Curriculum tests show that pupils' attainment was
not significantly different from the national average. Inspection findings present a very
similar picture. In the 1997 Key Stage 2 National Curriculum tests, pupils' level of
attainment was well below the national average. However, inspection findings show
that attainments are now below the national average. This improvement in attainment
is accounted for by the systematic implementation of the National Numeracy Hour
across the school. This initiative has provided a structured and secure framework for
teachers to plan from, which in turn has increased teachers’ subject knowledge, raised
teachers' expectations and has generally improved the quality of teaching within the
subject.

By the end of Key Stage 1, pupils understand and use mathematical terms
appropriately and have a sound understanding of number. They use their knowledge
of number patterns to twenty well, in order to solve simple addition and subtraction
problems. They are aware of different strategies such as counting on and back when
calculating simple subtraction sums. Pupils identify and name several two- and three-
dimensional shapes. By the end of Key Stage 2, pupils can mentally multiply two digit
numbers by ten and a hundred, and can add and subtract decimal numbers to one
place well. However, by the end of the key stage most pupils have an insecure
understanding of the four rules of number and are unable to select and use a range
of methods within the four operations confidently in order to solve problems. For
example, pupils in Year 5 were unsure whether to add or subtract when calculating the
amount of time passed between two stated times. Younger pupils begin to develop an
understanding of shape, space and measure well through making tessellation patterns
and identifying the properties of 2D and 3D shapes. However, by the end of the key
stage most pupils have a poor understanding of shape, space and measure. Most
pupils are unable to demonstrate a secure understanding of acute and obtuse angles
and are unable to calculate the perimeter and area of shapes confidently. Pupils are
able to collect and represent data in various ways, including line graphs and pie charts.

Key Stage 1 pupils make sound progress in all aspects of the subject. In relation to
their prior attainment most Key Stage 2 pupils also make satisfactory progress in all
elements of the subject. Pupils with special educational needs make satisfactory
progress throughout the school. Higher attaining pupils at Key Stage 1 make good
progress in understanding the relationship between numbers and developing methods
of computation. At both key stages pupils make good progress in developing their
mental agility through the daily practice of mental computation. However, pupils make
unsatisfactory progress in developing their mental ability to recall multiplication facts
up to ten times ten. Most pupils make satisfactory progress in number. However, Year
6 pupils show an insecure knowledge and understanding of how to calculate fractions,
decimals and percentages and generally make slower progress than other year groups.
Using and applying mathematical skills is insufficiently developed across the
curriculum. At Key Stage 2 pupils record, collect and represent data about the weather
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on line graphs in both geography and science but overall there are too few planned
opportunities to develop mathematical skills in other subjects. With the exception of
work seen on tessellation in Year 3 the use of information technology to support pupils'
learning in mathematics is weak.

At both key stages, pupils with English as a second language and those with special
educational needs make sound progress.

Pupils at both key stages enjoy mathematics and show positive attitudes to learning.
They are eager to answer questions and respond enthusiastically to mental agility
sessions. They are able to work with sustained concentration and interest. Most pupils
support each other well in lessons and use talk effectively to solve mathematical
problems. They share equipment and are able to work co-operatively.

Overall, the quality of teaching is good. Often it is very good. Most teachers have a
secure subject knowledge which they use well to reinforce and develop appropriate
mathematical terminology during lessons. They give clear instructions and explanations
to pupils and use demonstration effectively to explain concepts. They have high
expectations and plan suitably challenging tasks for pupils of different ability. A good
range of teaching methods are used. A particularly strong feature is the use of whole-
class teaching at the start of all lessons. Mental mathematics problems inject pace into
learning and reinforce the learning of number facts well. Previous learning is also
consolidated well at the end of lessons. Planning is detailed and thorough and adheres
closely to the National Numeracy Strategy. Lesson objectives are clearly
communicated to pupils. Time targets are set for different tasks and the pace of
lessons is brisk. Teachers use skilful questioning to extend pupils’ knowledge and
understanding and day-to-day assessment is used effectively to monitor pupils
progress. Teachers group and manage pupils effectively and have positive
relationships with pupils. Resources are well prepared and relevant to the task.
Occasionally, weaknesses in teaching are characterised by insecure subject
knowledge, low expectations and tasks which are insufficiently challenging.

The subject is effectively co-ordinated. There is clear educational direction for future
development and a commitment to raising standards. Recent initiatives such as the
implementation of the National Numeracy Hour is beginning to impact positively on
raising standards and the quality of teaching. For example, good progress made by
pupils in lessons is directly linked to good teaching. The Numeracy Project has
provided teachers with a secure framework from which to plan, consequently planning
is detailed and comprehensive and ensures key skills and concepts are taught
progressively from one year to the next. Assessment procedures are satisfactory
overall. Pupils' progress is regularly assessed and recorded against learning targets.
Careful analysis of National Curriculum test results helps the school to identify
strengths and weaknesses in the subject and supports future target setting and
development. Resources for the subject are adequate although under-utilised for
investigational work. The curriculum is sufficiently broad and balanced and the subject
fully meets National Curriculum requirements.

Science
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At the end of Key Stage 1 pupils’ attainments in science are below national
expectations. Pupils’ attainments at the end of Key Stage 2 are well below national
expectations. Pupils are making unsatisfactory progress in both key stages. The 1997
National Curriculum assessments for seven- and eleven-year-olds present a very
similar picture.

By the end of Key Stage 1 pupils know that plants need water and light to grow. They
represent daily plant growth on a chart and a few pupils can read the results. They
explain how a circuit works and that electricity passes through metal. They name foods
that are healthy and unhealthy. By the end of Key Stage 2, pupils know that sugar and
salt dissolve and that sand separates in water. They know how to make and use a
filter. They understand and explain the process of the rain cycle. They know that a
complete current, with a source for energy, is needed to make an electrical device
work. They explain how extra bulbs on a circuit will produce a dimmer light. A few
pupils explain that resistors on a circuit slow electricity down. They know about
insulation. They plot and read a simple chart on the temperature of cold water as it
warms and warm water as it cools. A few pupils explain the process of how plants
produce food using the correct scientific terminology. At the end of both key stages
pupils do not have sufficient skills or understanding in investigative or experimental
science, largely due to insufficient opportunities to carry out this type of work. Pupils
with special educational needs and those with English as a second language are
supported well in science and make satisfactory progress.

Pupils behave well and are eager to learn in the majority of lessons. They enjoy all
practical activities and take pride in this work. They are keen to answer questions and
to offer suggestions. In most lessons they concentrate and persevere well.

Teaching in science is satisfactory overall but a significant minority of lessons are
unsatisfactory. In effective lessons teachers have sound subject knowledge and
lessons are planned with detailed learning outcomes appropriate to the pupils’ level of
understanding. Sound use of questions stimulates the pupils, challenging their thinking
and informing their learning. Use of questioning assesses what the pupils know and
understand. The pace of lessons and management strategies used are matched to the
activities set and assist the pupils in making full use of time and resources. Pupils are
given the opportunity to develop scientific skills in investigation. In less successful
lessons planning is not matched to the level of the pupils’ ability. The use of
guestioning does not develop pupils’ scientific thinking. Activities set are directed by
the teacher and do not fully develop pupils’ skills in investigation. Inappropriate use of
worksheets does not promote understanding for all pupils. The pace of the lesson is
slow, resulting in pupils’ inability to sustain concentration. In a few lessons expectations
are low for written work. There is little evidence of science homework.

The scheme of work gives insufficient detailed learning objectives to guide teachers.
The progression of skills is insufficiently identified in experimental and investigative
science to ensure that pupils build consistently on what they already know. Links
between the scheme and National Curriculum levels are not sufficiently well developed
to enhance teachers’ understanding and knowledge of levels, for planning and
assessment purposes. Samples of assessed work do not identify the level of National
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Curriculum achieved. Assessment is insufficiently used to inform planning.

The school recognises the need to raise standards and has appropriately identified
other areas for development. Monitoring of the subject is in the first stages of
development. The use of IT is underdeveloped. Resources are satisfactory. Displays
of science work are particularly good in Year 1 and Year 5. Good use is made of the
school environment, the local industrial sites and local environment to support learning
in the subject.

subjects

By the end of both key stages attainment is above national expectations. By the end
of Key Stage 1, pupils have had a variety of appropriate artistic experiences and use
a wide range of drawing materials in a controlled and effective manner. They mix
colours successfully using paint and incorporate shade and tone in their work. They
use a range of good quality materials in representing, in visual form, what they see,
feel and imagine, for example Year 3 pupils have produced good quality work on
texture inspired by the paintings of Vincent Van Gogh and Wassily Kandinsky.

By the end of Key Stage 2 pupils broaden the scope of their activities to include
observation of objects from the natural and man-made environment which they draw
with increasing attention to detail. They modify their work in response to critical
assessment by themselves and their teachers. They are adept in the use of clay to
express their creativity in three dimensions and have a good repertoire of artistic skills
and language. The use of sketchbooks is encouraged throughout the school and has
a significant affect on pupils' attitude to recording their observations on a regular basis.

In both key stages, the progress of all pupils, including those with special educational
needs and those with English as a second language is good. Some pupils show a level
of detail and accuracy in drawing which is above national expectations. Most pupils
make steady progress in developing an increasing control and mastery of technique
and use sketchbooks well to record observations. They also gain knowledge of famous
paintings and original works of art and make good progress in articulating their
responses to them.

Throughout the school pupils enjoy art lessons. They listen carefully to teachers and
each other, show a high level of interest and take pride in their finished work.
Behaviour is very good.

The quality of teaching is never less than satisfactory and is sometimes very good.
Teachers plan lessons carefully with a range of challenging activities which are well
matched to the pupils' prior achievements. The assessment of pupils' work in art, and
its use in planning, is good and is informed by a recently introduced system of self-
evaluation.

There is a comprehensive scheme of work which ensures that pupils develop their
skills in drawing, painting, printmaking, collage, claywork, sculpture and in textiles in
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a progressive manner as they move through the school. Co-ordination of the subject
is good. There are representative moderated portfolios of work from each year group
and the co-ordinator makes every effort to support colleagues in their classrooms, in
order to gain an effective overview of the subject and to spread expertise. The
curriculum is enhanced by an annual visit to the Mead Art Gallery at Warwick
University which often links with the topic being studied. The recent link established
with the Cheylesmore partnership centre allowed Year 3 and 6 pupils to create good
drawings and paintings of buildings through the ages, using silk as their working
surface.

Design and technology

139.

140.

141.

142.

143.

The standards of attainment of pupils in design and technology at the end of Key
Stage 1 and Key Stage 2 are in line with national expectations. Only three lessons
were observed during the inspection but evidence was also drawn from scrutiny of
planning and completed work, discussion with pupils and the subject co-ordinator.
Activities are often combined with art work or imaginatively related to topics being
studied in other subjects.

In Year 1 pupils show sound understanding of the need to evaluate their designs
during the making phase of a project. When making a ‘bug in a box’, after a visit to the
butterfly farm, pupils design their bug and their mini garden well, choose their materials
thoughtfully and modify their designs during the construction. Pupils in Year 2 build on
these skills when making a realistic looking model of a plate of food. Their drawings
pay particular attention to colour, and when they choose materials to make the ‘meal’,
they give detailed consideration to size, shape, texture and colour. In Year 4, pupils
choose appropriate materials to construct an on/off switch to illuminate a clown’s eyes.
Year 6 pupils show sound skills and understanding of the design process when they
design coins and vases related to their studies in history and religious education.
Throughout the school pupils show appropriate skills in using tools for making their
designed work. Pupils, including those with special educational needs, make
satisfactory progress throughout both the key stages.

Pupils enjoy making decisions in design and technology, respond positively to choosing
from a range of materials and show enthusiasm for their work. They work well
collaboratively and have good relationships with each other, their teacher and other
adult helpers. Their behaviour is good, they listen well and answer questions sensibly.
They are pleased to demonstrate their work and are appreciative of the work of others.

Teaching of design and technology is good. Teachers have a good knowledge of the
subject and plan their lessons very well, making good use of time and offering an
appropriate range of materials for the activity from which pupils can make their choices.
There are good examples of open questions to guide pupils' decision making. Very
good use is made of additional adult support generally and specifically for pupils for
whom English is not their first language.

The subject is managed and co-ordinated effectively. A draft scheme of work for the
current year specifies clearly what should be taught in each age group and lays down
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a firm foundation for the development of design and technology. There is planning for
the progressive development of knowledge and skills which relates well to the National
Curriculum programmes of study. Good assessment activities to be used by the pupils
are being developed. Resources for design and technology are satisfactory, with easy
access for all classes.

Geography

144.

145.

146.

147.

148.

149.

150.

Due to timetable arrangements, only a very small amount of geography teaching
occurred during the inspection. However from the scrutiny of teachers' planning, past
work and discussions with pupils and teachers, it is evident that attainment is in line
with national expectations by the end of both key stages.

By the end of Key Stage 1, most pupils have a sound understanding of the effects of
seasonal variations on the clothes they wear. They use simple weather symbols on
maps to record daily weather records. Their maps show a secure awareness of the
buildings in their locality and evidence that they are used to participating in field work.

By the end of Key Stage 2, pupils show sound understanding of words associated with
highland and lowland landscapes. They have built up a satisfactory knowledge of the
continents of the world and are able to locate the major rivers and oceans on a world
map. They have studied their immediate locality and contrasted it, to a satisfactory
standard, with the circumstances in Pakistan. They have studied the development of
river systems and have a sound knowledge of the River Nile in Egypt and the River
Rhine in Germany. They understand the use of ordnance survey symbols and are able
to plot a route competently, using grid references, for example when tracing the
journey of Robert Scott to the South Pole.

Most pupils, including those who have special educational needs and those with
English as a second language, make satisfactory progress as they move through the
school. Work shows gains in knowledge and understanding of environmental issues,
and an awareness of the differences and similarities between different areas. Pupils
are also able to use maps more effectively and are aware of the movement of the
planets and the effect that this has on weather systems.

The pupils interviewed talked enthusiastically about their work in the subject. They
were keen to show their work and were proud of what they had achieved.

In the very few lessons observed during the week of inspection teaching was sound.
Teachers showed appropriate knowledge and understanding of the subject, gave
accurate information, questioned pupils well and planned appropriate tasks for the

pupils.

A satisfactory start has been made to monitoring the subject throughout the school.
There is a good policy from which teachers plan well and ensure that there is continuity
in coverage of the programmes of study as pupils move through the school. Resources
for geography are satisfactory. Basic class materials such as maps, photographs and
atlases are adequate. As yet there are insufficient opportunities for pupils to develop
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their literacy skills in geography.
History

151. By the end of Key Stage 1 pupils attain standards that are in line with national
expectations. They construct appropriate questions to research and, using simple
historical resources, provide suitable answers to questions about the past. Year 2
pupils recall facts about Brunel and begin to understand why ships developed from sail
to steam. At the end of Key Stage 2, high attaining pupils reach the level expected
nationally. However, the majority of pupils attain lower levels because their knowledge
and understanding are weak. Whilst higher attaining pupils give detailed written and
oral explanations regarding ancient civilisations, the written work of average and low
attaining pupils is not well developed and they experience difficulty in recalling
information about Ancient Greece and Ancient Egypt. Progress is never less than
satisfactory in Key Stage 1. However, progress slows at the end of Key Stage 2 where
pupils’ work is of insufficient rigour. Pupils with English as an additional language make
good progress and pupils with special educational needs make sound progress.

152. At both Key Stages children enjoy and are interested in history. Their curiosity is
enhanced by many opportunities to explore history through role play and visits to
places of interest. Pupils in Year 3 enjoyed their experience of being Victorian school
children. Year 5 pupils were fascinated by life during World War Two, entering their
own air raid shelter constructed in their year area. The majority of pupils behave very
well, listen carefully and sustain their concentration.

153. In the lessons observed at both key stages, teaching is good. Teachers work well in
teams to plan lessons which are imaginatively presented. There are good links with
other subjects especially English, drama, technology and art to add relevance to pupils’
studies such as the work on ‘Coventry at War’ in Year 5. The overuse of commercial
worksheets for all pupils regardless of their needs and abilities is a weakness as this
can inhibit the progress of pupils with special needs. From the scrutiny of work it is
evident that pupils at the end of Key Stage 2 are not sufficiently challenged.

154. The history curriculum is broad and adequately covers the content prescribed by the
National Curriculum. The subject is well managed; planning is a strength. Appropriate
plans for developing and refining assessment procedures are in place. There is a good
range of resources and artefacts which are used well. All pupils have the opportunity
to participate in educational visits to places such as Southam and the Cheylesmore
Partnership Centre. History makes a good contribution to the pupils' social and cultural
development.

Information technology

155. Pupils’ attainment in information technology at the end of Key Stage 1 is in line with
national expectations and progress for all pupils, including those with special
educational needs, is satisfactory throughout the key stage. Pupils in the reception
class use direction keys and the mouse to move the cursor in picture programs. By the
end of the key stage pupils are competent at typing directly onto the screen and some
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Music
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are beginning to edit text effectively. They understand and are able to use basic
controls at an appropriate level.

Attainment at the end of Key Stage 2 is generally below national expectation and while
satisfactory progress is maintained at the beginning of the key stage it slows towards
the end and is less than satisfactory. Progress of pupils with special educational needs
follows the same pattern. Some evidence of word processing was found when looking
through pupils’ work, most of which was at an appropriate standard. Several pupils in
the older classes were very adept at searching for information and printing for
reference purposes using CD ROMs, but knowledge and understanding of control
technology, monitoring and modelling are at levels below the national expectation.

Pupils work well together. They collaborate effectively and maintain a good deal of
concentration. They are interested and involved in their work and at both key stages
they enjoy using computers.

In a few classes information technology was included in work in other subjects. Direct
teaching was only observed with a group of Year 3 pupils with special educational
needs. This was very effective. No specific information technology learning objectives
were identified in teachers’ short-term plans. Teachers’ skills and expertise are varied
and there is no systematic recording of pupils’ attainment to give teachers the
necessary information on how to move pupils’ learning forward.

The resources for information technology are satisfactory, both in hardware and
software.The co-ordinator provides good support for colleagues and has produced a
draft scheme of work, but it lacks detailed guidance to support planning and ensure
progression in the learning of all elements in information technology. Information
technology has been identified as an issue in the school development plan.

Pupils’ attainments in music at the end of Key Stages 1 and 2 are in line with national
expectations and they make sound progress.

By the end of Key Stage 1 pupils make a satisfactory vocal response when echoing
a short rhythmic nonsense phrase. They understand well the musical elements of high
and low and loud and quiet. They know the musical terms of ‘forte’ and ‘piano’. They
suggest percussion instruments which will produce a sound like ‘a bee’. They
recognise that sounds played by different instruments can represent characters and
mood such as cheerfulness and happiness in the music of ‘Peter and the Wolf'.

By the end of Key Stage 2 pupils appropriately express the mood of woodwind music
from different cultures. They identify that Irish music ‘makes you feel full of energy’.
They are developing an understanding of vibration. They identify a variety of
instruments when listening to taped music. Using a glockenspiel they compose music,
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to a satisfactory standard, for an eight-line poem, selecting the notes from a choice of
given scales. Pupils who have English as an additional language and those with
special educational needs make satisfactory progress.

Pupils listen attentively and behave well in most lessons. They are eager to participate.
They co-operate well with each other. They take good care when using instruments.
They enjoy singing and contribute well. In a very small minority of lessons they can
become over-excited and this slows progress.

The quality of teaching is predominantly satisfactory or better. In lessons where
teaching is good teachers have secure subject knowledge and expertise in musical
skills. Lessons are well prepared with a good range of resources. The pace is good,
allowing time for all pupils to fully participate in the activity and to acquire the
appropriate skills and knowledge. Teachers demonstrate skills well and set good
expectations for pupils’ performance and behaviour. Questioning assesses pupils’
understanding and develops pupils’ musical skills. In the very few lessons where
teaching is less satisfactory pupils are given insufficient opportunity to express ideas
and feelings about the music.

The scheme of work is under review. This results in inconsistencies in planning
between year groups. Where planning is good, learning outcomes for pupils are clearly
identified and developed against the National Curriculum programme of study. When
planning is less satisfactory learning outcomes are insufficiently detailed and are not
assessed.

There is a satisfactory range of pitched and unpitched instruments. They are easily
accessible and in good condition. Leadership and management of music are good.
Teachers are supported well and monitoring of lessons is effective, enabling the school
to identify targets for development appropriately. Monitoring of lessons is effectively
undertaken and teachers are very well supported Music is given a successfully high
profile in school. Events such as the Tudor Wind Ensemble visit, and the Victorian
musical evening enhance the curriculum. There are no opportunities for pupils to
develop musical skills through information technology.

Very good use is made of musical expertise to provide a rich cultural musical
education. Pupils are taught steel drums and can join the school choir. Parents support
the subject well with a guitar group and in teaching songs in ethnic minority languages.

Physical education

168.

Throughout the school, pupils make at least satisfactory progress and by the end of
both key stages attain standards in line with national expectations. By the end of Key
Stage 1 a large majority of pupils show appropriate agility, control and balance in their
running, jumping, hopping and skipping movements. In Year 2 dance for example,
pupils keep in time with the music and perform movements that effectively illustrate its
style and tempo. By the end of Key Stage 2, pupils show increased and appropriate
skills in their movement, and many show a good degree of control as they travel at
pace, as for example when Year 5 pupils use these skills in invasion games. They also
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show satisfactory understanding of tactical play. Pupils from Years 4 and 5 playing in
the extra-curricular basketball activities showed that they can pass and receive with
reasonable accuracy. Skills of dribbling and shooting are also appropriately developed.
In Year 4 dance, pupils perform with agile and imaginative style that shows sensitivity
to the music.

At both key stages attitudes to learning are good. Most pupils are keen to participate,
sustain concentration and are eager to learn. Pupils listen well and observe
demonstrations attentively. Co-operative learning is a positive feature and makes a
strong contribution to pupils' attainment and progress. Behaviour is good and
relationships between pupils and with adults is constructive.

The quality of teaching is sound overall. It is sound in Key Stage 1 and good in Key
Stage 2 where the school's use of visiting specialists and local sports centre staff
enhance the quality of provision. Where teaching is good, strengths include appropriate
planning and high expectations of work and behaviour. Where it is less challenging,
pupils' progress and attainment are only satisfactory. Across the two key stages there
is insufficient opportunity for pupils to evaluate their own performances. Teachers show
good awareness of safety measures.

The curriculum is broad and balanced and meets the National Curriculum
requirements. Overall planning however does not sufficiently identify how pupils will
build continuously and progressively on their previous learning. The curriculum is
enhanced by a good range of popular extra-curricular clubs. The subject provides good
opportunities for pupils' social, moral and cultural development. Co-ordination of the
subject is at an early stage of development, although recently sound progress has
been made in identifying targets for developing the quality of provision in the subject.
Assessment procedures have yet to be established. Resources are plentiful and
accessible. The good quality accommodation is used to good effect to promote
attainment and progress. However, the school playing fields are not adequately
maintained and are under utilised.

Religious education

172.

173.

The attainments of pupils by the end of both Key Stage 1 and Key Stage 2 are in line
with or above the expectations detailed in the Coventry Agreed Syllabus for Religious
Education.

Pupils at Key Stage 1 have a good understanding about places of worship for
Christians and Muslims through topics such as ‘Our neighbourhood’. The use of
symbols in faiths is understood appropriately by pupils, for example through the study
of the story of Noah, with the rainbow symbol of hope being compared with symbols
from other faiths. At the end of Key Stage 2 pupils' knowledge of the major religions
is at least sound and is often developed well. They understand, for example, the
‘Festivals of Light’ and the significance of major religious sites, such as Mecca, the
Golden Temple and more locally, Coventry Cathedral. They have a secure knowledge
of their own faith and of the faiths of their fellow pupils. Pupils also apply their
knowledge and understanding of religions to their own experiences and reflect
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174.

175.

176.

177.

sensitively and thoughtfully over contemporary issues such as homelessness and
poverty. However, pupils’ written work at the end of Key Stage 2 does not match the
understanding and empathy they express orally. Written work is too often limited to the
completion of work sheets and does not give scope to express reflective feelings or
extend the more able pupils. Progress is satisfactory throughout the school for all
pupils, including those with special educational needs and those with English as an
additional language.

Pupils' response in religious education lessons is good and they respect each others
ideas, values and beliefs. They listen to stories from Christian and other traditions.
They reflect sensitively on the issues raised in the stories, using them as starting points
for class discussion in drama, art and music. The rich cultural diversity of the school
is used effectively to heighten pupils’ awareness of the multi-cultural and multi-faith
society in which they live.

The teaching of religious education is good. Teachers are secure in their knowledge
and joint planning within the year groups assures good coverage. They give quality
time for discussion and are confident in allowing pupils to express their own opinions
and beliefs. Good use is made of classroom assistant support for pupils for whom
English is not their first language particularly when stories are being told.

Overall planning for religious education is very good and co-ordination is effective in
promoting the subject and supporting teachers. The curriculum meets the requirements
of the Coventry Agreed Syllabus for Religious Education. The syllabus has been used
to develop an effective school scheme of work that takes into consideration the multi-
cultural and multi-faith backgrounds of its pupils. It also allows the development of
good quality understanding because of the depth of study in its teaching. A well
planned programme of personal and social education contributes effectively to the
provision for religious education.

Religious education plays an important part in developing pupils’ spirituality. Teachers
provide opportunities for pupils to explore their feelings through quiet and stillness.
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PART C: INSPECTION DATA

Summary of inspection evidence

178.

A team of eight inspectors spent a total of 29 days gathering first-hand evidence in
school. During the period of inspection, 106 hours were spent observing full and part
lessons, assemblies, registration sessions, extra-curricular activities, listening to pupils
read and scrutinising their work. All class teachers were observed teaching at least four
times. Planned discussions were held with members of the teaching and non-teaching
staff, the chair and members of the governing body. Inspectors looked at the written
work of many pupils and informally discussed their work with them. An extensive range
of documentation provided by the school was analysed both before and during the
inspection. Prior to the inspection, the Registered Inspector held a meeting attended
by nine parents.
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Data and indicators

PUPIL DATA
Number of pupils Number of pupils Number of pupils Number of full-
on roll (full-time with statements on school’s time pupils
equivalent) of SEN register of SEN eligible for free
school meals
YR - Y6 535 8 118 239
Nursery 31 0 0 0
Unit/School
TEACHERS AND CLASSES
Qualified teachers (YR - Y6)
Total number of qualified teachers (full-time equivalent) 28.2
Number of pupils per qualified teacher 19:1
Education support staff (YR - Y6)
Total number of education support staff 14
Total aggregate hours worked each week 204
Qualified teachers (Nursery school, classes or unit)
Total number of qualified teachers (full-time equivalent) 1
Number of pupils per qualified teacher 31
Education support staff (Nursery school, classes or unit)
Total number of education support staff 7
Total aggregate hours worked each week 88
Average class size: 28
FINANCIAL DATA
Financial year: 1996/1997
£
Total income 908,914
Total expenditure 911,364
Expenditure per pupil 1,703
Balance brought forward from previous year 34,450
Balance carried forward to next year 32,000
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PARENTAL SURVEY

Responses (percentage of answers in each catego

| feel the school encourages parents to play an
active part in the life of the school

I would find it easy to approach the school with
questions or problems to do with my child(ren)

The school handles complaints from parents well

The school gives me a clear understanding of what
is taught

The school keeps me well informed about my
child(ren)'s progress

The school enables my child(ren) to achieve a
good standard of work

The school encourages children to get involved in
more than just their daily lessons

I am satisfied with the work that my child(ren)
is/lare expected to do at home

The school's values and attitudes have a positive
effect on my child(ren)

The school achieves high standards of good
behaviour

My child(ren) like(s) school

Number of questionnaires sent out 535
Number of questionnaires returned 63
ry):
Strongly Agree Neither Disagree | Strongly
agree disagree
40 54 6 0 0
48 46 5 0 1
26 60 2 11 1
30 54 10 6 0
46 43 5 6 0
41 51 2 5 1
39 55 3 3 0
34 52 3 8 3
45 45 5 2 3
31 52 2 12 3
67 27 5 1 0

NB those with >50% agreement or > 20% disagreement are:

All issues raised in survey are agreed to by >50% of parents.

> = more than
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